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As facetas da pesquisa multidisciplinar sobre as
cidades em seus aspectos de alfabetizacao
midiatica e informacional

Cidades MIL: Indicadores, Métricas e Casos

Felipe Chibas Ortiz !
Julio César Suzuki?

Rita de Cassia Marques Lima de Castro 3

Desde a antiguidade , sempre foi um grande desafio
escrever sobre cidades. Elas tém tantos aspectos, dimensdes e
possibilidades que uma analise das cidades né&o pode prescindir
de uma perspectiva multidisci plinar; ademais, esse € um desafio
inevitdvel: mais da metade da populacdo mundial vive em
cidades, e estima-se que esse percentual chegue a 70% em 2050
(ONU, 2018).

Este paradigma de MIL Cities (Media and Information
Literacy) ou Ciudades AMI (Ciudades co m Alfabetizacion
Mediatica e Informacional) esta ligado de alguma forma com o
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historia do cinema. "Metropolis” € uma das obras mais brilhantes
e importantes da historia do cinema. A trama f oi escrita por Thea
Gabriele von Harbou e dirigida por seu marido, Fritz Lang, o
maior cineasta do expressionismo aleméo. Feito a quatro maos,
em casa, o longa, produzido em 1927, tem roteiro, efeitos visuais
e edicdo de deixar os fas de cinema b oquiaberto s, imaginando
como Lang conseguiu fazer tudo isso antes da década de 1930.

O enredo do filme se desenrola da seguinte forma:
Metropole é um lugar lindo, uma espécie de Olimpo onde os
ricos vivem em paz, como em um paraiso na terra. Mas a medida
que o filme avanca, somos apresentados ao mundo dos de
abaixo, um subterraneo onde trabalhadores pobres trabalham
incontaveis horas por dia operando m aquinas que sustentam a
estrutura da cidade alta (Metropolis, 2027).

As cidades ndo devem ser construidas fundamental mente
como espagcos consumistas, tecnolégicos y patologicos,
esquecendo as pessoas com um padrao de vida inferior. As novas
tecnologias devem estar ao servi¢o de todos.

Este livro dedicado ao tema Cidades MIL mostra , por meio
de seus capitulos, diversos escorgcos e angulos para analisar o
mesmo ponto ou parametro da cidade; mil maneiras de viver
nele; mil maneiras de Vé-la, dependendo se vocé é um
representante do governo, professor, gerente, governador, artista
ou simples cidadao; cento de formas de pensar, repensar e
construir novos espacos urbanos , integrando a cidade fisica e
digital, o antigo e o0 novo; a cidade dos edificios e das ruas e a das

palavras e dos meios de comunicacdo; a cidade atual e a



memorizada; a cidade fisica e a imaginaria e criativa; as cidades

visiveis e invisiveis; as cidades desconectadas, conectadas e
reconectadas em rede, as cidades tecnolégicas e as mais
humanizadas; a cidade cognitiva e a cidade afetiva. Trata-se,

portanto, i »* 8k@«8kg®s N~ { z®sis«xgs8zs| na
ig~{82kk|]ikai ~ gsi~ikIl

A visdo mais atual da UNESCO e da Agenda 2030 da ONU,
conhecida como MIL City, foi tomada como eixo principal dessas
reflexbes, revisitada por autores de diversos continentes ¢ om
énfase no olhar multidisciplinar que destaca a ética, a
transparéncia e a clara vontade de tentar transcender barreiras
culturais a comunicacéo geradas por diferencas de género, idade,
etnia e raca, religido, classe social, origem rural ou urbana, orige m
nacional e continental, se é nativo ou imigrante, se ha diversidade
funcional ou alguma deficiéncia etc.

Devemos buscar solugdes para viver coletivamente nas
cidades de forma educada e culta, pois segundo autores como
Raymond Kurzweil (2005), no ano de 2 030, também chamado por
ele como o momento da singularidade, a inteligéncia humana se
unira irreversivelmente ao artificial. Vemos isso e, paralelamente ,
também identificamos graves problemas de falta de ética e
transparéncia em empresas de base tecnoldégic a com um novo
formato, como Facebook e Google (UNESCO, 2018) e junto com
isso, paises em gue a maioria de sua populacdo ndo consegue
nem sequer usar a Internet.

A proposta de UNESCO das Cidades MIL, se define como

espacos urbanos que podem ou ndo usar Inte ligéncia Artificial,



Machine Learning, robotica, Internet das coisas, nanotecnologia e
outras novas tecnologias, mas com ética, respeito a diversidade,
empoderamento organico de todos os cidaddos, educando o
pensamento critico e criativo, valorizando a ecologia de forma
sustentavel, a nova afetividade, estabelecendo o combate a
infodemia que pode se manifestar como fake news, deep fakes,
pos-verdades e discurso de 6dio (UNESCO, 2018). Para ser uma
cidade MIL ndo é necessario ser uma cidade altamente
tecnolOgica ; trata-se de usar 0s recursos que ela possui, da
maneira descrita anteriormente .

Este livro é fruto de uma matéria transdisciplinar que
ministramos na Universidade de Sao Paulo em nivel strict o sensu,
para mestrandos, doutorandos e pds -doutorandos de todas as
areas do conhecimento, intit ulada Diversidades Poshumanas,
Etica e Cidades MIL de UNESCO, e que agora lecionamos no
PROLAM (Programa de Integracao Latino -Americana).

Possui duas partes, a primeira intitulada Bases das Cidades
MIL, que conta com capitulos elaborados pelos professores da
disciplina e pelos professores convidados que mostram as bases
tedricas da Competéncia em Midia e Informacdo aplicadas a
melhoria das cidades, ou seja, a abordagem da Cidades, MIL
(Media and Information Literacy ), bem como algumas de suas
extensdes e experiéncias praticas.

A segunda parte , intitulada Pensando na pratica das Cidades
MIL com capitulos elaborados pelos alunos da disciplina em
equipe e que mostram a teoria de forma mais pratica, fazendo

uma comparacdo de trés cidades: uma brasile ira, uma latino -



americana sem ser de Brasil e uma de outro continente, utilizando
para isso 0s indicadores e métricas das MIL Cities propostos por
Chibas Ortiz y um grupo de experts no livro. A Rede de Cidades
MIL da UNESCO e a Agenda 2030: Métricas Sustentaveis,
Educacdo, Comunicacdo e Saude, que possui capitulos escritos
por autores de todos os continentes.

Alguns dos autores dos capitulos deste livro participaram do
VI, VII e VIII Encontro Internacional de CULTURA,
COMUNICAQAO, MARKETING E COMUNIDADE em 2019, 2020,
2021 e 2022, cujo tema principal foi Comunicacéo e inovacdo nas
cidades MI e que reuniu pesquisadores, ativistas e especialistas
dos quatro pontos cardeais da Terra para discutir 0 novo
paradigma da UNESCO das MIL Cities, que também considera a
Agenda 2030 da ONU como um de seus focos principais.

Este livro também tem seu antecedente em outros eventos
organizados em conjunto com o professor Mitsuru Yanaze |,
intitulados COMUNICACAO, TECNOLOGIA, INOVACAO E
MARKETING, nas Cidades MIL (2019) e DAS CIDADES
INTELIGENTESAS CIDADES MIL, métricas inspiradas na visdo da
UNESCO (2020), publicadas pela Universidade de S&o Paulo com
0 apoio da UNESCO MIL ALLIANCE.

Os textos aqui compilados provocam, ora implicitamente,
ora explicitamente, uma discussdo sobre cidades pos -modernas
ou poés-humanas, tentando vislumbrar como serdo 0s espacos
urbanos de um futuro proximo, que vai além do virus COVID 19 e

todas as pandemias e crises que posamos imaginar.



Entendemos as Cidades MIL a partir de uma perspectiva
transdisciplinar e complexa, segundo Edgard Morin (1992), ou
seja, como uma espécie de grande rede, cujos fios finos se
entrelacam e relacionam seus componentes. Os fios pode m ser e,
de fato, sao: acontecimentos, acoes, interagoes,
retroalimentacdes, determinacdes, possibilidades que compbem
a sociedade e que séo diferentes em cada cidade.

Outra das énfases das cidades MIL € educar no combate as
fake news, deep fakes, pos-verdades (s existe a "minha verdade"
e ndo quero ouvir a dos outros , mesmo que tenham argumentos
sélidos), discurso de odio, informacdo de baixa qualidade ou
desinformacdo. A UNESCO chama todos esses fendémenos de
infodemia e que, de acordo com a realidade atu al, podem matar
tanto quanto uma pandemia (UNESCO, 2020; OMS, 2020). Por
exemplo, se alguém acredita em uma noticia falsa que diz que um
remédio pode cur a-lo e isso € mentira, essa informacdo pode
levar milhdes de pessoas a tomarem decisbes erradas e até
morrer por causa disso. O desafio € conscientizar todas as
pessoas e atores sociais para que reconhecam as fake news e nao
as espalhem.

Muitas vezes as fake news que vemos no mundo digital ou
fisico sdo produto de barreiras culturais na comunicagdo, como
bullying, visdo distorcida da ética , entre outras que surgiram no
mundo fisico, por falta de educacdo ou presenca de uma
educacdo com valores éticos inadequados.

Para construir uma cidade MIL, ndo bastam novas

tecnologias ; é preciso construir uma nova cultur a na sociedade



favoravel ao uso inovador, ético e respeitando as diversidades

gue provocam essas novas tecnologias. Essa cultura passa pela
educacio da cidade nesses valores. E preciso educar os cidaddos
(Grizzle, 2020).

Por isso propomos, como passo preli minar para a
elaboracdo do plano diretor e a transformacéo da cidade em
Cidade MIL, um diagnostico e mapeamento das barreiras culturais
na Comunicagcdo das diferentes regifes, bairros e comunidades
da cidade. Isso para propor pontes ou estratégias para contornar
ou reduzir essas barreiras.

A proposta das Cidades MIL da UNESCO é educar uma
cidade inteira e seus bairros com a participacao de seus diferentes
atores ou atores sociais, ou seja, convocando 0s cinco agentes de
inovacdo social (representantes do governo, professores,
pesquisadores e estudantes, gestores e empresarios, artistas e
cidadaos), o que ndo é uma tarefa facil.

Dentro dessa abordagem ja inovadora, temos outras
propostas inovadoras como a MIL University Cities ou Cidades
Universitarias MIL, que visa fazer com que os campi universitarios
sigam os 13 Indicadores e métricas das cidades MIL (Chibas Ortiz,
2020). Esses indicadores também podem ser aplicados a outros
pequenos espacos urbanos, como universidade corporativa,
bairro ou comunidade.

Enfim, este livro redine textos de autores que trabalharam em
profunda integracdo em equipe, na abordagem de suas principais
questdes. Temas essenciais, disruptivos e até futuristas séo

mostrados neste trabalho, como os indicadores e métrica s para



avaliar as cidades seguindo esse paradigma, os diversos modelos
de cidade mais estudados e difundidos por organizacoes
internacionais como UNESCO, ONU, OMS; Objetivos e Metas da
Comunicacédo Integrada para Cidades Sabias MIL, Cidades
Universitarias MIL, Conscientizacdo da cidadania midiatica, o
papel do cidaddo nos diferentes paradigmas da cidade,
desenvolvimento integral da Alfabetizacdo Midiatica no setor
corporativo e veicular de comunicacdo transmidiatica; e novas
formas de se trabalhar nas Cidade s MIL, educacgéo digital como
ferramenta contra a desinformac&o, Etica na educacéo; a filosofia
pos-humana que estda por tras de todo esse arcabouco da
UNESCO e a metodologia das 20 Barreiras Culturais a
Comunicacdo (BCC) e cinco dimensdes da Criatividade
(recomendada pela UNESCO), mostrando casos interessantes de
como utilizad -la para o diagnéstico das dificuldades que grupos
vulneraveis enfrentam.

Na verdade, este € um livro sem fim, assim como as cidades
que conhecemos mais ou menos, COMO comegam, mas nunca
vemos como terminam ou como sera seu futuro. Seus temas séo
provocativos e criativos. Nao pretendemos esgota -los.

Aqui estao seus capitulos. D esfrute-os!

Prof. Dr. Felipe Chibas Ortiz
Prof. Dr. Julio Suzuki

Profa. Dra. Rita de CassiaMarques Lima de Castro
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O terceiro desafio que enfrentamos em nosso tempo

€ garantir que as sociedades em que vivemos
sejam pacificas e justas. Este objetivo assenta na
transversalidade e na conjugacdo de forcas da
educagéo, da ciéncia, da cultura e da informagéao.
Devemos trabalhar, é claro, para prevenir as crises,
mas também para responder a elas e reparar 0s
danos.

Audrey Azoulay, Diretora Geral da UNESCO, 2021

E fato reconhecido que o desenvolvimento de competéncias em
letramento mediatico e informacional garante aos cidaddos maiores
possibilidades de exercicio pleno d e cidadania. Dotados de tais
conhecimentos e habilidades e estimulados a desenvolver pensamento
critico e criativo, conquistardo melhores condi¢cdes de expressao pessoal
e melhor qualidade de vida. Ampliado o acesso a informacgéo, surgem
novas oportunidades & econdmicas, sociais e culturais; se ampliam o0s

espacos de dialogo interpessoal, intercultural, inter -religioso; os espacos
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de dialogo entre ciéncia e religido, entre ciéncia e saberes tradicionais e
populares, entre saude e espiritualidade etc. (Carlsson , 2019).

A expansdo de oportunidades de diadlogo entre diferentes trara
concretude a nocdo de que diferencas ndo devem implicar em
subalternidade e que a diversidade, seja de que tipo for aeétnico -racial,
religiosa, de género, de orientagcdo sexual, de idade , de classe social e
deve ser apreciada e ndo apenas tolerada. O dialogo permite
reconhecer em todas as pessoas sua humanidade e a presenca do
Sagrado.

No centro disso tudo se coloca o paradigma da UNESCO da
Alfabetizacdo Mediatica e Informacional, entendi do como uma nova
possibilidade de compreender a realidade fisica e digital, possibilidade
essa, que enfatiza a importancia do pensamento critico e criativo e do
combate as fake news, aos discursos de 6dio e a tantas outras
manifestagcbes da infodemia. A énf ase recai sobre a criagdo de
ecossistemas fisicos e digitais, que integrados em leituras abertas e
novas da realidade, colocam o locus de controle no individuo, produtor
da informac&o e ndo apenas como mero receptor. Este enfoque prioriza
a educacdo da comunicacdo como elemento essencial para entender,
desconstruir e construir realidades fisicas e digitais (Muratova; Grizzle;
Mirzakhmedova, 2021).

Esta abordagem destaca a necessidade de priorizar o
empoderamento de grupos vulneraveis em vez de priorizar 0
protecionismo e promove a diversidade cultural e linguistica e o

equilibrio de acdes conjuntas e especificas em cada pais ou regido



(UNESCO, 2020; Carlsson, 2019, Tornero, 2021). Tudo isso requer,
necessariamente, a formulacdo de politicas publicas. Por is so, 0 tema
Alfabetizacdo Mediatica e Informacional, tradicionalmente debatido em
espacos ocupados por educadores e comunicadores, passou a ser
debatido também em ambitos governamentais, na UNESCO (2018,
2019, 2020, 2021b) e até mesmo nas Nacdes Unidas (UN, 2021).
Atualmente, o debate desse tema se expandiu, agora relacionado
também a liberdade de imprensa, ao papel dos influencers, blogers e
youtubers (UNESCO, 2021a).

Estabelecendo como principais objetivos o estimulo a conexéao
entre cidades do mundo e o d esenvolvimento de competéncias
individuais e coletivas em Alfabetizacdo Midiatica e Informacional (AMI),
a UNESCO propds em 2018 uma inovacéo nesta perspectiva conhecida
como o paradigma Cidades MIL - Media and Information Literacy , que
reane em si outros paradigmas de cidade anteriormente desenhados,
entre os quais os de Cidades do Conhecimento, Cidades Criativas e
Inovadoras, Cidades Empreendedoras, Cidades Saudaveis, Cidades
Educadoras, Cidades Sustentaveis, Cidades Resilientes, Cidades
Inteligent es.

Um estudo mais acurado desses paradigmas evidencia que
embora haja semelhancas entre eles, e ndo sdo poucas, relativamente,
por exemplo, as metas e objetivos a serem atingidos e aos métodos a
serem utilizados, ha também especificidades préprias de cada
paradigma, por exemplo, quanto ao foco de acdo pretendida, pois

algumas privilegiam o fator econdémico; outras, o tecnolégico; outras, o



socioambiental; outras, a saude; outras, o educacional; outras, o cultural
e assim por diante. Pois bem. Grande € o des afio de integrar em Cidades
MIL os paradigmas de cidade precedentes. Dai a necessidade de uma
acao social articulada e bem conduzida. Esse desafio se faz acompanhar
de outro: o de realizacédo da Grande Obra, a de criagao do homem por si
mesmo, com atualiza¢ 8o plena de suas potencialidades para poder dar
conta das tarefas que lhe compete realizar durante seu tempo de
existéncia. Grandes revolucbes sociais dependem de esforcos
individuais, cada qual realizando em si a Grande Obra enquanto opera
em favor do social.

Hoje esta obra envolve o que vem sendo chamado o0s 5 principais
agentes da inovacgao: 1. Governos, 2. Empresas, agronegocio e Startups,
3. Academia, 4. Artistas e 5. Cidadaos comuns (Chibas Ortiz, 2021). Esta
€ uma das razbes pelas quais em nossa disciplina convidamos
palestrantes e experts que representam esses Cinco setores ou agentes
da inovacdo, sem os quais, segundo a UNESCO, ndo se consegue
modificar as cidades.

Cidades MIL, projeto de realizacdo planetaria ainda em processo
de implantacdo, vem coe xistindo desde 2020 com a pandemia trazida
pelo Corona Virus, que chegou para ndo deixar duvidas quanto ao fato
de haver uma Unica raca: a humana. A esse grande grupo pertencemos
todos nds, héspedes do planeta Terra. Além de incentivar a participacao
cidad &, o projeto Cidades MIL incentiva a formagdo de aliancas entre
empresas privadas, startups, prefeituras, universidades e centros de

pesquisa, entre outros (Chibas Ortiz, 2020).



Scherer-Warren (2006), em Das mobilizacbes as redes de
movimentos sociais, se refere ao fato de termos conseguido nos
organizar em coletivos de niveis e ambitos gradativamente mais
abrangentes. Atenta as formas de acdo coletiva da sociedade civil
organizada, discorre sobre a diversidade identitaria dos sujeitos, a
transversalidade nas demandas por direitos, as formas de ativismo e de
empoderamento por meio de articulacdbes em rede e a participacao
politica das organizacdes em rede.

Essa autora assinala que a globalizacdo e a informatizacdo da
sociedade estdo contribuindo p ara diversificar e aumentar a
complexidade dos movimentos sociais de muitos paises, 0 que exige
revisdo e/ou atualizacdo das explicacbes paradigmaticas, hegemonicas,
proporcionadas por estudos da segunda metade do século XX.
Considerando que estamos diante da emergéncia de novos cenarios
politicos e novos sujeitos sociais, identifica niveis de organizacdo nos
movimentos sociais.

No primeiro nivel de organizacéo individuos interagem no interior
de grupos de pequeno, medio e grande porte. No segundo nivel oco rre
associativismo local no interior de organizagcdes ndo governamentais
(ONGs), movimentos comunitarios e outras associacdes civis de
expressao local e/ou comunitaria. No terceiro nivel ocorrem articulagcdes
inter-organizacionais - foruns da sociedade civil ; associa¢cdes nacionais
de ONGs; redes que agregam organizacbes e/ou movimentos de
associativismo local para mediarem a interlocucdo e a formacdo de

parcerias institucionalizadas entre Sociedade Civil e Estado. No quarto



nivel de organizacdo ha ampla mobil izacdo promotora de grandes
manifestacbes em praca publica, de modo a articular atores de
movimentos sociais localizados, ONGs, féruns e redes de redes de
organizacdes e de movimentos sociais.

A transversalidade das lutas sociais por direitos ocorre em red es de
organizacdoes e de movimentos que, como os demais coletivos, lidam
com questdes relativas ao empoderamento e a escolha de liderancas.
Certamente uma lideranca de Rede de Organizacbes e de Movimentos
Sociais somente pode ser confiada a individuos com e xperiéncia de
lideranca j& acumulada em coletivos de niveis inferiores, mais
capacitados, pois, para liderarem grupos de médio e grande porte. O
progresso das conquistas tecnoldgicas, da inteligéncia artificial e dos
recursos de informéatica conduziram esse s grupos de todos os portes
para o ecossistema web.

O estudo de Scherer-Warren traz elementos para melhor analise
das Cidades MIL, paradigma de cidade que enfatiza a importancia da
ética no uso de tecnologias em todas as areas, entre as quais, a
Educacédo, a Saude e a Comunicacao, privilegiados sempre os valores
universais e estimulando sempre a solidariedade. Mas, obstaculos,
pedras no caminho, séo inevitaveis e demandam estratégias e taticas de
superacao. Entre esses obstaculos se inclui a intolerancia a diversidade, a
qual se associam barreiras pessoais e culturais a comunicacao.

Estudos de Chibas Ortiz (2016) sobre barreiras culturais impostas a
comunicacdo, possibilitaram identificar tendéncias, que podem se

manifestar em grau baixo, médio ou alto: Etno centrismo, valorizacao



extrema da prépria origem geogréfica; Individualismo, valorizacéo
extrema do bem -estar individual;, Distancia hierarquica, valorizacéo
excessiva dos cargos e da hierarquia organizacional; Controle de
incertezas, tendéncia a planejar e controlar fatos e fenbmenos; Sexismo,
tendéncia a supervalorizar o fator masculinidade ou feminilidade;
Sensualismo, explicita ou implicita valorizagcdo de um belo corpo como
fator de sucesso; Religiocentrismo, tendéncia a considerar somente a
propria reli gido como detentora da verdade; Internalidade, tendéncia a
atribuir a causa do sucesso ou do fracasso a fatores pessoais; Cidade de
Origem, tendéncia a considerar que a origem urbana é superior a
origem rural ou vice versa, Postura ética, tendéncia a respe itar
rigidamente as regras ou a desrespeita -las; Importancia atribuida a
idade, tendéncia a considerar que € melhor ter mais idade ou ser mais
jovem; Estilo de lideranca, tendéncia a valorizar a lideranca autoritaria ou
o laissez faire; Imediatismo, tendén cia a querer resultados imediatos;
Respeito ecoldgico, tendéncia a fazer uso responsavel dos recursos
naturais; Aceitacdo de pessoas com descapacitacao fisica, tendéncia a
aceitar (ou rejeitar) pessoas descapacitadas; Postura juridica, tendéncia a
respeitar (ou desrespeitar) a regulamentacéao juridica.

Certamente esse conjunto de barreiras constitui um sistema aberto,
sujeito a novas inclusbes por haver grande numero de fatores de
intolerancia e de recusa do diferente, muitas vezes considerado inferior.
Num pais como o Brasil, por exemplo, onde o racismo resultante do
prolongado periodo de escraviddo (350 anos em 520 anos de sua

historia), associado a outros fatores, promoveu a constituicio de um



imaginario coletivo repleto de esteredtipos negativos de tudo o que diz
respeito & Africa e aos africanos, fortes barreiras & comunicac&o incluem
necessariamente a tendéncia a menosprezar o(a)s negro(a)s e as culturas
e religides africanas e afrodiasporicas.

Estreitamente relacionadas as barreiras culturais sdo as bar reiras
pessoais impostas a comunicacdo. Sua superacdo depende da
ressignificacdo de esterestipos negativos presentes no inconsciente e no
imaginario coletivos. E a ressignificagdo, por sua vez, depende
fundamentalmente da acdo da midia e da educacédo e da d isposicao e
condi¢des pessoais para dialogar com o diferente.

Estas consideracdes nos levam a constatar que, apesar de muitos
pesares, avancamos bastante na direcdo de construirmos cidades ideais
e de darmos passos rumo a sociedade planetaria desejada por muitos. A
construcdo de Cidades MIL, tarefa simultaneamente desafiadora e
apaixonante, faz com que a esperanca recobre folego ao som de
chamados advindos do Futuro ainda em construcéao.

No contexto de iniciativas para a sensibilizacdo, formacdo e
aprimoram ento de pessoas que venham a participar do Projeto Cidades
MIL da UNESCO, Felipe Chibas Ortiz, Representante para a América
Latina e Caribe de UNESCO MIL Alliance (Cidades MIL de UNESCO) e
autor de muitas obras cientificas e literarias e Ronilda lyakemi Ri beiro
(2021), integrante do Capitulo UNESCO MIL Alliance Brasil, propuseram
ao Programa de PoOs-Graduacdo do Instituto de Psicologia da
Universidade de Séo Paulo, Departamento de Aprendizagem,

Desenvolvimento e Personalidade (PSA), a realizacdo da disciplin a



intitulada Diversidades pos-humanas e Etica do Cuidado no Paradigma
Cidades MIL da UNESCO. Aprovada em instancias universitarias
superiores e ativada em 28 de abril de 2021, a disciplina PSA5995, foi
ministrada a partir de 29 de julho de 2021.

A Universidade de S&o Paulo ficou reservada a honra de ser a
primeira universidade do mundo a abrigar uma disciplina & de pods-
graduacdo a cujo objeto sdo os Paradigmas MIL e Cidades MIL da
UNESCO. Embora haja diversos cursos MIL em todos os continentes, por
primeir a vez esse tema integrou um Programa de Pds -Graduacao.

Para essa disciplina foram estabelecidos os seguintes objetivos:

Proporcionar aos alunos uma visdo dos diversos paradigmas de
cidade propostos por organismos internacionais e seu impacto sobre a
constituicao de identidades individuais e coletivas e sobre a concepcéao
de cidadania, privilegiando o Paradigma Cidades MIL ( Media and
Information Literacy) da UNESCO,; constituir um espaco de estudos,
pesquisas e debates sobre o0s principais conceitos relativos @ a
Alfabetizacdo Midiatica e Informacional (AMI), a fusdo da inteligéncia
humana com a artificial, as diversidades pés -humanas, as barreiras
culturais & comunicacao e a Etica do Cuidado, entre outros.

As justificativas para sua realizacdo foram assim formuladas:
estamos as vésperas de um novo tempo, cujos sinais sao evidentes -
rapidas mudancas no ecossistema de comunicacfes digitais, que vém
afetando a saude fisica, mental e social dos individuos, com implicacdes
diretas sobre o desenvolvimento sustentave | presente e futuro e sobre os

direitos humanos. Para destacar a importancia da informacao nesse novo



ecossistema é preciso refletir sobre questdes relativas a viabilidade dos

meios de comunicacdo e transparéncia das plataformas, a alfabetizacéo

mediatica e informacional (AMI), as diversidades pés -humanas, as

barreiras a comunicacdo, as implicacbes psicolégicas dessa

metamorfose e a sua dimensao epistemologica, filoséfica e ética.
Abordando de um ponto de vista transdisciplinar o paradigma das

Cidades MIL proposto pela UNESCO em 2018, essa disciplina privilegiou

0S seguintes temas:

9 Dez principais paradigmas de cidades propostos por organismos
s| ®k?2 | "gs~| "s« k {" "gLAEBi sRd«kESE gsi ™i d-

1 Paradigma MIL - Media and Information Literacy (AMI - Alfabetizacao
Mediatica e Informacional), seus indicadores e métricas e seus
fundamentos epistemoldgicos, filoséficos e éticos, com énfase na
Etica do Cuidado (Leonardo Boff) e na Psicologia da Libertac&o
(Ignécio Martin -Baro).

1 Metodologia das 20 Barreiras Culturais a Comunicacédo e Criatividade,
proposta por Felipe Chibas Ortiz e indicada pela UNESCO para
diagnéstico e resolucéo de conflitos culturais.

1 Indicadores Tecnologia, Comunicacdo e Midias, papel dos lideres e
influencers e os indicadores Cultura, Ed ucacao, Espiritualidade e
Saude.

1 Pensamento critico no combate as fake news, deep fakes, pos-
verdades e discursos de odio.

1 Gestéo Participativa e Governo Eletrénico (e -gov) de Prefeituras.



1 Cidades contemporaneas ja integrantes da rede mundial de Cidades
MIL.

1 Desafios impostos a Psicologia diante do processo de integracdo da
cidadania MIL nos ecossistemas fisico e digital.

O paradigma das Cidades MIL, diferentemente de outros
paradigmas de cidade, como os de Cidade Inteligente, Resiliente e do
Conhecimen to, se caracteriza por destacar o papel do cidadao como
centro das atencbes comuns (Grizzle, 2020, Chibas Ortiz, 2021). Utiliza
um sistema de 13 indicadores: 1. Bibliotecas, 2. Vias, prédios, meios de
transporte e mobilidade, 3. Prefeitura, instituicbes pu blicas e cidadania,
4. Saude Integral, 5. Cultura, patrimonio, arte, esporte, turismo e lazer, 6.
Educacao, 7. Associacoes, sindicatos, ONGs, projetos socioculturais e
outros atores nao tradicionais, 8. Midias e comunicacgao, 9. Inteligéncia
artificial, startups e canais digitais, 10. Seguranca cidadad, 11. Meio
ambiente e sustentabilidade, 12. Jovens, idosos, mulheres, LGBTQIA *,
negros, indigenas, emigrantes, deficientes e outros grupos vulneraveis e
13. Métricas de Integracio e 262 métricas (CHIBAS ORTIZ, 2021).

Participaram cinco alunos regularmente matriculados e vinte e dois
alunos ouvintes, em sua maioria brasileiros. Também participaram alunos
de Argentina, Espanha, México, Portugal e Suécia, alunos de mestrado,
doutorado e pos -doutorado. Além dos docentes responsaveis pela
disciplina, contamos com a presenca de palestrantes especialistas na
tematica MIL, presenca essa facilitada pelo fato de a disciplina haver sido
ministrada online. No Quadro 1, apresentado a seguir, reunimos

informagbes sobre os temas abordados em cada encontro pelos



docentes responsaveis pela disciplina, por alunos organizados em

grupos de Seminario e por palestrantes nacionais e internacionais

convidados. Tivemos ao todo 22 professores do mais alto nivel que

participaram co mo convidados.

Quadro 1 &Temas abordados pelos docentes responsaveis pela disciplina, por palestrantes
nacionais e internacionais convidados e por alunos organizados em grupos de Seminario

Aula Temas abordados pelos Temas abordados Palestrantes Instituicdo de
Docentes nos Seminarios Convidados Origem
dos alunos
Profa. MsC. Paz Universidade
1 O enfoque MIL (Media and Rodriguez del Nacional de
29.07 | Information Literacy) / AMI Rincon (Espanha) Educacéo a
(Alfabetizacdo Mediatica e Distancia.
Informacional): pensamento Espanha
critico e demais
competéncias exigidas para
desenvolvimento do
paradigma MIL
Prof. Dr. Sebastian | Defensoria del
2 Os 10 principais paradigmas Novominsky Publico. Argentina
05.08 | de cidades propostos por (Argentina)
organismos internacionais Prof. Dr. Julio Coordenador do
Suzuki (Brasil) PROLAM-USP
Equipe 1 Profa. Dra. Coordenadora do
3 Particularizando o Comparando Veronica Yarnikh Depto. de
12.08 | Paradigma das Cidades MIL, | Cidades (Russia) Comunicacéo da
seus indicadores e métricas. | Inteligentes com Universidade
Comparando Cidades Cidades MIL Estatal de
Inteligentes com Cidades Humanidades da
MIL. As Cidades Federacédo Russa
Universitarias MIL Prof. Dr. Mitsuru Prof. Titular e
Yanaze Coordenador do
(Séo Paulo, Brasil) | CEACOM/ ECA-
USP
Equipe 2 Prof. Dr. Diretor da
4 Filosofia pds-humana: base Os 10 principais Emmanuel Komi PAFEME, ONG
19.08 | do paradigma das Cidades paradigmas de Kounakou (Togo/ atuante em Togo,
MIL. Pensamento cidades propostos Canadd) Africa e no Canada
Decolonial. Afrofuturismo por organismos Profa. Dra. Agnes Universidade de
internacionais Pastorino Sorbonne e
(Italia) UNICEF
Equipe 3 Profa. Dra. Alice Universidade de
5 Etica no ecossistema web. Particularizando o Lee (China) Hong Kong




26.08 | Etica do Cuidado na 6tica de | Paradigma das
Leonardo Boff. Teologia da Cidades MIL, seus | Padre Arilson Lima | Par6équia de Santo
Libertacéo e Psicologia da indicadores e (Pard, Brasil) Antonio
Libertagao meétricas. Cidades Santarém, Para,
Universitarias MIL. Brasil
Comparando
Cidades
Inteligentes com
Cidades MIL
Equipe 4 Profa. MsC. Anna Universidade de
6 A Metodologia das 20 Os principios Kozlowska lllinois
02.09 | Barreiras Culturais a da Filosofia Pos- (Estados Unidos da
Comunicacéo e Criatividade humana, base do América)
indicada pela UNESCO para | paradigma das Profa. Dra. Vice-coordenadora
diagnéstico e resolucéo de Cidades MIL. Etica | Marilene Proenca do PROLAM/
conflitos culturais. Rela¢cdes | nas cidades (Séo Paulo, Brasil) | Docente do
ente BCC e Etica MIL. Pensamento Instituto de
Decolonial. Psicologia da USP
Afrofuturismo. Exs.
de cidades
Equipe 5 Prof. Dr. Santiago Diretor do
7 Os indicadores Tecnhologia, A Metodologia das | Tejedor Gabinete de
16.09 | Inteligéncia Artificial, 20 Barreiras (Espanha) Comunicacéo da
Comunicacéo e Midia na Culturais a Universidade
perspectiva das Cidades Comunicacéo e Autbnoma de
MIL: papel dos lideres e Criatividade (BCC): Barcelona
influencers. MIL e indicada pela
pensamento critico no UNESCO para
combate a infodemia - fake diagndstico e
news, deep fakes, pos- solucéo de
verdades, discursos de odio conflitos culturais.
etc. Relagbes ente BCC
e Etica. Exs.de
cidades.
Equipe 6 Profa. Dra. Daniela | Diretora de
8 Os indicadores e métricas Os indicadores Calderdn Porter Cultura da cidade
23.09 | de Cultura e Educacao na Tecnologia, (México) de Puebla
perspectiva das Cidades MIL | Inteligéncia
Artificial, Sr. Ibrahim Expert de
Comunicacéo e Kushchu (Turquia/ | UNESCO
Midia na Reino Unido)
perspectiva das
Cidades MIL:
papel dos lideres e
influencers.

Pensamento critico
no combate a
infodemia - fake
news, deep fakes,
pés-verdades,
discursos de 6dio
etc. Exemplos de




cidades.

Equipe 7 Profa. Dra. Linda S. | Prof. Titular do
9 Os indicadores e métricas Os indicadores E - Pagani Depto. de
30.09 | de Espiritualidade e Salde goverment (Canada) Psicologia da
na perspectiva das Cidades e gestdo Universidade de
MIL participativa das Montreal
prefeituras na Profa. Dra. Marta Docente da
perspectiva das Helena de Freitas Universidade
Cidades MIL: suas | (Brasilia D.F., Catdlica de Brasilia
métricas e Brasil)
exemplos de
cidades.
Equipe 8 Profa. Dra. Chefa da Céatedra
10 O indicador e as métricas de | Os indicadores Despoina UNESCO da
07.10 | Gestéo Participativa e E- Cultura e Anagnostopoulou Universidade de
goverment de Prefeituras em | Educagéo na (Grécia) Macedobnia. Atenas
conformidade com o perspectiva das
paradigma das Cidades MIL | Cidades MIL: suas
métricas e
exemplos de
cidades.
Equipe 8 Prof. Dr. Miguel Docente da
10 O indicador e as métricas de | Os indicadores Angel Perez Universidade
07.10 | Gestéo Participativa e E- Cultura e Alvarez (México) Autbnom a de
goverment de Prefeituras em | Educagédo na México
conformidade com o perspectiva das
paradigma das Cidades MIL Cidades MIL: suas
métricas e
exemplos de
cidades.
Equipe 9 Prof. Dr. Qingwen Diretor do
11 A rede mundial das Cidades Os indicadores Dong Programa de
14.10 | MIL da UNESCO: exemplos Espiritualidade e (Estados Unidos da | Graduacao da
de cidades contemporaneas Salde na América) Universidade do
perspectiva das Pacifico
Cidades MIL: suas
métricas. Tipologia
de cidadéos de
acordo com o
paradigma de
cidade adotado.
Exemplos de
cidades
contemporéaneas.
Rede mundial das
Cidades MIL da
UNESCO.
Equipe 9 Profa. Dra. Violeta | Professora Livre
11 A rede mundial das Cidades Os indicadores Kecman, Docente da Escola




14.10 | MIL da UNESCO: exemplos Espiritualidade e (Sérvia) de Altos Estudos

de cidades contemporaneas Saude na de Comunicacao
perspectiva das de Belgrado e
Cidades MIL: suas expert de
métricas. Tipologia UNESCO

de cidadéos de
acordo com o
paradigma de
cidade adotado.
Exemplos de
cidades
contemporaneas.
Rede mundial das
Cidades MIL da

UNESCO.

Paradigmas de cidade e Sra. Jessica Brown | Expert de

12 tipologia dos cidaddos que Apresentacado da (Estados Unidos da | UNESCO
21.10 | esses paradigmas sumula dos papers | América)

contribuem para individuais.

desenvolver; perfis Avaliacéo da Profa. Dra. Anna- Expert de

psicoldgicos dos cidadéos. disciplina pelos Emilia Hitetaten UNESCO

Integracdo da cidadania MIL | alunos. (Finlandia)

no Sistema Blended (fisico e

digital)

Fonte : Arquivo dos autores

Durante a primeira hora de cada aula os professores responsaveis
pela disciplina abordaram temas do Programa.

Durante a segunda hora os alunos, organizados em equipes
compostas de trés a cinco integrantes, apresentaram Seminarios, apos
terem respondido ao desafio de comparar trés cidades de sua escolha,
cidades comparaveis em termos de tamanho, importancia geopolitica
para 0 pais em questdo e numero de habitantes. Utilizando
procedimentos quali -quantitativos sugeridos por Caballero (2016), autor
que propde se utilize recursos da filosofia comparativa; Yin (2014), autor
responsavel por proporcionar recursos de uma metodologia
comparativa; e Chibas Ortiz (2021), autor proponente do método dos 13

Indicadores, de algumas métricas das Cidades MIL e da metodologi a das




20 Barreiras Culturais a Comunicacdo e 5 Dimensdes de Criatividade.
Além da apresentacdo de um Seminario, os alunos foram solicitados a
entregar um trabalho escrito embasado em algum dos 12 temas das

aulas. Entre as cidades escolhidas para analise, uma devia ser brasileira,
outra, latino -americana ou caribenha e a terceira, de outro continente

(Africa, Asia, Europa, Norte -américa ou Oceania). De qualquer maneira
os alunos podiam quebrar este padrao desde que tivessem uma boa

argumentacao para comparar as trés cidades escolhidas.

Cada aluno também foi solicitado a entregar um paper individual
com o relato de um caso de estudo de cidades realizado por meio do
mesmo procedimento ja utilizado por ocasidao do preparo do seminario

Durante a terceira hora de aula, palestrantes convidados realizaram
uma minipalestra sobre os temas das aulas, remarcando aspectos
préprios de seus paises de origem.

Para facilitar o desenvolvimento desse processo coletivo foram
criados grupos nas redes sociais, entre as quais o Wh ats app. Os
docentes responsaveis pela disciplina permaneceram em plantdo
constante de atendimento a alunos fora do horario das aulas,
respondendo a ddvidas que naturalmente surgem durante o processo
de buscas individuais e coletivas. Alguns dos trabalhos coletivos e
papers elaborados pelos alunos e colegas ja foram apresentados em
eventos internacionais e serdo objeto de publicacbes em revistas
cientificas e livros.

O material das apresentacbes em power point e os trabalhos

escritos foram doados para a di sciplina, o que possibilitou a criagcdo de



uma importante base de dados e de conhecimentos inéditos sobre o
assunto.

Durante o processo de avaliagdo da disciplina os alunos se
mostraram bastante satisfeitos e apresentaram sugestdoes de
aprimoramento. Os col egas experts nacionais e internacionais que
participaram como palestrantes convidados avaliaram como muito
positivos os conteudos e dinamica da disciplina. Igualmente positiva foi a
participacdo da propria UNESCO, ao permitir que a experiéncia fosse
apresentada no Global MIL Week de 2022, evento mundial anual da
UNESCO para tratar do tema Alfabetizacdo Mediatica e Organizacional
(UNESCO, 2021 b).

Esta foi, de fato, uma experiéncia bem -sucedida!

Consideracoes Finais

Pela presenca de alunos e professores c onvidados de varios paises
esta foi, sem duavida, uma disciplina multicultural, que reuniu diversos
aspectos e visdes de Cidades com Alfabetizacdo Mediatica Informacional
ou Cidades MIL. Esta disciplina que abordou temas complexos
referentes a transformacdo de cidades preexistentes ou novas em
Cidades MIL, seguindo o paradigma de UNESCO, é considerada
pioneira, tanto em ambitos académicos como profissionais. Também
pode ser reconhecida como disciplina que favoreceu o ativismo ao

proporcionar um leque de nova s possibilidades de interacéo,



intercambio e desenvolvimento conjunto de colegas das mais diversas
profissbes e com 0s mais diversos pontos de vista.

Os esforcos empreendidos na avaliacdo e quantificacdo de
fendbmenos de dificil metrificacdo sao justificave is diante do fato de que
0S gestores de cidades demandam tais informacOes para poderem
tomar a decisdo de implementar, ou ndo, mudangcas em conformidade
com essa nova visao de cidade. O esforco pela elaboragcao de
indicadores e meétricas que possibilitem real izar uma avaliacdo
quantitativa das cidades também € uma preocupacdo da UNESCO
(2019).

Alguns dos participantes como alunos da disciplina ja publicaram
seus trabalhos, realizados individualmente ou em equipe. Outros
apresentaram seus papers individuais em eventos e aguardam
publicacdo em revistas e livros. Muitos deles também estdo integrando
equipes empenhadas na transformacao de suas cidades ou de outras,
proximas as suas, em cidades MIL.

As contribuicbes de todos foram muito bem -vindas. Este é o
primeir o passo de muitos outros no caminho de aprofundar o estudo
dos indicadores e métricas no conjunto de meétodos eficazes e de
articular experiéncias, disciplinas e saberes teorico -praticos, como a
Inteligéncia Artificial, as grandes bases de dados, a Nanotecn ologia e
disciplinas entre as quais Geografia, Arquitetura, Sociologia, Psicologia e
Filosofia. Para aprofundarmos no conhecimento se mostrou muito
relevante a participacdo de professores convidados que comprovaram

serem muitas as formas de existir e reafirmaram a importancia da



Internet das coisas, sem perda do foco no ser humano, principio e fim de

tudo o que realizamos. Parte -se agora para implementar na pratica, em
prefeituras do Brasil e de outros paises, muitas dessas ideias o que, sem
davida, demanda r4 novas reflexdes e novas mudancgas na teoria e na

pratica da implementacéo desta factivel utopia.
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mundo, em que 81% da populacdo vive em centros urbanos, conforme
apontam Suzuki et al. (2022, p. 421).

No cenério atual, com as transformacdes tecnolégicas em curso
somadas a disputa pela hegemonia econémica e cultural sob as quais a
regido esta submetida, faz-se necessaria a reflexdo sobre novos
caminhos para o0 planejamento urbano e as estratégias de
desenvolvimento a serem adotadas pelos paises latino -americanos - que
na ultima década tém visto derrubados os seus desejos de integracéo
econdmica e politica - a fim de se posicionarem no jogo econdémico
global.

Nesse sentido, apresentamos como proposta o0 conceito de
Cidades MIL (Media and Information Literacy ) ou AMI (Alfabetizaggo
Midi _tica e Informacional), defendido pela UNESCO (2018 ) como
alternativa para as demandas das sociedades na Era da Informacéo, que
propde o uso das novas tecnologias em funcao do desenvolvimento
humano sustentavel de todas as capas sociais que a integram de forma
ética, inclusiva, participativa e cidada, para além do crescimento
financeiro e tecnoldgico.

O conceito MIL (Media and Information Literacy ) tem como foco o
cidadao e o fomento de um conjunto de competéncias para pesquisar,
avaliar criticamente, usar e contribuir com informacfes e conteddo de
midia com sabedoria; conhecimento dos direitos online; entender como
combater o discurso de 6dio online e o cyberbullying; compreenséo das
questdes éticas que envolvem o acesso e uso de informacoes; e se

envolver com a midia e as TICs para promover igualdade, lib erdade de



expressao, dialogo intercultural e inter -religioso, temas cujos efeitos
impactam diretamente a vida nas cidades.

Assim, o conceito de Cidades MIL oferece recursos para 0
desenvolvimento econdmico e social. Nosso objetivo no presente
capitulo é indicar a contribuicdo da implementacdo de uma rede de
cidades MIL na América Latina e Caribe em um cenario econémico e
politico de guerras comerciais e de disputa pela hegemonia. Para tanto,
refletimos sobre os principais desafios e oportunidades no contex to
latino -americano e, posteriormente, discutimos o conceito de cidades
MIL.

Ameérica Latina e Caribe: Desafios Contemporaneos

A América Latina e Caribe € um territério marcado em sua
formacdo historica pela mesticagem de povos e ideias que se encontram
por vezes de forma discordante. E se a cidade é, pela sua natureza, um
ambiente propicio para o desenvolvimento de novas tecnolog ias
(Ramirez e Pradilla, 2014), elas s0 nado resolvem o acumulo de
desigualdades tdo comuns nas urbes latino -americanas.

Além disso, com a crescente revolucédo digital nas cidades e os
avancos alcancados em diversos setores, surgem novas possibilidades
econdmicas, sociais e culturais. No entanto, esses novos arranjos trazem
consigo situacbes novas para a sociedade. Levy (2010, p. 201) indica

que:

Habitamos todos os meios com o0s quais interagimos. Habitamos (ou
habitaremos), portanto, o ciberespaco da mesma forma que a cidade



geografica e como uma parte fundamental do nosso ambiente global de
vida. A organizacdo do ciberespaco procede de uma forma p articular de
urbanismo ou de arquitetura, néo fisica, cuja importancia sé ira crescer.
Contudo, a arquitetura suprema procede do politico: ela diz respeito a
articulacdo e ao papel respectivo dos diferentes espacos. Colocar a
inteligéncia coletiva no posto de comando é escolher de novo a
democracia, reatualiza-la por meio da exploracdo das potencialidades
mais positivas dos novos sistemas de comunicacao.

Conforme defende o autor, a inteligéncia coletiva e 0 pensamento
critico sdo elementos import antes para determinar os rumos do
desenvolvimento tecnoldgico. Voltando o olhar para um dos desafios
urgentes da Era da Informacdo, a desinformacédo e suas consequéncias
na esfera publica, Aguaded e Romero -Rodriguez (2015) explicam que o0s
efeitos das transformacfes tecnoldgicas ndo se restringem ao ambito
politico e social, e alcangam também o ambito econémico.

Nesse sentido, de acordo com Manuel Castells (1996), a
globalizacdo e a revolucdo tecnologica estdo se combinando para
formar uma sociedade em rede, cujos poderes de transformacédo sao
colossais na medida em que a economia global emergente da producéo
e competicdo baseada em informacbes € caracterizada por sua
interdependéncia e a crescente diversificagdo dentro de cada regido.
Assim, a dindmica dos fluxos, interacbes e as estratégias dos atores
coletivos estdo gerando a remodelagem da sociedade em escala global
e, em particular, ligando varios sistemas urbanos uns aos outros.
(Castells, 1996, citado em Romero-Rodriguez, 2015).

Como efeito da crescente mudanca no tecido social ocasionada

pela globalizacdo e inovagédo tecnologica, faz -se necessario pensar o



espaco publico como forma de ressignificar a vida urbana, tomando as
cidades como locus da satisfacdo das necessidades da sociedade (Suzuki
et al., 2022, p. 442).

Nesse cenario, a abordagem proposta pela UNESCO de
construcdo de uma cidade cujo modelo esta baseado na alfabetizacéo
midiatica e informacional, envolvendo diferentes atores como a
sociedade civil, o setor publico e privado, as universidades, politicos,
ONG, grupos originarios, dentre outros, mostra -se como alternativa
promissora para o desenvolvimento das cidades no contexto latino -
americano.

Para subsistir e poder olhar para o futuro, os paises da América
Latina e Caribe precisam, além de rea lizar a gestdo dos seus recursos de
uma maneira eficaz, promover a integracao do universo das diferencas
de todos os elementos que os compdem, de forma que se viabilizem as
mudancas em matéria de inovagdo econdmica, politica, urbanistica; na
sociedade e no pensamento.

Dessa forma, na medida em que se privilegia a perspectiva
educacional, é possivel ponderar o papel da tecnologia, dos saberes
tradicionais e da superacdo das barreiras culturais na busca do
desenvolvimento sociocultural da regidao. E, uma vez que a criacao de
cidades MIL implica a producdo de conhecimento e, em consequéncia,
de atividade econbmica, a integracdo comercial poderia se ver também

facilitada.



O contexto econémico e geopolitico latino -americano

Considerando o desenvolvimento econémico da regidao, desde o
periodo colonial até a revolucéo industrial, passando pela crise de 29 e a
intensificacdo da industrializagéo no continente nos anos 60, € poss ivel
compreender alguns dos problemas relacionados com a vida nas
cidades nos dias atuais.

Segundo Agopyan (2019, p.460 -461), as experiéncias urbanas
latino -americanas, de forma geral, tém caracteristicas semelhantes entre
shema&a~r°od~ i~ g~| ®kT®~ ik ég"r"8§s®*"zs«{~ 8§
junto a outras cidades do mundo.

Na obra A Economia Latino-Americana, Celso Furtado (2007)
contribui para o entendimento do contexto ao destacar questbes
evidenciadas logo apds o término da Segunda Guerra Mundial. Segundo
0 autor, trés aspectos sdo norteadores para 0 entendimento das
dificuldades econdmicas enfrentadas: a questdao do financiamento
externo, o acesso a tecnologia moderna e o grau de controle externo da
industria latino -americana. Em relacdo ao financiamento externo, €
evidente a dependéncia da América Latina, que fica & mercé dos capitais
estrangeiros.

Com relacdo ao acesso a tecnologia moderna é algo que pode ser
medido como conceito de justica e/ou injustica e processo imposit  ivo de
hegemonia, pois depende de condi¢cdes financeiras e estruturais

favoraveis para se ter acesso.

A questdo da tecnologia € abordada como um fenédmeno global que
envolve mudancas estruturais. As coletividades humanas concernidas por



tal processo devem p articipar e estar preparadas para as necessarias
mudancas de estrutura. E racional ao nivel da empresa e irracional ao
nivel da coletividade. As tecnologias sao falsamente modernas para um
pais subdesenvolvido, na medida em que economizam méao de obra e
séo dispendiosas em capital. (FURTADO, 2007, p.116)

Outro aspecto notavel retratado pelo autor € o controle externo
gue muitas vezes acontece sobre aquilo que € originalmente produzido
pela América Latina. Por exemplo, na exportacédo de produtos agricolas a
paises dominantes que, em seguida, sdo vendidos de volta na forma de
produtos industrializados para quem originalmente os produziu.

Ademais, a pandemia de Covid -19 iniciada em 2020 agravou a
crise econdmica que a regido vinha enfrentando na ultima década. O
quinquénio 2014 -2019 foi o periodo de menor crescimento econémico
para a regido dos ultimos cinquenta anos. (ONU e Comissao Econdmica
para a América Latina e o Caribe [CEPAL], 2020, p. 8)

-k ~rg~2ji~ g~{ *nrnaa_-«|] 5~|h"rz k«
do primeiro semestre de 2020, a América do Sul tornou-se uma das

regides mais afetadas do mundo, tanto em relacdo ao niumero de casos
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129).

Os autores observam também decisbes unilaterais e falta de
articulagcdo e posicdoes comuns em foéruns politicos nos paises sul -
americanos. Nesse sentido, os efeitos da pandemia tém maior impacto
no comeércio intrarregional da Ameérica do Sul que no comeércio da
regido com o resto do mundo e a recuperacao pos -pandemia podera ser

mais lenta que a média global, devido a falta de coordenacao
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econbmica e de medidas para incentivar o comércio entre os paises sul -
americanos.

Dessa forma, o entorno econémico global esta marcado ainda,
para além dos efeitos da pandemia de COVID -19 que afeta de forma
desigual os distintos paises, pela guerra comercial entre a China e os
Estados Unidos, bem como pelo conflito na Ucrania porque envolve
direta ou indiretamente as maiores economias e as maiores poténcias
militares do globo.

No primeiro caso, para os paises da América Latina a recuperacéao
tem sido condicionada pelo ressurgimento de novos casos e pela
aparicdo de variantes diferentes como a Omicron, Delta ou Deltacron,
somado ao fato da vacinacao lenta e desigual.

Brasil e México, os dois paises da regido com mais mortes pela
doenca, sdo também os que tém maior nimero de doses aplicadas,
porém sao Chile, Cuba e Uruguai os que estdo a cabeca da imunizagao
completa, sendo o Chile o lider também no rubro das doses de ref orco.
Em contrapartida, paises como Jamaica, Guatemala, Paraguai, Honduras
e Bolivia apresentam niveis mais baixos de vacinacdo. Destaca-se
negativamente o Haiti com menos de uma de cada cem pessoas
vacinadas até 27 de marco de 2022. ( STATISTA 2022)

Este panorama tem impactado as condicbes de vida, apesar da
recuperacdo econdémica de 2021. Os indices de pobreza extrema teriam
aumentado de 13,1% da populacdo em 2020 para 13,8% em 2021, um
retrocesso de 27 anos, enquanto estima -se que a taxa geral de pobreza

teria diminuido ligeiramente, de 33,0% para 32,1% da populacéo.



O anterior significa que o niumero de pessoas em extrema pobreza
passaria de 81 para 86 milhdes, e o niUmero total de pessoas em situacao
i k §~fakoeAr grsashArh zsqgksar{k| ®k ik A%A
suficiente para mitigar os profundos efeitos sociais e do trabalho da
pandemia, estreitamente vinculados a desigualdade de renda e género,

a pobreza, a informalidade e a vulnerabilidade em que vive a
§~8 z~hd~el «kq |i~ "z sHExscotiva*da THPAL " | N
(BARBACENA, 2022b).

Nesse sentido, a América Latina pre cisaria de modelos econdmicos
e de respostas a crise que priorizem o bem -estar humano e né&o s6 o
lucro. O que se propde € avancar para uma sociedade do cuidado
mediante uma mudanca de paradigma, colocando no centro as pessoas
e o planeta (ONU e CEPAL 2022). Isto é importante porgue o enfoque
MIL considera esses dois, dentre outros elementos, como essenciais no
seu framework e aplicagéo.

Além disso, a guerra comercial entre a China e os Estados Unidos e
a guerra entre Russia e Ucrania atingem também a regid o latino -
americana.

O aparente deslocamento do centro do poder para a China tem
motivado os Estados Unidos a desenvolver uma politica de sancdes
contra diversos paises, entre eles varios de Ameérica Latina como México,
Venezuela ou Cuba; mas também China e RUssia, inclusive antes da
guerra na Ucrania, como parte da sua estrategia geopolitica.

Hoje os estadunidenses devem competir por reter as suas esferas

de influéncia. Isto € relevante porque, do ponto de vista pratico, a



reorganizacdo dos interesses heg emobnicos dos Estados Unidos,

i k2a2s” AP~ i~ p~2®Kk 82k«k]| h™ grs| k«™ | ~ ¢
bilaterais de livre comércio um dos seus principais instrumentos para
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p.197).

Nesse sentido, a disputa em torno a tecnologia 5G e sobretudo a
grande necessidade de matérias primas e recursos minerais para o
funcionamento das industrias, tanto da China como dos Estados Unidos,
tém evidenciado a sua dependéncia dos paises periféricos. Os Estado s
Unidos apresentam, de fato, uma situacdo de vulnerabilidade ainda
maior, razéo pela qual a América Latina passa a ser uma peca estratégica
na sua disputa pela hegemonia.
Destaca-se o litio, util na fabricacdo de baterias para carro,
celulares, marca-passos e computadores. Este elemento presente em
grandes quantidades na Argentina, Bolivia e Chile, mas também no
México, € estratégico para os paises centrais (STOK, 2021). Os dados
mostram também outros minerais em relacdo aos quais os Estados
Unidos depend em em maior proporcdo da América Latina: estroncio
(93%), litio (66%), fluorita (61%), prata (59%), rénio (56%), estanho (54%)
e platina (44%).
Essa informacao indicaria também que a América Latina poderia ter
ampla capacidade de negociacao para melhorar as condi¢cGes de troca e
g~{k?&2gs”"zs°”™hd~ i K«®k« 2kg 2«~«l §~2 | {
sendo utilizada para avancar uma politica de industrializacdo destes,
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Na atualidade, a China € o primeiro parceiro comercial para a
maioria dos paises da América do Sul, por exemplo do Brasil; e os

Estados Unidos sdo o primeiro parceiro para a maioria da América

+k| ®@~rz k §ranr ~ 2] sg~ © k k{ A%¢A

para os Estados Unidos k s { § ~2 ®~ FRANZANI;éDRUMOND,
2019).

No que diz respeito a guerra entre RuUssia e Ucrania, na qual,
segundo George Friedman (2022), a Rdssia iniciou por motivos
geoestratégicos e com o objetivo de recuperar Ucrania como um  buffer
state ou estado barr eira que protege Moscou de uma possivel invasao
desde Europa ocidental, tem impactado de igual modo a regido latino -
americana.

Os efeitos da guerra refletem -se diretamente nos precos
internacionais das principais commodities exportadas desde América
Latina, na quebra da cadeia produtiva, principalmente as originarias da
Russia e Ucrania, bem como na interrupcdo abrupta dos principais
produtos que a regidao exporta para Eurasia (CEPAL, 2022a). Isto
repercute no incremento de precos dos alimentos e da energia utilizada
na industria.

Outro possivel cenério, considerando a orientacdo produtiva da
Russia e Ucrania como exportadores de commodities, é o beneficio que
para Ameérica Latina pode representar substituir a um preco maior 0s
produtos que esses dois paises n 8o podem mais oferecer nos mercados
internacionais, pelo menos até o fim do conflito. Em todo caso, a

recomendagcdo para 0S governos e 0s empresarios, segundo Andres

é k



Aleja Rosales da Consultoria Olympus, é avaliar a qualidade da
informacéo diante de um conf lito que esta acontecendo de forma rapida
e gue obriga a tomar decisdes rapidas (Negocios TV, 2022).

Tal anadlise dos ambientes macroecondémico e geopolitico faz -se
necessaria para entender o contexto socioeconémico sob o qual vivem
as sociedades no territ 0rio latino -americano e oferecer subsidios para
pensar estratégias de desenvolvimento da regido que considerem o
cenario global atual e seus impactos sobre a regido, de maneira que seja
possivel construir caminhos que integrem as estratégias nacionais de
desenvolvimento também aos governos locais, tendo nas cidades seu

ponto de partida.

A Rede de Cidades MIL

O conceito de Alfabetiza ggo Midi_tica e Informacional (AMI), ou
Media and Information Literacy (MIL), em inglés, criado pela Organizacéo
das Nacbes Unidas para Educacéo, Ciéncia e Cultura (UNESCO) busca
ki g~?@ ~« s|lis’ti ~« §nan «k © k«®s ~|
divulgadas, de forma a identificar os preconceitos, preparar 0
discernimento e esta belecer proprios julgamentos solidos para depois
{~ispsg”r2 ~ akn~rzsi ik ik p~2{GRIZAE s " ®s "’
2018, citado em CHIBAS ORTIZ YANAZE, 2020, p.25)

De acordo com Chibas e Yanaze (2020, p.25b & | k « «i&k 0 g Kk |
grande desafio das cidades | formar seus cidad dos para uma atuaggo

capaz de influenciar os rumos dos seus munic tpios, fornecendo as



ferramentas necess_rias para os cidaddos enfrentarem os desafios e as
oportunidades do cotidiano &

Levando em consideracdo que as cidade s devem ser capazes de
fornecer boa infraestrutura, como agua, saneamento; servicos publicos
confiaveis; assisténcia médica; processos transparentes que facilitam o
andamento das atividades comerciais; processos simples e on -line para
obter aprovacdes e varios servicos centrados no cidadao, além de atrair
investimentos, propde -se que, a partir da perspectiva de uma cidade MIL
cujo objetivo é o empoderamento dos cidadaos, a vida urbana considere
como principio fundamental o bem estar social.

Nesse sentido, o framework de Cidades MIL, defendido pela
UNESCO (2018) e a Global Alliance for Partnerships on Media and
Information Literacy (GAPMIL), propde um modelo de cidades no qual as
principais diretrizes sdo desenvolver o pensamento cr ttico e criativo de
seus cidadaos, além de promover o uso |tico da comunica hdo com e
sem as novas tecnologias.

Para a construcéo de uma cidade MIL séo propostos 13 indicadores
de analise (CHIBAS; YANAZE, 2020, p.33) inspirado na estrutura da
UNESCO. Séo eles:

Bibliotecas.

Planejamento urbano e mobilidade.

Camara municipal, 6rgaos administrativos e cidadaos.
Saude publica.

Cultura, patrimoénio, arte, esporte e lazer.

L S o A

Educacéo.



7. Associagoes, sindicatos, ONGs, projetos socioculturais e outros
atores nédo tradicionais.

8. Canais de midia e informacéao.

9. Inteligéncia artificial, startups e canais digitais.

10. Seguranca.

11. Meio ambiente e sustentabilidade.

12. Jovens, mulheres, negros, indigenas, LGBTQ + e outros grupos
minoritarios.

13. Métricas de integracédo geral (implicam medidas com métricas
com dois ou mais dos indicadores anteriores).

Em suma, as Cidades MIL sdo cidades que utilizam as novas
tecnologias, mas em funcéo do desenvolvimento humano sustentavel de
todas as camadas sociais que a integram de forma ética, inclusiva,
participativa e cidada.

Posto o contexto das cidades latino -americanas no atual cenario
global, entende -se ser preciso arquitetar para além dos processos de
urbanizacao, considerando também a transformacgao do capitalismo e as
mudancas tecnoldgicas para uma escala global de producéo, aspectos
para os quais o0 modelo de Cidade MIL aponta direcbes para o0
desenvolvimento de conexfes internacionais, e do capital humano e

econdmico.

Consideracoes finais
A discusséo proposta neste espaco tem o intuito de demonstrar de

forma geral os desafios para o desenvolvimento socioeconémico desde



o nivel macro até o nivel micro, se estendendo, portanto, aos governos
zZ~g"s«l § ~ s « I | N « gsi i k grodu@imds,
trabalhamos, criamos cultura e nos organizamos como « ~ g s ki
(SUZUKIlet al.,2022, p. 421).

Dessa forma, encarando como ponto de partida o desafio que
vivem 0s governos locais de pensar regionalmente e também
globalmente, além da necessidade de equilibrar o desenv olvimento
econdmico com o desenvolvimento social de maneira abrangente,
apresentamos como alternativa para modelagem das cidades nos paises
latino -americanos o framework das Cidades MIL, uma vez que este
modelo considera em sua configuracdo a complexidade do contexto
social e economico atual, envolvendo atores chave como governos e
autoridades publicas dos setores de mobilidade e transporte, saude,
educacao, cultura, meio ambiente e sustentabilidade, novas tecnologias,
midias e canais de informacdo, seguranca e, sobretudo, toda a
diversidade da sociedade civil, tendo como foco o cidad&o.

No final, assinalar que a multiplicacdo exponencial dos estudos na
aplicacdo do framework das Cidades MIL € uma tendéncia desejavel na
Ameérica Latina como opcéao para reduzi r as distancias no
desenvolvimento humano entre nossos paises e outros considerados

mais présperos.
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Human development Considerations that predict Effective

MIL Cities in the 21st Century

Linda S. Pagani®°

Few people and nations would disagree that, despite advances in
technology, children remain our most important natural resource. In
social collectives, such as urban and rural communities, the best
§2kisg®~2« ~p "N §~8 z"®s~| inoncegnigvg k « « ~
human capital resources (Duckworth et al., 2019). Consequently, both
private and public investments, made for every child born, expect to
generate individual returns throughout the lifespan as citizens (Heckman,
2006).

Although parental inv estment is key, this ideal also drives decision -
makers in policy, clinical practice, and education toward the success of a
nation (Sodirjonov, 2020 ). The idea is that if children grow up healthy
mentally and physically, they will become motivated to moneti ze their
skills and become autonomous citizens ( Byskov, 2018). Autonomy and
empowerment allow them to repay their debt to society in civic and
economic terms (Rea & Burton, 2020; 2021). They become parents
themselves, creating an iterative process in inter generational population -
based investments that ensure a thriving, functional, and self -

replenishing economy (Heckman, 2006).
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Behind this iteration of multidisciplinary ideas are theories of
human development. In this chapter, we first address three establ ished
theories that explain cognitive, moral, and psycho -social development.
We then discuss important mechanisms behind the ecology of human
development, explaining environmental influence theories. We elaborate
upon positive notions of what defines human flourishment and its
connection with different psychological ecosystems using a strength -
based approach. Finally, we consider how living in the digital age applies
to the integration of theories in human development for the 21 st century.
Each selected theory is offered as relevant to the 21 st century UNESCO
city mission of establishing ethical harmony between technology and
traditional interpersonal communication worldwide (Unesco, 2019;
Chibas Ortiz et al., 2020). We end with concrete applications that
col «si k2 ®rk « «®"s| r"fzk {k®2*sg« ~ppk?3Kki
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socialize, construct, share their own ideas in a convincing tone and every
fact easily becomes the object of quasi -intellectual debat e, as though
facts can be reduced to myths (Marmot, 2017). This is dangerous
because it makes the distinction between true and false difficult for a
significant part of any population. In the context of this collective work,
living in the digital age requi res media and information literacy (MIL,
Unesco, 2019). This refers to knowledge, competence, and attitudes that
bootstrap critical thought in relation to online content. There is special
concern for social media because it is characterized by free express ion of

thought and images. As such, it is easy to manipulate, influence, and



elusively engage in different degrees of deception by exaggeration and
fabrication. By virtue of self -selected membership and affiliations, social
media generates echo chambers th at make individuals feel as though a
large percentage of the majority agree with them. The objective of MIL is
to help individuals capitalize on technology in a creative ethical and
sustainable way, respecting diversity, and independent thinking. Such
skills represent the cohabitation of traditional lifestyles with advances in
technology, where strengths for one compensate for weaknesses in the
other, vice versa. Thus, aiming for a MIL city represents a preventive
protective factor to human existence, as it aims for the use of
technologies in cities, empowering citizens, and providing them with
requisite skills for navigation that is compatible with bio -psycho-social
human flourishment.

In the context of this chapter, stage theories are based on the idea
that measurable or observable characteristics move through a
pattern of distinct stages over time . Such stages can be described
based on distinguishing characteristics during typical
development. Nature and nurture work in tandem. All these processes
are accounted for by genetically wired and preprogrammed brain
growth and maturation, mostly in response to environmental stimulation
(Cantor et al., 2019). Some overlap between stages is normative from
one stage to the next, as development represents a work in progress
(Lerner, 2018).

The theories of human development covered in this chapter are

historically important because they offer cross -cultural groundwork for



current research and c linical approaches related to citizenry and societal
expectations about individuals and families. To be considered valid, a
theory should be descriptive and empirically verifiable through

replication (Campbell & Stanley, 2015). Theories are judged on six
characteristics: significance (comprehensiveness and scope), internal
consistency (precision), parsimony (level of simplicity), testability
(empirical validity), empirical adequacy (heuristic potential) , and
pragmatic adequacy (applied potential) (Kuhn, 197 0). The selected

theories have met these requirements.

Human Development: The Lifespan Perspective
Cognitive Development

Going from simple to complex, Swiss psychobiologist Jean Piaget
generated a theory of intelligence between the 1930s and 1950s (Piaget,
2020; 1948). He facilitated our understanding of how very young
grszi2k|i« ®rs|]ys| g g&”"i 2 zadult thdudght k z ~ § «
processes. Babies initiate with reflexes and instinctive behavior. They
then begin to discover their world as sensory and motor skills
g~zz"f~2ar@kl "« ®r ks @ fans| « A f~i
processes progress from concrete to more abstract thinking, culminating
in individual intellectual potential. For Piaget, development was a
continuous growth curve of brain maturation that could be characterized
by four sequential stages of intellectual growth and expansion. His ideas
and observations form the rudiments of what is now known from

cognitive neuroscience, behavioral genetics, and epigenetics (Babakr et



al.,, 2019). In tandem with growth and development, human mental
capacity evolves through a series of four qualitatively different Pia getian
stages (Piaget, 2020).

1. Sensorimotor Stage. From the neonatal period, babies are only
aware of what is right in front of them. Through trial and error, they focus
on what they can see and do and their physical interactions with the
environment. in fants shake, pull, and throw things to see what happens.
They constantly experiment and gain an understanding of how things
and people react. They put things in their mouth to learn about the
world. Observations of interactions and events with a desired ou tcome
eventually bring on goal -oriented action. This behavior represents the
seeds of human motivation. In the second half of the first year, infants
begin to realize that an object exists even though they can no longer see
it, known as object permanence. This lays the groundwork for human
memory. Infant mobility creates the basis for human autonomy and free
will when youngsters start crawling, standing, toddling, walking, and then
running. Toward the end of the second year, youngsters reach another
importa nt milestone, early language development. This shows evidence
that they are developing the foundations of human imagination,
symbolism, and receptive and expressive verbal abilities by the age of
two.

2.Preoperational Stage. From the beginning of the third vyear,
young children increasingly think about things symbolically. Their
language use significantly matures by about age seven. Their memory

and imagination elaborate, which allows them to understand distinctions



between the past and future, and reality a nd fantasy. Their thought
processes still rely on intuition and are not yet completely logical. Early
childhood paves the way for complex concepts such as causality, time,
and comparison that will eventually consolidate in middle and later
childhood.

3.Concrete Operational Stage. In middle childhood, youngsters
show logical and concrete reasoning, which are honed during primary
school. Their thought processes become less focused on themselves and
become increasingly aware of external events. They perceive t heir
thoughts and feelings as uniquely their own. The foundations of human
perspective -taking are developing as they begin to realize that their
personal thoughts and feelings may not be shared by others or may not
even be part of reality. This explains wh y social media requires age 14.
Although the Children's Online Privacy Protection Act (COPPA, 1998)
restricts websites from tracking data on children under 13, this age
represents the minimum social and emotional skills to cope with the
demands of social m edia of the average child. During this stage, most
children cannot yet fully perceive abstractly or even think hypothetically.

4.Formal Operational Stage. In later childhood, adolescent
imagination symbolic skills related to abstract concepts. This is helpful for
perspective -taking, analytical thought, and algebra and science.
Adolescents use systematic reasoning, generate theorie s, and consider
alternate explanations and perspectives They are consolidating their
abstraction skills to better understand higher level concepts such as

justice, ethics, and morality. Abstract reasoning helps their



understanding of relationships between events as either causal or
noncausal or correlational occurrences. The refinements of fluid
intelligence lay the foundation for lifelong intellectual growth and the
buildup of a crystalized knowledge base.

General intelligence across the world is fairly di stributed on a
Gaussian curve (Conway & Kovacs, 2018). That is, 70% of all people have
an IQ from 85 to 115. The average IQ being 100, which is having the
same mental and chronological age. A small amount of people are either
below (15%) or above (15%) this average, In the general population,
there are a minute number of people that are either very gifted (2.5%) or
mentally retarded (2.5%). For Piaget (2020), achieving formal operational
thought ultimately involves different levels of abstraction, which lie  along
a continuum: hypothetical (processing how things could change if there
Is a modification to an equation or state), deduction (general principles to
specific hypotheses) and induction (specific principles to general
hypotheses), interpropositional lo gic (judging whether propositions are
logically connected to one another), and finally, reflective thinking
Yk "z ~®s| q ~2 ®k«®s|q ~| ki« ~pl a kN« ~
levels of abstraction varies according to levels of intelligence (Babakr et
al., 2019).

Thought processes develop according to brain maturation (Babakr
et al., 2019; Armstrong -Carter et al., 2021). Piaget's theory offers several
core concepts that help us understand how human cognitive abilities
develop over time. There is a constant struggle for equilibrium in our

understanding of the world (Piaget 1948 ). Information gets built up using



schematic representations, otherwise known as schemas. Disequilibrium
from new information provokes a conflict between the known and
unknown in these schemas. This conflict, requiring schematic revisions,
forms the basis for new learning. For example, using their innate sucking
reflex, babies intuitively know how to eat. As the first year of life
progresses, babies need to adapt to the idea of consuming solid foods
for the first time. Using their innate senses, they intuit ively know how to
establish shared eye contact with others and where to look for sources of
sound. A new sound, such as a phone notification creates conflict and
curiosity. Such representations become the foundations for concrete
thought that eventually le ads to abstraction. Assimilation refers to how
youngsters use their existing schemas to interpret a new situation or
object. For example, a child seeing a rodent for the first time might call it
a baby cat because all they have encountered so far are felin es.
Accommodation occurs when the child revises an existing schema, thus
creating a new one that fits the new information they learn. The child is
accommodating information that just because a rodent is furry does not
mean it is a cat. Assimilation and accommodation lead to the state of
equilibrium that is the basis for knowledge that is gleaned from
interactions with people and objects in the environment. All these
processes explain how learning occurs and is accounted for by
maturation and positive brain plasticity in neuroscience (Cantor et al.,
2019).

Scientific advancement is based on critical thinking, especially

weighing the advantages and disadvantages of theoretical positions and
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very idea of developmental stages (Babakr et al.,, 2019). Piaget was

originally a zoologist who became a psychologist. He saw links between
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quite different at different points in th eir maturational development. He

also felt that humans vary in physical and psychological development as

they mature. This accounts for overlap during stage transition. The
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conclusions with children in a Swiss early twentieth century context. His

assumption was that children in other situations and cultures likely

experience the same progression. His contemporary, Russian Lev

Vygotsky offered conceptualization of how environment is explicitly or

implicitly considered as a crucial mechanism in cognitive development

(Yasnitsky, 2018). Vygotsky is considered a complement to Piagetian

cognitive development stages. Although Piagetian stage theory does not

attend to environmental sources of enrichment or deprivation, it has

stimulated research in human development like no other and has heavily
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Achieving MIL requires knowledge about how peopl e learn and

their typical cognitive abilities across the lifespan, especially if the

objective is to harness a generation of MIL sensitive parents, teachers,

and children. Children figure out that nature has rules and things happen

in relation to events, situations, and actions. This makes them ready to

learn and eager to discover. Through curiosity and experience, children



master a level of information before they can integrate the next level of
information. Children of all ages discover by concretely doin g things
rather than abstractly hearing about them or discussing them. Thus,
youngsters benefit from interaction during engaged play with peers,
parents, and teachers.

Founding the field of moral psychology, American Lawrence
Kohlberg (1973) extended Jean Piaget's previous work to explain how
children develop moral reasoning. Kohlberg believed that moral logic is
primarily driven by seeking and maintaining justice. Today, we realize
that other factors such as compassion, caring, and other interpersonal
feelings may also play an important part in moral thinking. His historical
research tested a series of moral dilemmas with participants of different
ages. He then examined the reasoning behind their judgments in each
moral dilemma. His conclusions gave insight into how both children and
adults make moral choices and how moral thinking may influence
decisions and behaviors. Moral development is a continuous stage -like
process that relies upon cognitive development. Nevertheless, much like
Piaget, Kohlberg believ ed that not all people reach the highest levels of
cognitive and moral development. His work generated a six -stage theory
that describes how moral reasoning emerges and typically develops
across the lifespan. Although stages one to four are typically unive rsal in
populations throughout the world, the fifth and sixth stages remain rare
because they depend upon higher order levels of abstraction and

cognitive processes.



Preconventional morality. This is the first level of moral
development that lasts from inf ancy to approximately age 9 years. In
early and middle childhood, decisions by youngsters are primarily
motivated by adult expectations and consequences of rule breaking.
Given the Gaussian curve of intellect in the population, some adults
remain at this level of reasoning. There are two substages of
preconventional morality.

Stage 1 (Obedience and Punishment) . Starting in early
childhood, rules are fixed and absolute. We do not really need to know
why rules are formulated in certain ways. Individuals just obey the rules to
avoid punishment.

Stage 2 (Individualism and Exchange). Starting in middle
childhood, although taking the perspective of others is possible, actions
are motivated by self-interest. Reciprocity is an option but only if it serves
one's own interests and needs.

Conventional morality. This the second level of moral development.
It starts in later childhood and can last until emerging adulthood. Given
the average 1Q being 100 (+/ - 15), many people hit a ceiling and remain
at this level, which achieves its pinnacle by the end of adolescence. This
level marked by acceptance of authority and the adoption of social rules
and customs regarding what is good and moral. Being sensitive about
peer acceptance, a common attitude is to conform with group norms. At
this time, young people adopt the moral standards they have learned
from role models (influencers) and from society. There are two substages

of conventional morality.



Stage 3 (Developing Good Interpers onal Relationships) .
Conformity is further valued. This drives the desire to meet societal
expectations and roles. There is strong consideration of how choices
influence relationships and perception of ~ | k ingividual identity.
Conformity is for societal expectations and roles.

Stage 4 (Maintaining Social Order) . People are concerned that social
order is maintained. They consider societal well-being when making
judgments. The motivation is to maintain law and order by following the
rules, doing onk iduty, and respecting authority. Conformity is for social
order.

Postconventional Morality. This is the third level of moral development.
Only about 10 or 15% of the population achieve this level because it
requires a higher than statistically normative level of abstraction and
other cognitive skills. There are two substages of postconventional
morality.

Stage 5 (Social Contract and Individual Rights). People to
account for the differing values, opinions, and beliefs of other people.
Rule of law is impor tant for societal order. People at this stage think that
society should agree upon rules and standards for all.

Stage 6 (Universal Principles) . This final level of universal ethical
principles in moral development requires and an exceptional level of
abstract thinking. After carefully processed and fact-based thought,
people follow their internalized principles of justice, even if they conflict

with laws and rules.



Understanding these stages offers helpful insights into the ways
that moral thinking may influence decisions and behaviors in both youth
and adults. However, moral reasoning may not lead to moral behavior
(Kohlberg, 1973). Human behavior and decision-making are based on
genetics, environmental experiences, and situational context. Factors
such as compassion, caring, and other interpersonal feelings may
influence moral reasoning and moral behavior (SanchezRoige et al.,
2018). There is a difference between knowing what one ought to do
versus ~ | k actyal actions. Kohlberg made his observations in Western
culture, which emphasizes personal rights and individualism. Eastern,
collectivist cultures may have different moral perceptions of the relative
importance of social groups and larger communities. Lastly, given
biological and gendered expectations, there may be differences
between males and females in the pace or process of moral
development. Kohlberg concluded that women were more drawn toward
the third level of moral development because they value social
relationships and the welfare of others, compared to men. More recent
views of his theory include less-gendered ethical concepts of caring and
concern for others (Murphy & Gilligan, 1980).

The sustainability of a MIL City is highly dependent upon its
inhabitants. Chibas Ortiz and colleagues (2020) remark that we are now
in an era of individualism, characterized by more concerns with self
investment than with social investment, and th us less concern for moral
concepts (James et al.,, 2017). This risks more self-oriented behavior.

Mathes (2021) tested the idea that that moral development and social



evolution (from hunting and gathering to democratic societies) tend to
progress together. College age participants were asked about the
resources in which they intended to invest as targets over their lifetimes:
self, biological children, mate, biological parents, biological siblings,
friends (but not relatives), American strangers, and non -American
strangers. Supporting the hypothesis, moral development was correlated
with their intended level of future social investment over a lifetime.

In two experiments, Carmicheal et al. (2019) found that concern be
taught or accelerated in younger, school age youth. By using digital
resources to foster active/experiential learning an engaging classroom
activity on morality, students showed improvement on scores on moral
g~] gk8§®« a2kz" "®ki ®~ =~rzfk2qgi« ®rk-~2.1]
concluded that group counseling model combined with self -
management in college students raised moral intelligence in relation to

themselves and others.

Personality and Psycho -Social Development
Danish-German Erik Erickson and Canadian Joan Erikson expanded
psychoanalytic theory to include cultural and social context of psycho -
social development (Erikson, 1963). From their longitudinal observations,
Erikson concluded that personality develops in e ight sequential stages of
development, from infancy to adulthood. To move from one stage to
another, a person experiences a psycho-social crisis. In each crisis, the
si "~z prgk« N g~ pzsg® fk®ukKk,| ®r
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and the needs of the larger social context. This could have a positive or



negative outcome for personality development. Accomplishment at each
stage forecasts a healthy personality, characterized by basic human
virtues that serve as strengths to resolve the psycho -social dilemmas of
the subsequent phase. Failure to successfully accomplish a stage risks a
reduced ability to progress to subsequent stages. This causes in internal
conflict and results in unhealthy behavioral dispositions. These
dispositions, however, can eventu ally be resolved toward higher levels of
personal growth. Each psycho -social crisis results basic virtue that forms
the personality. There are eight stages (Erikson, 1968).

(1) Trust versus Mistrust. In infancy, the child learns healthy
optimistic depend ence on significant others (or not). The resulting virtue
Is hope, by toddlerhood.

(2) Autonomy versus Shame and Doubt. From about age 2, children
learn to become counter dependent in practicing self -restraint and
autonomy with basic needs like walking, e ating, and going to the
bathroom. The resulting virtue is will, by preschool age.

(3) Initiative versus Guilt. From age about 3, children learn
independence and purposeful direction by practicing initiative and
pursuing goal directed activity. The resulti ng virtue is purpose, by formal
school entry age.

(4) Industry versus Inferiority. From about age 6, children learn
interdependence by learning to cooperate and adopting a growth
mindset about honing their cognitive, socio -emotional, and physical skills

(or not). The resulting virtue is competency, by emerging adolescence.



(5) Identity vs. Role Confusion. Adolescents try different images and
roles of themselves and search for identity and meaning in their lives. The
resulting virtue is fidelity and an inte grated identity, by the end of their
twenties).

(6) Intimacy vs. lIsolation. Young adults learn how to find love,
experiment with commitment in intimate relationships and to work
HS®r~"® z~«s| g ~|ki« sik|]®s® 1T Prk 2kc
thirties.

(7)_Generativity vs. Stagnation. In the fourth decade of life, people
experiment with productivity, learn more about due diligence, and aim to
contribute oneself to a community through family and work. The resulting
virtue is_care by late adulthood) .

(8) Ego Integrity vs. Despair. From about retirement age onward,
older adults learn the concept of fulfilment and satisfaction with the
contribution they have made during their lifespan so far and aim to
regenerate and enjoy the twilight years. The res ulting virtue is wisdom in
the golden years.

| 2sgy«~]| i« Y-haged gesonality pelvetofment theory is
strong because it takes into consideration the psycho -social context and
societal expectations to frame typical psychological crises at differe nt
periods in human development. It is, however, occidental, and thus
might accelerate in other cultures and social strata where childhood and
adolescence accelerated as a means of survival (Maree, 2021). Apart
from genetics, there are multiple influences on life that interact with and

affect a person as they develop ( SanchezRoige et al., 2018).
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digitalization and information systems does have potential consequences
and rewards for people. For example , school age youth can get a tutorial
on youtube or a tutor on zoom to help with homework or understanding
a school lesson. Adolescents can branch out and socialize with friends
during busy periods at school without leaving their homes and taxing
study time. Young adults can pursue the answers to their emerging
adulthood crisis while using online dating applications to meet potential
mates both effectively and efficiently. The psycho -social challenges of
middle adulthood regarding productivity are potential ly facilitated from
filing taxes to social networking with co -workers or former school mates.
In essence, digitalization has facilitated the developmental tasks set forth
by this theory. Thus, although it helps shape our perceptions of different
rights of passage in development, the theory does not comment wider
social environmental influences that affect opportunity structures during

the lifespan.

Environmental Influences on Human Development
Ecological Systems Theory

Simultaneously taking a narrow and broad perspective of confluent
influences on development, Russian -American Urie Bronfenbrenner
(1979) recognized there are multiple overlapping environments that
interact with the individual during the lifespan. His envir onmental

influence extended the sociocultural ideas of Russian Lev Vygotsky, in
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which the environment is explicitly or implicitly considered as a crucial
mechanism in cognitive development (Yasnitsky, 2018).

In  his Ecological Systems Theory, Bronfenbrenner (1992)
acknowledges the dynamic interactions between five different
environments as a nested arrangement of structures. Each environment is
contained within the next and influencing human experiences by
influencing each other. These inter -related contexts are systematically
nested by how much of an impact they have on child development.
Because such systems are interrelated, their influence on one another
affects risk and protective factors experienced by the developing person.
Thus, Bronfenbrenner (1992) contemplated on five levels of
environmental influence.

"® ®rk F2«® zk kzl pk r~"k ®rk {sg?
immediate environment such as parents, siblings, teachers, and peers.
meaning that thoughts and behaviors of the child can be influenced by
significant others and that the child can also influence thoughts and
behaviors of significant others. Although he characterized these as
bidirectional influences, today micro and mesosystemic relati onships are
viewed as transactional (Sameroff, 2020). The interactions within
microsystems are critical for fostering and supporting child development.
For example, a strong nurturing relationship characterized by equal parts
of warmth and control from par ents is likely to have a positive effect on
the child (Sameroff, 2020).

At the second level, we have the mesosystem. It encompasses the
s| ®k2"r"g®s~| « fk®ukKk | ®r k grszii« {sg?@-



interactions between children and parents/sibling s, teachers, and
classmates. The mesosystem is where individual microsystems do not
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each other. For example, if parents communicate with teachers, positive
interactions are expected to af fect child development in a positive way,

and vice-versa. Thus, a mesosystem is a relationship between
microsystems.

At the third level, we have the exosystem. It incorporates other
formal and informal social contexts, which do not themselves contain the
child, but indirectly influence them as they affect one of the
microsystems. Good examples of this are the neighborhood, the school
board, friends of the family, parental occupations. Mass media also
represent exosystemic environments in which the child is not directly
involved but remain external influences on child and family experiences.
Children are affected by their school environment. Parents are affected
by their work environment. Then, parents and children interact in their
microsystem, ultimately af fecting human development.

At the fourth level, we have the macrosystem. It focuses cultural
elements that affect human development. These are typically factors
which influences access and control over wealth and family traditions,
such as family finances, parental education, intergenerational wealth,
geographic location, and ethnicity/culture. These influence opportunity
structures that affect beliefs and perceptions about events that transpire
in life. Living in a developing country offers different exper iences than

living in a developed country.



At the fifth and final level, we have the chronosystem. It consists of
environmental changes that occur over a lifetime and influence
development. These include major life transitions, timed events, laws and
polic ies, and historical events that generate transitions. These can include
normal life transitions such as starting kindergarten, high school, college,
and legal drinking age and being able to drive or vote. This level can also
include non -normative life tran sitions being affected by parental death or
divorce or wartime.

Ecological Systems theory provides an inclusive and systemic and
environmental approach to human development (Bronfenbrenner, 1992).

It provides a useful framework for psychologists, sociolog ists, and
teachers to frame youth development. Much of the research at the time
needed to frame risk and protective factors in development. Because of
its acknowledgement at different levels of environmental influence, the
theory has implications for educa tional practices related to MIL. To
enhance MIL, we must look not only at the child and the immediate
environment, but also at the interaction of the social, geographic, and

political context as well.

Positive Youth Development Theory
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ecological systems and the recent paradigm shift toward positive
psychology, Richard and Jacqueline Lerner generated and promoted the
Positive Youth Development theoretical framework (Lern er et al., 2018).

Youth are resources to be developed (positive, healthy, and thus



promoting well -being) rather than problems to be managed (based on a
negative, disease and thus preventing disease). The former looks at the
child as potentially strong and able to develop i ntentional self -regulation
and the latter looks at youth as at -risk and potentially weak. Thus, rather
than grounding its developmental approach in the presence of adversity,

risk or challenge, this environmental approach harvests children i «
characteristics as resources to develop toward flourishment (Bethell et
al., 2019).

Through a process of positive confluence between the individual
and environment, toward intentional self -regulation (Lerner, 2018).
Young people construct a disposition toward aspiring to contribute to
oneself and the community. This process helps develop respect and
prosocial attitudes, academic socio -emotional and cognitive skills, self -
efficacy, and self-worth.

To achieve healthy, productive, and engaged youth, environments
must work with youth to improve their assets, agency, contribution, and
enablement (Lerner et al., 2018). Assets refer to the resources and skills
to achieve their potential. Agency refers to the perception of self -efficacy
in using their assets and aspirations in decision -making toward personal
goals. Contribution refers to engagement as a source of fuel toward
positive outcomes for both the individual and the community. In an
enabling social/ structural/instrumental environment, youth are supported
in developing their assets, agency, access to opportunities in ecological

developmental systems that encourages them to flourish.



They outline a process that promotes youth flourishment. Youth
develop feelings of competence, confidence, connection, character, and
caring from positive environments (Lerner et al., 2018). They are viewed
as individuals who actively engage in developing five positive qualities
through self -regulation, where:

Competence refers to psycho -social and cognitive skills and actions
that help face challenges, tasks, and stresses in life.

Confidence is characterized by an internal and global sense of
positive self -worth and self -efficacy.

Connection refers to positive attachments with people and
institutions. These are reflected in transactional relations between the
youth and peers, family, school, and community that characterize youth
engagement.

Character represents respect for socio -cultural nor ms and having
standards for correct behaviors, right and wrong, and integrity.

Caring refers to a sense of compassion for others .

And, a sixth characteristic, contribution , translates the confluence of
the above five competences into a desire for active participation across a
variety of contexts. As youth are empowered and involved in their
communities and social groups, they improve in self -efficacy, self-
determination, and confidence in their future (Catalano et al., 2004).
Ultimately, the confident and competent youth cares to connect with
characteristics that define responsible leadership by uniquely

contributing to others.



This approach considers potential and capacity of each individual
child (Lerner, 2018). For young children, the family and school represent
the main vehicles of socialization and institutions which provide warmth
and structure. Young people and their famil ies have strengths that can be
built upon to create preparedness and engagement. By experiencing
mutually beneficial social relations with significant others and institutions,
youth are more likely to chart a trajectory toward positive engagement to
themselves, their families, and their communities. From this theoretical
vantage point, children and adolescents actualise their own potential
through opportunities to develop life skills and supportive relationships
with prosocial peers and adults. Through a pr ocess of confluence, these
characteristics generate a disposition toward wanting to contribute to
oneself and society.

In this theoretical context, youth participation is vital to a healthy
population. Accurate, effective, and positive use of digitally av ailable
information likely affect the outcomes of positive youth development
(competence, confidence, connection, caring, and character). These
represent a desirable outcome of MIL for urban settings. For successful
implementation of MIL, online environments must work with youth to
iImprove their assets, agency, contribution, and enablement. Online
communities of all sorts can provide the ongoing, developmentally
appropriate support young people need over the first 20 years of their
lives. Digital communitie s can be intentionally designed to help young
people build knowledge and strengths, values, and connections they

need for life and work. In such contexts, youth are given a voice and



treated as valued partners who have meaningful, decision -making
contribut ions to be made in programs and communities on the internet.
Online communities can support and engage youth from all walks of life,
without borders and showing accommodation when a young person
expresses interest for involvement. Online communities can
acknowledge the need to identify and respond to specific challenges
faced by some youth. For example, the pandemic has created
opportunities for online education as never before, so parents of young
children can engage in job training or school completion re quirements,
regardless of distance. Positive youth development model encourages
organizational change and collaboration for community change toward a
more humane society. The online community can become a great place
to grow up for some youth who have litt le access and control of financial
resources. This theory demands a reach beyond programs, as it
promotes a collaboration for community and organizational change. For
example, online internships can be offered to youth who live far from
financial or indust rial sectors of urban centers. In fact, all sectors have a
potential role to play in making the community a great place to grow up.
Flourishment of Measurable Developmental Assets in Youth

A healthy and connected lifestyle represents flourishment, the gol d
standard for defining well -being across development. According to
flourishing theory, an optimal life is pleasant, engaged, meaningful,

achieving, and connected with others (Seligman, 2011). This state is
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to flourish represents a state of positive emotions, engagement,
relationships, finding meaning, and a sense of accomplishment.

Effective interactions between the youth and environment
culminate in nurturing the beliefs, behaviors and skills that characterize
healthy and optimal development in emerging adulthood (SHEK et al.,
2019). The positive transaction from building on the par t of the youth and
nurturing on the part of the environment, forms a scaffolding that
supports the emergence of developmental strengths that form a
foundation of resilience. Resilience refers to the ability to productively
respond to challenging situations and risk factors (Lerner, 2018).

To enable productive and engaged young people, online
environments must consider their personal and contextual assets. Peter
Benson and the Search Institute (2007) elaborated a 40 Developmental
Asset Model (see Table 1). This growth mind -set suggests that assets
serve as tools and protective factors development, and that youth move
toward thriving behaviors as they acquire more assets (Benson et al.,
2011; Syvertsen et al., 2021). Its philosophy emphasizes the need for
people to treat and perceive each other positively, equally, and non -
judgmentally. It urges communities to support youth rather than shame
them when they err and the need for adults to acknowledge the
importance of young people as a sustainable resource. It ¢ an potentially
generate stronger community bonds and disintegrate the generational
divide between age groups and digital natives versus immigrants. This

model predates our digital generation MIL -sensitive approach.



An essential additional developmental as set for the 215 century is
media literacy as citizens living in media - and information -rich societies.
Table 2 documents a 21st century MIL -sensitive approach to human
development in the context of the 13 metrics inspired by the vision of
UNESCO (Chibas Ortiz et al., 2020). All 13 metrics affect children as they
grow in their microsystems, which affect or are affected by all 13
indicators.

For people, young and old, a MIL -sensitive approach to human
development means core competence in digital and media ¢ oncepts that
influence playing, learning, and working. Both require critical thinking
skills that are originate in early childhood and develop as youth develop
skills of abstraction. Media literacy refers to being critically engaged as
consumers of media. Digital literacy refers to participating in digital
media in an intelligent, secure, and ethical manner. It goes beyond
technological knowledge includes reflections that are embedded in
individual lifestyles, work, learning, and leisure. Digital lit eracy builds on
media literacy. One cannot appreciate the intent behind online services
wanting to collect personal information without critical thought about the
commercial aspects of such services. This represents a traditional
concern of media literacy. For example, an understanding of the use of
Nzg~2s®r { « f- 5~~gzki« «k™2gr ~a 47N gkf
abstract understanding about their intent, biases, and assumptions.

The International Society for Technology in Education offers six
global standards for digital literacy in eight languages (wWww.ISTE.org):

creativity and innovation; communication and collaboration; research



and information fluency; critical thinking, problem solving and decision

making; digital citizenship; and technology operatio ns and concepts.
Such standards provide a comprehensive evidence -based roadmap of

the effective use of technology worldwide for school -based learning,
teaching, and leadership in the digital age. In compliance with Q @/ N+ B i «

Sustainable Development Goals , these ensure that using technology for

learning can create high -impact, sustainable, scalable, and equitable
learning experiences for all learners.

Canada is considered a world leader in the developmental
approach to MIL. Formerly known as Media Awareness Network,
MediaSmarts is Canadian not -for-profit charitable organization that has
been developing award -winning digital and media literacy resources and
progr ams and resources for youth, families, educational settings, and
communities since 1996 (www.mediasmarts.ca). Because the classroom
is the universal for most of its school age children, Canada is in the
process of integrating MIL in the classroom throughou t the country
(Fraillon et al., 2020; www.mediasmarts.ca). However, like most countries,
classroom quality and practices of MIL education are unevenly
represented throughout its cities and provinces (Fraillon et al., 2020).
Media and information literacy o bjectives begin at the elementary school
level and are typically buried somewhere in the mandated Language Arts
curriculum.

MediaSmarts  produce ISTE-inspired and ISTE-compliant
information, tools, and applications (www.mediasmarts.ca). The goal, for

parents and teachers, is to foster youth critical thinking skills that are
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essential for interacting with online media. They also offer a media
education curricul um that aims to teach key concepts. Their program
provides an interesting vehicle for examining mass media, often within
popular cultural themes. Teachers do not require media expertise to
incorporate media education in their lesson pl ans. They can use Socratic
methods to teach MIL, by using evocative questions and not factual
declarations. This technique models an inquiring mind by continually
probing the subject with sequential questions, akin to discovery learning.
School age youth b ecome, in turn, able to critically understand the
nature, techniques and impacts of media messages and productions.
Teaching MIL can spark youth attention by acknowledging and building
on shared popular culture and its positive, creative, and pleasurable
dimensions. As suggested by Piagetian theory, educating by discovery
learning incorporates production and critical thinking about media to
create awareness of increasingly complex information platforms. Such a
platform is represented not only traditional an d digital information, but
also influential themes that are culturally relevant to school age youth.

To help teachers introduce these to elementary students,
MediaSmarts has developed a series of videos on each of the key
concepts (www.mediasmarts.ca). Each video is accompanied by a lesson
plan that helps consolidate the main video ideas and helps students
extrapolate what they have learned. These teach students digital literacy
skills such as authenticating information, managing privacy, addressing
cyberbullying, and being safe online in Canadian classrooms.

Consequently, they have developed and provided grade -appropriate



resources that can support teachers in implementing digital literacy in
the classroom and digital literacy lessons and activities that m eet student
needs. They also offer a 3-hour digital literacy training workshop
designed for Canadian Educators, but that can be applicable to many
contexts. The workshop is divided into three sections: (1) fundamentals
of digital literacy skills and key co ncepts of media and digital literacy; (2)
digital experiences of Canadian youth; and (3) resources and tools that
are available through their digital literacy framework.

MediaSmarts also offers a classroom teacher guide that provides
essential practical tools to help primary and secondary students learn five
key concepts of digital literacy. It also addresses essential specific skills
for students in secondary education: ethics and empathy, privacy and
security, community engagement, digital health, consum er awareness,
finding and verifying and making and remixing . The guide describes
limitations of available technology, classroom management concerns,
and provides links to relevant resources.

Clearly, teachers and parents are eager to produce MIL children,
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and strategies that will facilitate this process ( Fraillon et al., 2020). Given
the digital wireless landscape, there is an urgent need to increase
professional development opportunities to integrate the disciplines of
new technologies, med ia analysis, and media production in modern
education systems. The school librarian and the school nurse have
disappeared and can respectively be replaced with the media educator

and family life educator in each school of the 21 ' century to ensure



optimal development. As a next innovation, theories of human
development suggest that MIL metrics must address the very early stages
of learning such as day care centers and nursery schools.
Conclusion

MIL represents the cohabitation of traditional lifestyles with
advances in technology, where strengths for one compensate for
weaknesses in the other, vice versa (Fraillon et al., 2020). The objective is
to capitalize on technology in a creative ethical and sustainable way,
respecting diversity, and independent thinking, as documented in Table
2 (Chibas Ortiz et al., 2020). Although human development is
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and distal environmental experiences (Lerner, 2018). Thus, to achieve
MIL, a protective factor to human existence, we need to have a good
understanding of human development in the most ideal contexts. Figure
1 documents a 21st century MIL -sensitive considerations regarding
human development.

Cognitive development fosters other abilities and human wellbeing
nga@~«« ®rk zspk«&8r|1T Jsrqgk®i « ®rk-~2. g
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information an d acquire intelligence, perception, and language abilities
(Babakr et al.,, 2019). They use their reasoning, intelligence, language,
and memory. If we consider Piagetian concepts to its definition, optimal
MIL requires abstract thinking and exceptional MIL requires critical skills

in abstract thought. E -health is an excellent example. Vaccine hesitancy



and gullibility about fake science go hand in hand ( Betsch et al., 2012;
Callender, 2016). Skills at abstraction are normally distributed in a
population, mak ing people vulnerable to the compelling and emotional
appeals of social media and post -truth opinions (Marmot, 2017).

=~rzfk2qi« Y¢CAAP i k«g?2sfki ®r k 82 -
wrong and right ethics, values, social attitudes, and behaviours from
infancy to adulthood. Although Eurocentric, Kohlberg described how
people move through three stages in a fixed order, and that moral
understanding is highly dependent upon cognitive development. A child
needs to have developed stable cognitive skills to establis h an equal
level in moral and ethical thought. Most adults remain at the level of
conventional morality, marked by acceptance of authority (to conform to
societal expectations, stage 3) and the desire to adopt social rules and
customs regarding what is good and moral (social order, stage 4). This
predicts behavioral intentions associated with e -health and vaccination.
For example, Lee et al. analyzed college student perceptions of gain -
framed versus loss-framed messages on social media about HPV
vaccination. They found that the loss -framed messages created a higher
level of behavioral intention and a higher perceived severity of the
disease. Is it a loss of meeting social expectations or is it a loss of social
order that concerns such emerging adults? It dep ends on what stage of
morality they have achieved -

Erikson (1963) believed that personality development occurs in
stages and is based on the social interactions between the individual and

the social environment, and that this progressed with the resolution of



distinct crisis within a particular age range. As individuals try to resolve a
problem in one stage, they will not be able to solve a new crisis in the
next stage until they have resolved the current one (Erikson, 1968).

The latter part of the 20 ™ century brought upon us ideas of
environmental influk | gkT *2 ~| pk| f2ak] | k?2i« Y¢CCAE
tells us that even the most intimate interpersonal relationships are not
without socio -cultural influence. Instead, they are embedded in the larger
social structures of community, society, economics, and poli cy. Online
platforms represent an abstract ecosystem. From government policies to
parents, online platforms seem to link all the different parts of the
ecosystemic approach into a holistic context. Online environments have
thus shaped the information -seeking and social behaviors and
interactions of individuals at all ages ( Chibas Ortiz et al., 2020).

The past fifty years have witnessed a paradigm shift in theorizing
about human development environments from preventing problems to
promoting positive outcomes toward citizenship ( Syvertsen et al., 2021).
An important outcome of Positive Youth Development theory is
clarification of what defines optimal development (in the production of
character, competence, and confidence in caring and connected
individuals) and how it influences contribution as a civic ideal of human
flourishment (Lerner et al., 2018). We described forty developmental
Nk ®« N« s| pz k| ®s "™z €| ®2sk| ®«é g~ |
perceptions, and skills, and external relationships and op portunities that

ultimately lead to human flourishment (Benson et al., 2011). We



proposed MIL as an additional essential asset for flourishment of
connected individuals.

Digital technologies and media have implications for learning and
well-being, and social participation in everyday life throughout the
lifespan. The increasing knowledge about brain plasticity from infancy to
old age, and the current emphasis on lifelong learning call for creative
and playful forms of competencies of accessing, analyzing, e valuating,
and producing media messages across a variety of multimodal contexts
as well as abilities to judge content, reflect on communication behavior,
participate in online society ( Fraillon et al., 2020).

To establish and support MIL requires an under standing of human
development and the distribution of adult critical thinking skills across
the population. We need to adapt MIL education to the strengths and
limits of that frequency distribution. Developing MIL education for all
ages also requires meeting the needs of individuals of various ages,
across the 13 metrics that define the quality of a MIL city, as reported in
Table 2 (Chibas Ortiz et al., 2020).

Given different cognitive abilities and psycho -social characteristics
at different stages, needs and interests change over the lifecourse.
Online platforms bring the abstraction to another level where young
children are unaware of friends and foes and emerging adults have less
opportunities to hone their face -to-face courtship behaviors. MIL must be
designed to meet the needs of individuals of different ages by
understanding the typical roles and goals individuals have across the

lifespan. Different pedagogical strategies are required to effectively



address MIL competencies of young children, teens, ad ults, parents, and
even grandparents.

Potter (2016) proposes an integrated developmental stage
approach to MIL that considers cognitive abilities and psychosocial
characteristics in human context. There are eight stages: (1) Acquiring
Fundamentals (year one of life); (2) Language Acquisition (years two to
three); (3) Narrative Acquisition (years three to five); (4) Developing
Skepticism (years five to nine); (5) Intensive Development; (6) Experiential
Exploring; (7) Critical Appreciation; (8) Social Respon sibility. Potter
argues that many people achieve and remain in stage 5 and that the sixth
through eighth stages can be regarded as advanced. This matches the
idea that MIL skills can be shaped by the education system for preschool
and school age youth, and by work and social systems in adulthood
(Cannon et al., 2018; Oldham & Da Silva, 2015). In the elderly, more
subtle platforms of MIL education may support cognitive functioning and
social relationships and help people critically assess health -related
information and access government services (Ofcom, 2019a; 2019b).
Currently, these platforms are mostly social, but institutional and
government structures are beginning to acknowledge partnership
approaches in the community ( Davis, 2018). Nevertheless, given that
necessity is the mother of invention, many governments have begun to
appreciate the benefits of offering citizen -friendly informational and
technical support to individuals in need. This promises a more effective
and efficient MIL population at all ages and socioeconomic strands in the

population (Cannon et al., 2018).
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Appendices

Table 1. Specifications of developmental assets framework within Positive Youth
Development Theory. Building these across all ages will likely translate in overall well -
being of all, young and old. A 21st century MIL -sensitive approach requires
consideration of MIL as an additional essential psycho -social asset.

1. Family emotional support from at least one psychological parent and/or one
psychological sibling.

2. Family communication that is positive.

3. Supportive relationships with other adults.

4. Perceptions of a caring neighborhood.

5. Perceptions of a caring and encouraging school environment.

Al JAhak|®"z s| ~z k{k|® s| ®rk -~ | q 8ka

7. Perceptions that the community values individuals.

8. Individuals are given useful roles in the community.

9. Young person serves the community one hour or more per week.

10. Perceptions of safety at home, school, and in the neighborhood.

11. Family boundaries with rules (and consequences) and supervision of
whereabouts.

12. School Boundaries with clear rules (and conseque nces).

13. Neighbors take responsibility for monitoring neighborhoods.

14. Adults model positive, responsible behavior.

15. Peers and friends model responsible behavior.

16. Reasonably high expectations from parents and teachers.

17. Individual spends three or more hours per week in creative activity.

18. Individual spends three or more hours per week in sporting activity.

19. Individual spends one or more hours per we ek in spiritual activity.

20. Individual spends time at home is out two or fewer nights per week with friends.

21. Individual motivated to achieve well in school.

22. Individual is actively engaged in class and at school.

23. Individual invests at least one hour of homework every school day.

24. Individual cares about the school and its environment.

25. Individual reads for pleasure three or more hours per week.

26. Individual places high value on helping others.




27. Individual places high value on promoting equality and social justice.

28. Individual values integrity and acts on convictions and stands up for her or his
beliefs.

29. Individual values honesty as part of integrity.

30. Individual accepts and takes personal responsibility.

31. Individual values responsible sexually activity and devalues use of alcohol or other
drugs.

32. Individual knows how to plan and make decisions ahead of events.

33. Individual has skilled in empathy, sensitivity, and friendship.

34. Individual has knowledge of and comfort with people of different
cultural/racial/ethnic backgrounds.

35. Individual can resist negative peer pressure and dangerous situations.

36. Individual values nonviolent conflict resolution.

37. Individual perceives personal power and feels empowered over own destiny.

38. Individual has good self -esteem.

39. Individual perceives a life purpose.

40. Individual has an optimistic of personal future.

41. Individual has ongoing and continuous MIL.




Table 2. A 21st century MIL-sensitive approach requires consideration of theories of
human development in the context of the 13 metrics inspired by the vision of
UNESCO (Chibas Ortiz et al., 2020).

1. Libraires Libraries are a supportive resource in
urban settings. They offer developmentally
appropriate literature and unify people on
a huge range of topics. They are thus
important for all topics related to literacy
that is positive family - and
intergenerationally -friendly and
developmentally appropriate. This is a
primary target for developmentally
appropriate activities related to the
object ive of media and information

literacy.
2. Mobility and the built Thanks to technology, people of all ages
environment. can access positive family- and

intergenerationally -friendly and
developmentally appropriate information
about transportation and location of
targets of interest. This should be available
to all. Much like traffic information, there
should be information about safe street
crossing and neighborhood safety to
encourage developmentally appropriate
youth awareness about security issues.
Most bus stops should have easy

scheduling.
3. Public institutions and Urban settings should offer basic internet
citizenship. safety software (virus/spyware intervention

software) and wifi to its citizens of all ages.
They should also have a help line for
problem so Iving to prevent social and
intellectual isolation. The approach should
be positively presented family - and
intergenerationally -friendly and
developmentally appropriate.

4. Health Health care in urban settings can use
communication systems to provide

positiv ely presented, developmentally
appropriate, and intergenerationally -




friendly information. They can tell people
waiting for emergency or scheduled
appointments when they are next in line
for service. Digitally disadvantaged elderly
and individuals with spec ial needs need
consideration as do low -income groups.

5. Cultural and leisure

By offering positively presented,
developmentally appropriate, and
intergenerationally -friendly information,
urban settings can generate awareness
and community interaction about ¢ ultural
and leisure activities using current
technological means.

6. Education

Schools should become a community for
parents and children to be able to connect
to their larger urban setting. Teachers
should be recognized as experts in the
transmission of positively presented,
developmentally appropriate, and
intergenerationally -friendly information.

7. Collectives (associations
and media)

Collectives reunite people who have
intergenerational relationships. These are
important assets in connec ting to urban
settings and transmitting positively
presented, developmentally appropriate,
and intergenerationally -friendly
information and venues.

8. Media Technology

Social media for adolescents and adult has
potential of helping the transmission of
positively presented, developmentally
appropriate, and intergenerationally -
friendly information to people about
benefits and activities for individuals and
families.

9. Technology.

Urban settings should be a click or call
away for positively presented,

developme ntally appropriate, and
intergenerationally -friendly information to
people about benefits and activities for
individuals and families.

10. Security

Much like traffic information, there should
be positively presented, developmentally




appropriate, and intergene rationally -
friendly information to people about safe
street crossing and neighborhood safety
to encourage developmentally
appropriate youth awareness about
security issues.

11.Environment and ecology

Multi -technological access to positively
presented, develo pmentally appropriate,
and intergenerationally -friendly
information to people should be readily
available (e.g., environmental alerts,
weather forecasts, reduced access to
places)

12.Vulnerable populations

Urban policies should offer an open help
policy to provide positively presented,
developmentally appropriate, and
intergenerationally -friendly information to
people of all ages who are disadvantaged
on some attribute or characteristic. For
example, deaf or blind; sole parents; very
young children ; low-income; gender -
creative youth; newcomers; and those with
mental or physical handicaps.

13. Municipal Integration
Metrics

Urban municipalities should have people
from all walks of life on committees to
enhance easy outreach and concerns.
There should be a no appointment walk -in
policy at least once per month for
innovative suggestions regarding
positively presented, developmentally
appropriate, and intergenerationally -
friendly information access for citizens of
all ages.




Figure 1. A 21st century MIL -sensitive approach requires consideration of cognitive,
moral and psycho -social development in terms of positive outcomes and psycho -
social assets from youth environments across the five influential ecosystems of

development.

T
/\%hronosyst‘\ﬁm
f macrosyste

A}
/ exosystem/\
\\ mesosys\em/

microsysfem

.

N

A S ARD I f
| d
|




Barreras culturales a la comunicacion para el uso adecuado
de la Inteligencia Atrtificial en la alfabetizacion

informacional y en medios

Miguel Angel Pérez Alvarez *

Superar barreras culturales. Retos de la educacion ética en el uso de

los medios sociales.

Un estudio de Rubén Baler del NIDA de los Estados Unidos ha
demostrado que cuando un nifio o joven estudia como funciona el
cerebro mediante analogias y metaforas, es mas renuente a
experimentar con drogas y a caer en adicciones. El conocim iento puede
ser la mejor manera de evitar conductas nocivas. ¢,por qué no explorar la
maravillosa diversidad que existe entre los seres humanos desde una
perspectiva tal que permita a los mas jévenes a comprender la
importancia que tiene la informacion disp onible en los medios y como
puede afectar nuestra percepcion de otras personas.

Una educacién multicultural que nos ayude a respetar y aprovechar
nuestras diferencias en lugar de acendrar el rencor, el odio, el asco y
todas las manifestaciones irracionales que una visidon sesgada e

ignorante puede difundir de manera muy amplia merced a la burbuja

1 Profesor en la UNAM . maperez323@gmail.com; mapa@unam.mxr
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informativa con que nos rodeamos inavertidamente por efecto del uso
de sistemas autébnomos y algoritmos en los medios sociales.

La educacion debe partir del estudio de naturaleza metacognitiva y
critico (entendida como un estudio profundo y basa do en la razon) sobre
z N « 8§ Kk«®n ék«k] gsneé r{~| " © Kk
establecimiento de la diferencia como una barrera insuperable entre los
gue son diferentes. La comprension sobre la diferencia como un tema
accidental en el establecimiento de relaciones de todo tipo entre seres
humanos, nos permite vernos como semejantes y por tanto nos ayuda a
vivir de manera mas armoniosa.

Establecer y destacar la diferencia, son unas de las herramientas
del poder que se quiere enquistar. Sea cuales sean las caracteristicas
gue se quieran destacar, al estudiar las caracteristicas de los que somos
diferentes entendemos que el ser del otro y el nuestro estan llenos de
semejanzas y que podemos vivir en condiciones de armonia. Es pues una
tarea ineludible del educador el dotar a los estudiantes de las
habilidades que les permita superar las barreras culturales que impiden
la convivencia humana en paz y armonia.

La alfabetizacion de todo tipo es pues parte de una estrategia
cultural que permite superar las barr eras que afectan, dafan, destruyen
nuestra convivencia. Es tarea fundamental de todas las sociedades. Y de
manera muy importante es una tarea del educador. En el caso de la
alfabetizacion informacional, esta consitutuye a su vez un elemento de la
estrategia de superacion de esas barreras, esas que nacen de transferir

nuestro miedo y rechazo a lo ajeno también al mundo de las relaciones

« k



mediadas por tecnologia. La falta de una reflexion intercultural de
naturaleza ética nos impide pensar en las diferentes vi siones de temas
como, por ejemplo, la privacidad. Una educacién que se base en el
desarrollo del criterio ético y de la comprensién de la diversidad cultural
aporta a una sociedad mas armoénica y capaz de superar las barreras

culturales que surgen de la ign orancia y los prejuicios cognitvos.

Inteligencia artificial.  La tonteria sistemica
Nkqg-®° | r~ k«®""fzkgsi ~ *ka&a| nraj N®s k qzk
i k gr~© k1l P~|®kat~r . «~rfk2aeéeb
Un ser humano sin técnica no es viable, no puede sobrevivir y vive
en una situacion que llamamos desde hace un siglo "neoténica”. Es un
ser expulsado prematuramente y tiene que continuar su organizacion,
completar su organismo con érganos artificiales. 2
>~ ®lg|lsg™ "g~{8*}* z” g~|isgda| p"c
tonteria es una dimensiéon de lo que yo llamo la condicion farmacologica.
Lo que entiendo por condicion farmacologica es el hecho de que
i k8k|]i k{~« ik z"« ®lg|]sgr« © k &E$§ » 1z

decir, requerimos de la técnica pues somos seres incompletos , inviables.

12 B. Stiegler, La Tonteria. + ~| pk& k]| gs”™ i sg®”" i "Encuektlos®y debatesk z g s g
"T®2k{k| ®& "~ 8§82 ~8 «s®~ i kbstm6s d&chdquesTgritegasy sdberierk « =z
el s. XX| Sala Jean Dame, Paris,Miércoles 25 de enero de 2012. Véase https://youtu.be/FCf -

S8mQSZk (consultado diciembre 2017)

13 ibid.
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Nuestra incompletud nos obliga a invertir parte de nuestra
existencia a desarrollar técnicas en el mejor de los casos y en el peor a
dominar dispositivos y artefactos.

Esta condicion farmacoldgica, como la llama Stiegler, conlleva a la
necesidad de la educacién, entendida como el medio para dominar el
na®k 1 kz & &kMNos elevamdsien Buéca de remontar nuestra
condicién, vislumbramos otra dimension de la realidad , para volver a
caer.

La busqueda de ser quién eres es la busqueda incesante de
individuacioén, ésta habla de una lucha para alejarnos de la condicion de
dependencia. Esta lucha que nos pone en el camino de la educacion y la
cultura nos obliga a una reflex i6n sobre la relacion farmacoldgica con la
técnica. Necesitamos afrontar criticamente lo que Stiegler denomina
E®~| ®kat " «s«®l {sg™r"é 8§ k«b

La tonteria nos llega a todos y permanentemente podemos
observarla muy concretamente cuando nos subimos al coche. Cua ndo
nos ponemos al volante y arrancamos y circulamos por una calle de Paris
nos transformamos en tontos, a veces locos, y ni siquiera nos damos
cuenta. En realidad, estamos pillados en dispositivos como los llamaba
Foucault o Deleuze que modifican nuestro comportamiento y no caemos
en la cuenta de ello. *°

La Al se basa en algoritmos y el avance de la tecnologia nos

permite crear sistemas autbnomos que pueden mejorar su desempefio

4 ibid
15 |bid.



gracias a la repeticion ciertas pautas de conducta humana que son
transferidas a los algoritmos. Infortuinadamente también transferimos
nuestros prejuicios o bias cognitivos y culturales. El miedo irracional a lo
diverso, que se convirtid con el tiempo en expresiones como el odio
racial, la sumision de las diversas expresiones del género (de manera
muy especial hacia las mujeres) es uno de los efectos dafifios vy
venenosos de la condicién farmacoldgica. Si bien tenemos medios
mediados por sistemas autbnomos q ue nos acercan a diversas
manifestaciones globales, la vision que nos ofrecen estan salpicadas de
prejuicios cognitivos y culturales que dependen de algoritmos
programados con una intencion politica o ideologica.

La supuesta superioridad que justifica el odio y el rechazo a los que
« ~ | i S«®s| ®~« ik é|] ~«~®%~«& «k f”"N«An k
supuestos falsos. Esa base de la segregacion o la imposicién de formas
de vida a esos otros que son impelidos a la exclusion o a la sumisién por
medio del uso de la fuerza en diversas estructuras de la sociedad.

De manera tal que los algoritmos transminan en su disefio los
miedos, prejuicios, y estereotipos respecto a lo que nos es ajeno.

Si consideramos que hoy la tecnologia y la Al es presentada por
algunoscomo é { ki sgs |~ "~ | s ka«nrzeéel z"~ g~]| «kg’
nociva.

Gracias a la proliferacion casi universal (mas de 3 mil millones de
personas son usuarias de redes sociales alrededor del mundo) de las
redes sociales que se median con tecnologias digitales , estamos hoy en

dia mas notificados que comunicados. Nuestra dependencia de la



aceptacién ajena'® nos lleva a fingir una identidad que no tenemos para

®2r®"2a |k ~rqganrjnra . ~f®k | k2 kz i k«k?™i -
hoy en dia construimos nuestra iden tidad con base en la
hipernotificaciéon de la aceptacion ajena, en nuestra dependencia de la

aceptacion y aprobacion de los otros.

Es una perpetuacion de la busqueda adolescente de Ila propia
identidad y de la incorporacion al grupo. Y esa perpetuacion de u  n rasgo
comun de la adolescencia se ha convertido en actitud comun en diversos
grupos etarios. Una dependencia de la aprobacion que es aprovechada
y utilizada por algunos disefiadores de sistemas autonomos y de los
algoritmos que controlan la operacion de | as redes sociales y construyen
la burbuja informativa en la que vivimos.

Estamos encerrados en una burbuja informativa que alimentan y

consolidan los sistemas auténomos y los algoritmos con que funcionan 7.

Ciudades universitarias MIL
La alfabetizacion informacional es sin duda una de las herramientas

mas importantes para superar las barreras culturales que hoy en dia

?2r2a@ an| ~1 "|®~|s~ YA%uAPI &7|®k2|k® - g~{ |sg
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Pérez Alvarez, Miguel Angel, Etica multicultural y sociedad en red, Fundacién Telefénica -Ed.
Ariel.

17 Desde hace algunos afios y como parte del Comit é de Etica Clasica del IEEE hemos
sefialado la necesidad de la ensefianza de la ética en los estudios de ingenieria. Es esencial
gue quienes programan algoritmos y sistemas autonomos tengan una formacion que analice
los prejuicios detrds de la programacion d e algoritmos y de la ensefianza de los sistemas
autbnomos o aprendizaje automatico supervisado. Véase: https://standards.ieee.org/wp -
content/uploads/import/documents/other/eadle_classical_ethics.pdf



impiden la convivencia armonica en las sociedades humanas. La falta de

una cultura de uso de medidos deriva en un uso qu e perpetia las
asimeytrias en las relaciones entre los seres humanos. La lucha histérica
por la igualdad y la equidad debe ahora inlcuir la educacion en medios.

La vertiginosa transformacion de las redes sociales en medios de
comunicacion, alyer6 la relac ion unidireccional de los medios
tradicionales. La segudna era de la interaccion entre medios y publico se
vido trastocada cuando las tecnologis permitieron a los ciudadanos
convertirse en emisores de mensjaes.

La viralizacion de insertos en redes sociales deviene en autenticos
movimientos sociales y puede generar a través de los call to action (o
campafas que llaman a la accién) en nuevos medios.

Como hemos dicho en otros espacios, la alfabetizcion
informacional es una forma de superar las formas de manej 0y sujeccién
gue se dan a través de la prolifereacion de noticias falsas.

Las fake news han encontrado campo fertil en la sociedad humana
conectada a través de redes sociales por la creacion de la burbuja o
esfera informativa. Los algoritmos determinan c uales son nuestros
intereses y generan una catarata de notificaciones sobre publicaciones
que se alinean con nuestros intereses e infortunada mente con nuestros
propios prejuicios.

Esta forma de retroalimentacion de nuestras visiones del mundo
genera la ratificacion de nuetsrs creencias falas pues los mensajes que
recibimos alimentan nuestros temores o deseos y mas que darnos

elementos de juicio alimentan creencias que no hemos sometido a juicio



critico. Es un ciruclo vicioso que en espiral nos hace vivir con el
convencimiento falaz que nuestras creencias, si son compartidas por

muchos, son verdaderas.

Ciudades Universitarias MIL

Las ciudades universitarias son espacios para la actividad
academica que se resume en la docencia, la investigacion y la difusié n
de la cultura. En ese contexto los universitarios tienen como parte de su
vida cotidiana adquirir una alfabetizacion informacional que les permita
desarrolar su trayecto formativo de manera cabal.

En los documentos que UNESCO ha hecho publicos hay un cu adro
gue es relevante para ubicar la expereincia que se aborda en este texto:
€?7> gs®sk« k{fargk« ®rk 4s”  k >"puc«
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18 Las Ciudades MIL adoptan las Cinco Leyes de Alfabetizaci 6n en Medios de Informacion
como base para acciones innovadoras MIL. Vease:
https://en.unesco.org/sites/default/files/global_framework_for_mil_cities.pdf



FIVE LAWS T
HEL
LAW3 United Nations g

¥ Educational, Scientificand «
Information, knowledge, and messages are not always Cultural Organization

value neutral, or always independent of biases. Any
conceptualization, use and application of MIL should make
this truth transp: t and understandable to all citizens.

Every citizen Is a creator of @
information/knowledge and has a
message, They must be

L.ﬁih/

Every citizen wants to know
and understand new
information, knowledge and
messages as well as to
communicate, even if she/he is
not aware, admits or expresses
that he/she does. Her/his
rights must however never be
compromised.

LAW 5

Information, communication, Media and information literacy is not
libraries, media, technology, the acquired at once, It Is a lived and
Internet as well as other forms of dynamic experience and process. It is
information providers are for use in _ complete when it includes
critical civic engagement and knowledge, skills and attitudes, when
sustainable development. They are — It covers access, evaluation/
equal in stature and none is more assessment, use, production
relevant than the other or should be and communication of information,
ever treated as such, media and technology content.

empowered to access new
information/knowledge and to
express themselves. MIL is for all
women and men equally - and a
nexus of human rights.

Alton Grizzle and Jagtar Singh

Con base en estas leyes, hemos decidido desarrollar un proyecto
gque contribuya a que los estudiantes universitarios desarrollen
habilidades técnicas para el dominio de tecnologias digitales en el
campo de la alfabetizacion en medios de informacion.

De esta manera hemos incluido en el curso Tecnologias en la
Educacion en la UNAM unidades tematicas para reflexionar y usar
éticamente el coding y el machine learning. Estudiantes de Pedagogia

desarrollan habilidades sobre el uso de:



Aprendizaje basado en retos

Retar es la herramienta mas valiosa del docente en el aula. Permite
al maestro movilizar los conocimientos previos para que sean sometidos
a reflexion, a critica, también permite que el estudiante ponga en juego
sus habilidades intelectuales. Con estrategi as pedagodgicas adecuadas el
maestro puede generar condiciones educativas que ayuden a los
estudiantes a fundar en la reflexion critica sus ideas y conocimoientos, a
evitar estrategias de adoctrinamiento que fundados en prejuidicos
ideologicos de toda clase impulse las actitudes acriticas en las que se
funda la manipulacion masiva de los medios sociales. La metacognicion
sobre la forma en la que funcionan los medios sociales, la naturaleza
prejuiciada de algunos algoritmos, es resultado de un analisis detall ado
sobre las imlicaciones éticas de la programacion de los algoritmos.

Esta exploracion sobre la naturaleza de la informacion que se
distribuye en los medios sociales y como nos encierra en nuestra burbuja
informativa exige la posicion ética del docente, la conciencia de la
manipulacion que se basa en prejuicios ideoldgicos de todo tipo
(género, raza, edad, condicioOn econdmica, etc.) y su papel como
agente de cambio para un uso racional, critico de la informacion en los
medios sociales. Pero ello exige | a practica de algunas herramientas
tecnolégicas para entender el mecanimso mediante el cual la
programacion de algoritmos puede transformar tu percepcion de la

realidad y de hecho alterar la manera en la que actuas.



La actitud ética del docente debe somet er a critica la postura de
busto parlante o de poseedor de la verdad que ha asumido durante
siglos. Debe mostrar una posicién analitica, que cuestiona, pregunta,
inquiere y deja al joven la responsabilidad de actuar, pensar, crear. Ver
en el error del meno s experimentado la psoibilidad de razonar y
fundamentar racionalmente.

Comprender la naturaleza de los sistemas autonomos exige en
resumen el estudio de los algoritmos mediante experiencias de
construccion de algoritmos.

En este apartado revisaremos como hemos articulado el enfoque
hasta ahora sefialado en nuestras aulas.

| z 8§28 ~. kg®~ & «~ ik {~grs| k z k™2 |
habilidades metacognitivas en educacion”

Desde hace 31 afos conducimos en la Universidad Nacional
Autonoma de México y en otras in stituciones educativas experiencias
para que los alumnos desarrollen habilidades metacognitivas en el aula.
Para ello nos hemos valido del uso del pensamiento computacional y en
particular del coding, la robodtica y el estudio del machine learning.

En los afios recientes en nuestro curso revisamos la ética implicita
en el desarrollo de sistemas autonomos y de la ética implicita en el
disefio de algoritmos.

Los estudiantes experimentan con el coding y la robotica mediante
el cumplimiento de retos que utilizan a Igoritmos desarrollados en clase.
Se parte de retos muy sencillos que los alumnos resuelven integrando

procedimientos con un lenguaje de programacion de bloques. Se



analiza en cada sesion cuales son las habilidades metacognitivas que
estan poniendo en jueg o al resolver cada reto.

Los alumnos descubren que el pensamiento algoritmico esta
vinculado con ciertas destrezas técnicas y analizan su relacion con temas
como la autocorreccion de los errores derivado del debugging de los
procesos que disefian.

Dado que la experiencia se dirige a estudiantes de licenciatura en
Pedagogia, todo el enfoque del curso estad orientado a pensar en su
aplicacion en la educacion.

Una vez que esta fase es comprendida de manera cabal por los
estudiantes se pasa a aplicar el aprendiz aje basado en retos a otro tipo
de programaciéon. Aplicamos el pensamiento computacional a resolver
retos con robots muy sencillos. Se reta a los y las estudiantes a
programar a robots mediante un lenguaje de bloques para que realicen
tareas sencillas. Entre otras a recorrer distancias en linea recta para
determinar la medida de una fraccion de recta y aplicar la nocion de
fraccion comun como parte de un todo. Este tipo de retos ayuda a los
estudiantes a analizar como puede aprovecharse la programacion en la
construccion de nociones matematicas. Y como es obvio ayuda a
descubrir el papel de la programacion en la movilizacibn de
conocimientos previos y el desarrollo de habilidades intelectuales
sefalado antes.

Estudiantes de pedagogia como agentes para explora r el uso del

enfoque



Nuestro trabajo actual n el campo de la educacién informacional
para superar las barreras culturales se orienta hoy en dia en dar a los
estudiantes de Pedagogia elementos para entender el papel de la
Inteligencia artiuficial en educaci 6n. En particcular trabajamos en el uso
ético del aprendizaje automatico o machine learning en el desarrollo de
habilidades metacognitivas.

En el taller buscamos que los estudiantes de esta licenciatura en
Pedagogia comprendan el papel de la Al en la vida cotidiana y les
dotamos de un juego que puedan aploicar a nifios, adolescentes y
maestros para identificar el papel que la Al, el ML y los algoritmos juegan
en nuestra vida cotidfiana. Es juego puede ser empleado para que el
disefio de actividades de aprendi zaje permita a los nifios y adolescentes
desarrollar una conciencia clar de los prejuicios culturales que permean
en los sistemas autbnomos que usamos cotidianamente.

Asi el taller tiene una segunda fase en la que los estudiantes de
pedagogia aprenden a di sefar retos de alta demanda cognitiva para
nifos y adolescentes desarrollen habilidaddes metacognitivas mediante
el entrenamiento de sistemas autonomos.

Utilizamos dos aplicaciones para entrenamiento de maquinas o
machine flearning de manera que los nifos Yy adolescentes logren que el
sistema autbnomo sea capaz de distinguir entre imagenes y sonidos. Asi
pueden revisar como se filtran los prejuicios o bias culturales cuando se
crea un algoritmo, pues una vez entrenada la maquina se exporta el

modelo o algori tmo a un lenguaje de programacion por bloques.



La tercera fase consistira en impartir talleres a docentes para que
puedan emplear este enfoque en sus clases de diversas materias. Existe
un proyecto de investigacion en la UNAM del que formamos parte que
esta articulando con este enfoque ético y pedagdgi co una propuesta de
talleres a estudiantes y profesores de bachillerato. Los resultados aun
son incipientes y por esa razon no los analizamos aqui.

Los sistemas que nos permiten cuantificar la eficacia de nuestro
modelo de intervencion tecnologica.

Lo fundamental para que nuestro trabajo adquiera relevancia es
contar con elementos para evaluar el impacto. Tenemos como mision
establecer los indicadores que nos permitan evaluar el éxito de este
enfoque de alfabietizacion digital en el uso ético del pensamient o
computacional, en especial el uso de los algoritmos, para superar las
barreras culturales que impiden una convivencia armoénica entre los que
son distintos.

Consideramos que las evidencias a observar en materia de
desarrollo de habilidades metacognitivas que surjan como indicadores
del éxito de este enfoque es la calidad de los algoritnos que los nifios y
adolescente generen, que detectemos si contienen prejuicios o bias
cognitivos en torno a temas como género, raza, edad, etcétera.

Otro indicador de éxito es el numero de estudiantes de pedagogia
que egresan con elementos formativos en el uso ético y educativo del
aprendizaje automatico. Por ejemplo en el tipo de retos pertinentes que

disefian para los nifios y adolescentes. Su capacidad para crear retos que



movilicen las habilidades y conocimientos previos es fundamental para
este enfoque.

Algunas conclusiones. Superar barreras culturales

1) Género, religion, edad, con discapacidades, indigenas, raza y
otros grupos vulnerables son las principales victimas de los prejuicios
cognitivos en el desarrollo de sistemas autdbnomos.

2) Es necesario combatir las barreras culturales con sistemas
educativos que claramente revelen los prejuicios cognitivos y que
mediante el entrenamiento y empoderamiento de los ciu dadanos les
permitan crear redes y hacer uso ético, critico y creativo de las
tecnologias

3) Se debe procurar el uso de la tecnologia en educacion con
centro en los usuarios y no en la tecnologia misma

4 >~ @eP~| ®k?2t " «s «®I| { ebgtdc@o piAra Tla
inclusién. Para contrarestarla debemos cobrar conciencia que el que
exista una tecnologia emergente no implica que deba usarse y mucho
menos sin someter su uso a una reflexion sobre las implicaciones éticas
de su uso.

5) Debemos educar en para que como ciu dadanos educados
cuidemos el efecto famacoldégico en la introduccidon acritica de la
tecnologia en nuestra vida.

6) Debemos despejar las ideas kitsch (impuestas desde el poder
de las transnacionales y los Estados) de los medios sociales sobre la IA,

en particul ar ser concientes de la burbuja informativa en la que pueden

N®s k



encerrarnos los algoritmos que se programan desde prejuicios
cognitivos y culturales

7) Hagamos un uso ético de la Inteligencia artificial (Al) en
educacion. Dispongamos los medios para que los estu diantes
identifiquen el papel que juega su capacidad para programar algoritmos
de manera tal que sean capaces de identificar los que son construidos
desde prejuicios cognitivos y culturales. La metacognicién inherente a
comprender los mecanismos que encier ra la programacion de la
inteligencia artificial y el aprendizaje automatico (machine learning) dota
a los ciudadanos de la alfabetizacion mediatica (media information
literacy) que es indispensable en nuestro tiempo

8) La tesis de la metacognicibn como uno d e los objetivos en el
Nngakl|lisorxk k«g~znr"2pb é{kx-~2nra kz ik«k{
debe extenderse al uso critico y ético de las tecnologias. En especial
debe favorecerse en la comprension de la inteligencia artificial y su uso
en la construccion de las estructuras informativas que constituyen
nuestra percepcion de la realidad

9) Una tarea sustantiva en las universidades es la alfabetizacion
informacional y en medios (MIL) es crear un enfoque pedagdgico
pertinente para comprender el papel de las tecn ologias en la
construccion de nuestra percepcion de la realidad, los prejuicios
cognitivos y culturales con que puede construirse y el papel de la ética
en la reflexion sobre su poder en nuestras vidas

10) El aprendizaje mediante retos de alta demanda cognitiv a es la

mejor manera de superar las visiones tradicionales y pasivas del acto



educativo. La educacién debe favorecer el uso de la tecnologia para

desarrollar habilidades metacognitivas. ElI dominio de la técnica

empodera a los ciudadanos para poner un freno a la manipulacién que
pueden ejercer los medios al ayudarnos a comprender el papel que

juegan los sistemas autbnomos y los algoritmos

11) El diseio de retos como tarea esencial de los docentes y las
universidades pues posibilita el desarrollo de competencias y
habilidades para manejar la técnica, comprender sus reglas de
construccion y operacion y desarrollar alternativas de medios sociales
éticos

12) /| « | kgk«nr2s~ kz ~fAr| 0 ~]~ 1ikz
universidades. La pasividad de los estudiantes los v uelve victimas ideales
de la manipulcacién de los medios sociales ante su desconocimiento de
su operacion y de los prejuicios cognitivos y culturales con que se
construyen

13) Debemos favorecer el andlisis critico de los mensajes y
discursos en medios sociale s como practica habitual del analisis de los
sistemas autonomos, pero también de los mecanismos de su
construccion y operacion.

14) Los indicadores de éxito en materia de desarrollo de
habildades metacognitivas: autoevaluacion del desempefio en materia
de andlisis de la logica algoritimica en la gestacion de mensajes en los
medios sociales

15) Los indicadores de superacion de barreras: acceso de mayor

namero de actores a la identificacion de los algoritmos y su disefio en los



medios sociales. Gestion de medios soc iales desarrollando algoritmos
con perspectiva de inclusion y diversidad cultural

16) Los indicadores de formacion de pedagogos con habilidades
en el uso educativo y ético de ML: el mayor efecto en el mayor niumero

de docentes y estudiantes.
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Introduccion

La Mass Communication Research norteamericana (Lasswell, 1927)
tiene su origen en la necesidad de estudiar los efectos sociales de las
gue, entonces, eran las nuevas tecnologias de la informacion: la radio, el
cine, la television y, desde hacia ya varias décadas, la prensa de masas
que empresarios como Randolph Hearst y Pullitzer llevaban tiempo

practicando: un modelo basado en la masificacion de ejemplares
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extremadamente baratos, la busqueda de la noticia de impacto vy,
llegado el caso, la manipulacién y el sensacionalismo. Por aquel
entonces, fendbmenos como la campafa pro -belicista de Hearst que
terminG con la declaracion de guerra a Espafia por EEUU en 1898
(Campbell, 2003) justificaban semejante campo de estudio desde hacia
mucho antes, y en Alemania, Max Webber ya habia iniciado los estud ios
en torno al modo en que el periodismo afectaba a la opinidon popular y
los acontecimientos politicos en 1910.

Hoy por hoy, las equivalencias de hechos se pueden encontrar en
gue los nuevos medios de comunicacion son una creciente variedad de
tipos y subtipos: internet, los teléfonos inteligentes, las redes sociales, los
programas de mensajeria instantanea y las camaras portatiles de altisima
definicibn son los nuevos medios que vehiculan la comunicacion
humana. En ellos se mezclan la comunicacion informa tiva y la personal.
Ademas, generan una realidad para la que el modelo de comunicacion
previo no esta preparado: la contestacion inmediata. Donde un medio
escrito puede dejar una afirmacion, un hecho, o una noticia en
cualquiera de sus paginas y luego sele ccionar qué cartas al director se
publican, quedando visibles para el lector; un medio digital equivalente
recibe inmediata, publica y directamente la contestacion a su
informacion publicada. Permitiendo a los lectores, o a los detractores del
medio dar la réplica al periodista y al redactor jefe en el momento y a
renglon seguido de la noticia en cuestion. El equivalente al fenOmeno
Hearst lo daria la eleccion de Donald Trump como presidente de los

Estados Unidos. Un acontecimiento inesperado y con repercus iones



internacionales, que ha actuado como catalizador para que el mundo
académico y periodistico se empiece a interesar en serio por estas

nuevas realidades.

Objetivos

Los fundamentos que justifican esta investigacion se basan en la
trascendencia y necesidad de abarcar un tema prioritario en nuestra
sociedad, empleando como guia las circunstancias que dieron origen al
fendmeno primario de la MCR. A fin de comprender como afectan estos
mecanismos a la nueva realidad y al modo en que de bemos tomar
decisiones con estos elementos como nuevos modificadores de juicio

respecto a la educacion.

Metodologia

El proceso inductivo -deductivo nos servira como herramienta de
analisis para esta situacion académica. La metodologia heuristica o de
analisis de fuentes, se complementara con los estudios de casos
concretos que centran la comunicacion en Redes, politica y de medios
actual. La realidad de la posverdad y los medios que la facilitan son
analizados como contenido (analitica textual) dentro del a mbito ético -
deontoldégico como fendmenos socio -comunicativos y como vehiculos
de mensajes de cualquier signo e intencionalidad, que parecen dar

nuevo sentido a teorias socio -comunicativas juzgadas como superadas.



Discusion

Hablamos de realidades que no se reducen en exclusiva a los
propios medios, sino a fendmenos que se encuadran en ellos. Un
ejemplo claro, es la posverdad, declarada palabra del afo 2018 y
convertida en un motivo de preocupacion politica a gran escala, con las
acusaciones vertidas desde to da clase de fuentes, sobre la manipulacion
de procesos electorales, noticias y crisis politicas por parte de gobiernos
extranjeros. A un nivel mas social y diario, se presentan los problemas
asociados a las opciones que estas nuevas herramientas conceden a la
actividad criminal, lo que ha planteado cuestiones muy complejas sobre
libertades civiles elementales y la forma de mantener a las sociedades
leales a su espiritu. Igualmente, estas herramientas permiten la
generalizacion de actividades incivicas que, ignoradas durante largo
tiempo por considerarse su impacto social inocuo, pasan a adquirir ante
la sociedad la dimension de delito, cuando la tecnologia permite a sus
perpetradores extender y generalizar sus actividades hasta el punto de
lo intolerable. En lo respectivo a como afecta esta nueva realidad a la

expresion de la opinion publica, seguimos a Mut (2012):
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supranacional con vida propia. La opinién publica se ha materializado en

un movimiento social a escala planetaria, donde jamas la humanidad y su

opinion tuvieron tanta presencia. Miles, millones de personas en todos los

paises, en los ultimos afios, salen a la calle a manifestarse contra la guerra,

contra los gobiernos, contra medidas legislativas, contra la economia, etc.

Estas acciones son la concretizaron de la opinidn publica latente. Una
concretizacion que va permaneciendo de forma continuada, mostrando  al

mundo que existen unanimes actitudes frente a un tema social, politico o



economico. Por otra parte, gracias a las nuevas tecnologias, ahora la
opinién publica es capaz de organizarse mejor y mas rapidamente,

ademas de anunciarse. Esta situacion significa el advenimiento de la
poblacién mundial al poder politico de sus paises (y de los demas paises),

y anuncia una reduccion de los poderes estatales mediante la incidencia

directa en los asuntos publicos de la libre discusién de los particulares a

escala mundial. (Mut, 2012, pp. 3 -4)

En las dltimas décadas han aparecido algunas corrientes
potencialmente vinculadas a la nueva realidad como la conocida como
Economia Politica de la Comunicacion, con énfasis en el estudio de la
comunicaciéon como negocio y en e | poder de los grandes grupos para
crear tendencias y generar opinion (Mosco, 1996). David Easton da uso a
la Teoria General de Sistemas en la Ciencia Politica, entendiendo como
Mora (2004, p.204Pp © k éz" "« s| p~2{~gs~| k« 82 ~gk
sistema sobre el medio son percibidas por la colectividad y comentadas
y estudiadas a través de los medios de comunicacion y de la opinion
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Watzlawick et al. (1997), compartimento la comunicacion humana
en cinco secciones ineludi bles y dejo escrito en Teoria de la
comunicacion humana, actuar de cualquier modo implica necesaria e
inevitablemente transmitir informacion a nuestro entorno humano: en
otras palabras, no es posible no comunicar, pues hasta la decisién de no
comunicarnos transmite informacion: como minimo, la informacion de
que hemos cesado de comunicarnos. Comunicar es tomar partido y

definirse de cara a las relaciones personales.
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De acuerdo con Zarzosa Codocedo et al. (2020), las teorias de la
comunicacién, hoy por hoy, buscan aglutinar los elementos de trasfondo,
culturales, coyunturales y econdmicos en el andlisis de la comunicacion;
haciendo hincapié en el model o comunicativo desarrollado por la
industria cultural y académica, y el mercado globalizado de Ila
comunicacion.

La vigencia de algunos de los conceptos que se formularon a
principios del siglo XX se hace palpable al pensar en una de las bases de
la MCR, la teoria de la aguja hipodérmica o de la bala magica:
generalmente considerada obsoleta, recordemos que acorde a dicha
teoria, un mensaje con destino especifico es directamente recibido y
aceptado por su receptor.

Con los medios de comunicacién actuales y las tecnologias/usos
secundarios que se les derivan, como los estudiados por Arufe Giraldez
et al. (2020) esta teoria adquiere nuevas fuerzas y relevancia, sobre todo
a medida que vamos entendiendo mas y mejor como funcionan los hasta
ahora misteriosos mec anismos que han permitido a determinadas
sensibilidades y grupos ideoldgicos aprovecharse de las TIC para dar la
vuelta a las encuestas contra, literalmente, todo prondstico. En el
momento de redaccidén de este articulo, leer la definicidbn de la aguja
hipod érmica y pensar en el caso Cambridge Analytica (CA), es todo y
uno.

Si recordamos, CA combinaba técnicas de mineria de datos con
mensajes de comunicacion electoral y redes sociales para enviar

mensajes de contenido politico, muy personalizados a publicos
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especificos, de manera que se micro -gestionaba la comunicacion politica
directa con los votantes potenciales, consiguiendo una
homogeneizacion y movilizacion superior, a costa de practicas
éticamente cuestionables, cuando no directamente ilegales.

Para Femandez y Tardivo (2016) la influencia de los grandes
medios persiste pese a todo, aunque no definen si los medios de
comunicaciéon de masas retienen la totalidad de su influencia, o si mas
bien dichos medios retienen parte de primitivos consumidores. En tod o
caso, concluyen que el reto de hoy es responder a los grandes desafios
gue plantea el desarrollo de las tecnologias y el uso de las redes sociales
en un nuevo orden informativo en el que convergen el viejo modelo de
masas Yy el nuevo modelo en el que tien en mayor peso las audiencias, se
recurre a las neurociencias y se realiza la planificacion mediatica
teniendo en cuenta los intereses de los consumidores.

Rodriguez (2014, p. 37) considera igualmente que:

[...] hemos de sumarle la cada vez mayor influencia de otras formas de
consumo inherentes al publico joven (y no tan joven) como son los videos
musicales y, muy especialmente, los videojuegos. Dejando de lado que
éstos impongan dinamicas de breve esfuerzo -por no decir nulo o
inexistente - e inmed iata recompensa, y condenando a sus usuarios a no
tolerar el esfuerzo a medio o largo plazo para la obtencién de primas.

Queda aun por evaluar el impacto de tecnologias cuyo mayor
contacto con la realidad diaria hace las transformaciones inevitables mas
lentas, como las que traiga el auge de la realidad aumentada tal como la

estudian Paino-Ambrosio y Rodriguez -Fidalgo (2019).



Gadea y Cancelo (2013) analizan la nueva realidad desde el
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informacion no suministrada por las fuentes activas y legitimas de
informacion. Se ha convertido por lo tanto en un emisor de mensajes
paralelos que introducen informacion nueva o reactiva a las demandas
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redes sociales empiezan a ocupar un puesto importante en las
redacciones periodisticas. Se trata de una nueva forma que tiene el
periodista de rastrear cual es la ultima hora de determinados temas o
tomar el pulso sobre lo qué interes * ~ | ~ N zZz~« gs i MNiN| ~«
Por su parte, Fedele y Garcia-Muioz (2010) apuntan al impacto
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jovenes han nacido y crecido en un entorno multimediatico, donde
reciben constantemente e stimulos de las muchas pantallas de diferentes
medidas y funciones que los envuelven: televisores de nueva
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Sugiriendo que, en efecto, existen diferencias sociales resefables
originadas por e | nuevo entorno digital, con respecto a modelos
anteriores. El hecho de que los Mass Media tienen ahora que al menos
compartir el espacio y la influencia con estas nuevas pantallas , como
también indican Martinez -Salaet al. (2021).
Castell6 y Del Pino (2014), entre otros, apuntan por su parte a que
los nuevos medios han provocado la conversion del consumidor -tipo de
la época pre -TIC en un tipo de actor mas activo; modificando uno de los

factores clave que fundamentan el analisis de la comunicacion:



Si Internet supone un cambio cualitativo en los nuevos parametros de
consumo, al servicio de un consumidor cualificado, exigente y proactivo
(prosumer), gracias a toda la informacion que tiene a su alcance en el
espacio digital, y que cada vez mas practica el multitasking, la television
encuentra en el nuevo escenario un caldo de cultivo para la concepcion
de formatos con los que conseguir engagement. Por esta razon, los
negocios de la programacion y la distribucion televisiva se encuentran en
plena efervescencia, en la busqueda de la integracion de ambos actores
tratando de aplicar los reajustes y nuevos planteamientos requeridos (p.
136).

El cambio de esta piedra angular, este ladrillo fundamental que en
la teoria comunicativa es el espectador, induce a pensar como es légico
en una modificacion igualmente fundamental de nuestras ideas sobre la
interrelacion entre sociologia y comunicacion ( Barrientos-Baez et al.,
2017).
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Dominguez et al.,, 2021) actuales responden y generan contenido de
vuelta a los medios, emana de la idea de que, incluso no comunicar
comunica: pues nuestros perfiles de redes sociales informan sobre
nosotros permanentemente. Ademas, cuanto publicamos permanece en
nuestro historial incluso si son producto de un momento de debilidad,
enfado o en general, expresiones que no habriamos manifestado en
plenitud de facultades. Pero lo importante es que todo esto lo
comunicamos sin ser conscientes. Aqui es cuando entra el cataliza dor de
nuestra tesis: Cambridge Analytica. La empresa britanica resumia sus
servicios electorales de la siguiente forma: "Nosotros encontramos a sus
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qgue mostro las grandes ciudades donde habia la mayor concentracion
de electores por convencer" (AFP). Luego, con esos datos y algoritmos
en la mano, el servicio basico de la compafia creaba y enviaba miles de

mensajes diferentes, apuntando a los electores en funcidén de sus perfiles
en diversas RR.SS.

Es necesario reseifiar que lo verdaderamente delictivo en el
comportamiento de CA es el almacenamiento y obtencion irregular de
los datos de millones de usuarios (230 segun AFP) ademas de, acorde a
la BBC, crear noticias falsas para esos mismos perfiles. Noticias cuya
difusion podian garantizar, debido a la comunicacién directa con
electores que ellos sabian que estaban pre -dispuestos a creer. De este
modo, siempre segun la informacién al respecto de la BBC, se ataca a la
percepcion cultural y no a | a politica: miles de personas receptivas
empiezan a recibir informaciones que les resultan creibles, pero que no
salen reflejadas en los medios. ElI cambio cultural consiste en provocar
desconfianza hacia esos medios supuestamente deshonestos y cambiar
asila percepcion de la realidad de los objetivos. Y con ello, sus votos. En
palabras de Alex Tayler (Scolari, 2019) jefe de datos de Cambridge

Analytica:

"Si estas recolectando informacién de personas y estas haciendo
un perfil de ellos, eso te da mas conoci miento que puedes usar para
saber como segmentar la poblacion para darles mensajes sobre temas
qgue les importan, y usar un lenguaje e imagenes con los que es probable

gue se involucren”.



No en vano, Lirios et al. (2013) afirman que:

Los medios de comunicacién son representados como guias de valores,
discursos, decisiones y comportamientos por parte de la ciudadania. Ayer
los mensajes sesgados definian el significado de una representacion
politica; hoy, los simbolos mediatizados son afectos o emocio nes vy, en
tanto tales, introducen expectativas de procesamiento de informacion (p.
61).

En otras palabras: la seleccién del publico, en lugar del envio del
mensaje a un unico publico general que actla por instinto ( Lazarsfeld) es
la clave que hace que la formulacion basica de la bala magica funcione.
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adentrandonos en el campo de lo deshonesto - creando la bala que hara
reaccionar a ese publico en un sentido u otro, bajo el amparo del
anonimato y la posverdad, llevando ademas a extremos como los
denunciados por Mendiz (2018). En este momento se hace cada dia mas
necesario adecuar los mensajes de tal manera que emocionen al
receptor o usuario. Es por ello que se considera fundamental la
educacioén en inteligencia emocional (Barrientos -Baez, 2019).

La idea basica sobre la que se fundd la Mass Communication
Research z”~ ®k-~2t~ ik z~ éf~rz”~ { _qgsg”ré «
destino especifico es directamente recibido y aceptado por su receptor,
cobra fuerza tras afios de constituir tan solo un ladrillo teorico inaplicable
en el edificio socio -comunicativo. Las TIC actuales permiten que el

destino del mensaje sea preciso, tanto en su objetivo como en

formulaciéon. La idea original empleaba el térmi | ~ é*~z~ [ _gsg”" é



un simil cinegético: entendiendo que el publico era un agente pasivo e

indefenso ante la inoculacion del mensaje (Croteau y Hoynes, 1997). En

el momento actual el objetivo pasa a ser un publico o publicos

definitorios para el resultad o que se busca, con tendencia identificada a

permanecer receptivo a determinados mensajes, tanto verdaderos como

falsos. A ello contribuyen factores como:

La nula cultura de la comprobacion de informacion entre los
internautas.

El caracter de la lectura de noticias en redes sociales, que es
fundamentalmente individual y no permite la mas elemental
forma de comprobacion, que es la discusion de la noticia con el
entorno inmediato al ejemplar de periédico, radio o televisor.

El caracter de usuarios de TIC de la gran mayoria de los
pobladores de los paises desarrollados.

La tendencia natural de las personas a dar por ciertas aquellas
informaciones que coinciden con su modo de ver el mundo, y a

rechazar las contrarias a él.

Sobre la falta de cultura de contraste de informacion, solo queda

remitirse a las palabras de Abad (2010):

Nuestro mundo demanda una nueva responsabilidad al hombre. Nos
hemos enriquecido tanto de nuestro entorno, de la naturaleza, de las
personas mas desfavorecidas, que, por fin, parece que una nueva
conciencia se ha expandido por todo el planeta: la responsabilidad para
con todo y todos con los que compartimos este lugar en el universo (p. 5).



La seleccion de publicos para movilizar el voto y la opinidn es una
herramienta con pot encial en la comunicacion politica, por tanto, en
cuanto puede dar lugar a una mayor participacién y representatividad
electoral. El anverso negativo de la moneda es una version mas gris de
los aspectos oscuros de la comunicacion politica: la propaganda
negativa, la calumnia y el conflicto entre el derecho a la propaganda
politica, a la libertad de informacion, editorial, y el derecho a la
informacion veraz y transparente del votante; representado en el
inquietante y nuevo fenOmeno de la posverdad. La acept acion aparente
de esta nueva realidad y de los medios que implica por parte de
administraciones como la de Donald Trump, Vladimir Putin, o los
partidos del Brexit son motivo de preocupacion para el presente y para
el futuro, y han tenido su consecuencia ma s actual en la revision de las
politicas de control de datos del gigante Facebook (Ayuso, 2018).
Ademas de marcar la peligrosa tendencia de intentar controlar y
modificar la voluntad popular con dinero reemplazando argumentos.
Incluso asumiendo que esto se haga con la mejor de las intenciones,
conviene recordar a Camarero y Ramos (2012): " Las campafas en
television no deberian dar la espalda a la sociedad. A veces las
Instituciones piensan o quieren pensar que la sociedad en la que vivimos
se halla en un estadio de progreso social mas avanzado del que en

realidad se encuentra" (p. 27).



Oportunidades vinculadas a la educacion

Lo mismo podria ser aplicable para la comunicacion en términos
educativos, como ya sefialaba Sierra Caballero (2001). Del mismo modo
gue el mensaje del docente llega al alumno atento, que es su receptor
natural, la profusion de documentacion formativa en formatos digitales
de creciente diversidad ( Castafion Octavio, 2018, Celaya et al., 2020)
permite una difusibn de este material a una escala insolita fuera del
ambito tradicional de las clases ( Amaro Santacruz Espinoza, et al., 2020;
Catalina-Garcia et al., 2019). Pero también dentro de éstas, como ha
evidenciado la crisis de la covid -19 (Marti-Noguera, 2020).

Bajo los mismos principios que hacen que los mensajes
publicitarios y politicos alcancen al publico al que van destinados gracias
a las TIC, el conocimiento académico también alcanza a su publico,
superando escollos como los descritos por Garcia Gil et al. (2018). Si
bien en maneras diversas y complicadas con riesgos similares, asociados
al mal uso: como en el caso de paginas universitarias destinadas a
compartir trabajos académicos. Cerrillo -Martinez (2018); De Vicente
Dominguez et al. (2022) y Rodriguez-Ponce y Rodriguez-Ponce (2019)
también apuntan a los beneficios de estas herramientas para la efectiva
gobernanza de las instituciones educacionales y su produccion
investigadora ( Exposito-Garcia y Velasco-Morente, 2018 ), mientras que el
trabajo de Etura Fernandez et al. (2019) permite perfilar su potencialidad
para el igualamiento en términos de género, diversidad ( Rodriguez
Torres y GoOmez Jiménez, 2018) y desigualdad econdémica ( Valles Ruiz y

Morales Vanegas, 2019).



En este sentido, existen iniciativas edu cativas transversales como la
de las ciudades MIL (Media & Information Literate Cities , o ciudades
alfabetizadas en medios e informacién) que buscan la implicacién de las
administraciones locales en la extension de la competencia en el manejo
del nuevo eco sistema informativo. Para que una ciudad sea considerada
é?7>é §~2 znN Q@ N+B ikfk g {8zs? z~«

1. Aumentar la concienciacibn sobre la importancia de la
alfabetizacion en medios e informacién con, al menos, dos eventos
de promoci 6n anuales.

2. Integrar la alfabetizacion en medios e informacion en las politicas
homodlogas de la administracion local, con implicacion vy
creatividad.

3. Ofrecer servicios de medios e informacion al publico joven y sus
organizaciones.

4. Difundir la alfabetizaciéon en medios e informacion a la poblacién
mayor para compensar por su mayor necesidad del mismo.

5. Hacer a los grupos marginalizados blanco de programas de
alfabetizacion en medios e informacion, a fin de ayudarlos a hacer
un mas efectivo uso de estas herramientas.

6. Articular politicas para integrar la alfabetizacion en medios e
informacion en curriculos formales e informales alli donde las
autoridades locales tengan la influencia para ello.

7. Ofrecer apoyo politico y practico a las bibliotecas que ofrezcan

cursos de alfabetizacion en medios e informacion
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8. Colaborar con ONG y actores sociales vinculados a la alfabetizacion
en medios e informacion

9. Incorporar la alfabetizacion en medios e informaciébn en las
acciones del gobierno local relacionadas con objetivos de
desarrollo so stenible

10. Incorporar la alfabetizacion en medios e informacion en los
diversos aspectos de la vida urbana (Informacion, sefales,
transporte, elecciones, salud, participacion, entretenimiento, etc.)

11. Proveer informacion destinada a empoderar a grupos
marginal es o infra-representados

12. Dar atencion a la importancia de la alfabetizacion en medios e

informacion en los medios digitales controlados por el municipio.

Iniciativas como esta ponen al alcance de las administraciones
locales- mas facilmente fiscalizables y cercanas al ciudadano medio - el
intervenir en el proceso de alfabetizacion digital de la poblacion con el
respaldo de la academia. Evitando las resonancias autoritarias que en

algunos paises tienen las intervenciones de la autoridad central

Conclusiones

Los legisladores, y ahora parte del sector privado afectados
(Facebook) estan tomando medidas, mientras la comunidad digital duda
sobre qué partido tomar parte (el de la regulacion o la des -regulacion).
Cambridge Analytica , como firma, ha desaparecido, pero al ser parte de

un grupo empresarial mayor, mas bien ha cambiado de nombre. La duda



razonable reside en hasta qué punto esta el mundo empresarial decidido

a seguir explotando este tipo de recursos sin consideracion al dafio que
hacen, y si se puede confiar en los gobiernos como alternativa aceptable,
hobbesiana, a este riesgo del sector privado. Un riesgo que ha sido
retratado como el artifice de muchos de los mas inquietantes cambios de
la Ultima década, en cuanto al erratico e imprevisible comportamiento de

la democracia occidental. Queda pendiente determinar hasta qué pun to
esto ha sido asi, y cual es el escenario real en que se mueven los paises
democraticos, que han descubierto en la manipulacion electrénica y TIC,
un nuevo campo abonado de amenazas al sistema electoral.

La solucion parece pasar por el refuerzo del sist ema educativo en
su faceta de formacion ciudadana: centrandose en la formacién del
espiritu critico, el sano escepticismo y el conocimiento de la influencia
gue la subjetividad ejerce sobre la sociedad y sobre nosotros mismos, a
través de un reforzamiento y streamlining educativo vinculado a las TIC:
gue nos permiten dar al mensaje educador la forma que le permita
alcanzar a su publico en la manera que predijo hace ya muchos afos la
teoria de la bala magica: por si mismo. El reto reside en hallar el medio
de reglar y estructurar estos nuevos medios de manera que su eficacia
sea ampliable y comprobable en términos mas concretos. Lo que
permitira una capacitacion generalizada de las futuras masas para un
aprovechamiento de las TIC y su relacion con la Academia basada en el
empirismo de la experiencia social y su aplicacion razonada a la
idiosincrasia de la educacidon mediada por tecnologias digitales de

extensa difusion y compleja aplicacion por parte de inmigrantes o



foraneos digitales. Hoy por hoy, es posible seleccionar grupos de
alumnos susceptibles al mensaje educativo para testear de manera
directa la efectividad de este en el desempefio de su labor. Igualmente
ello abre la puerta a la comparacion sobre una gran poblacién de la
difusion de cada mensaje y for ma del mismo mensaje, permitiendo
estudios de un calibre nunca pensado, encaminados a determinar la
mejor manera de comunicarlo a los estudiantes y de mejorar los
resultados cuantitativos del sistema escolar y universitario. Las
posibilidades que se abren también son de peligro y de fraude,
obligando a la comunidad educativa a mirar por la originalidad de los
trabajos a una escala igualmente enorme, y llamando, una vez mas, la
atenciéon sobre la necesidad de aligerar la carga de trabajo de los
docentes, o0 al menos de mejorar sus compensaciones. Segun Chibas
(2021) es de caracter urgente desarrollar la resiliencia de las personas
para resistir la desinformacibn a través de las Ciudades MIL
especialmente después de la crisis de covid -19. Se trata de crear e
innovar en la comunicacion y en las ciudades para mejorar la calidad de
vida, integrando valores vehiculados a través de la nueva era digital.

Siempre, claro esta, desde el respeto a la ética, el civismo y la diversidad.
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Integration development of transmedia literacy in the

corporate sectorr MIL + 7PYi « " NJ/ +P

Veronika Yarnykh

We live in the media world. The development of the media
environment also determines the development of modern infrastructure
both in the corporate sector and in the urban environment. How modern
cities will develop largely depends on how the modern media
environment will develop.

A new approach to the development of the media and information
environment of the city in the form of a media -information literate city
approach does not just offer a new approach to the development of
urban space. This is an integration opportunity for the mutual
development of several sectors in a single urban space (Igbal Olariu
2021, 56).

In this vein, it would be interesting to consider the relationship
between the corporate sect or in the MIL City approach through the

development of transmedia literacy.
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MIL Cities in modern urban space

MIL City as a new concept for media and information literacy. As it
was mentioned early the definition and understanding of media and
information literacy is growing and developing. In 2018 UNESCO
suggested a new view on media and information literacy. Fir st of all it is
necessary to underline that MIL Cities (media and information literate
cities) is the development of Smart Cities concept (UNESCO, 2018).
Media and information literate citizens are able to understand the role
and functions of media and oth er information providers, and possess
basic knowledge and skills to critically and efficiently analyze and use
media and information for self -expression, to become independent
learners and critical thinkers, and to fully participate in and benefit from
tod» - i « g2 ~us| g y| ~pmuzkigk ~]i s|p~2{"®s~

Human factor acquires the same importance as technological one.
In this way, MIL Cities can help expand access to information, stimulate
civic participation, ensure intercultural and interreli gious dialogue,
counter disinformation and hatred, and create economic, social and
cultural opportunities. As we see in this multi -discipline approach the
understanding of the city as a new ecosystem is developing. In urban
space new actors are appearing, new stakeholders are played. Media,
corporations and industry organizations, universities, social organizations
and etc. become new actors in the city space (Chibas Ortiz et al 2020). All
of them bring their own interests, tasks and communication in the ci ty

space. In this case it's necessary to underline that also new competencies



are added to the media and information literacy competency (Yarnykh
2020, 9).

The concept of transmedia literacy

First of all, it should be noted that the concept of transmedia
literacy was formed quite recently, as a continuation of UNESCO's
approach to media and information literacy. Transmedia literacy is the
ability to think critically across multiple modalities (Rutledge 2021). It is
also important to note that, in fact, in today's media space, we easily use
transmedia skills, moving from platform to platform, for example. In the
same way, in the educational space today it is necessary to talk about
transmedia literacy, when Generation Z quite easily uses different
networks, platforms, instant messengers at the same time. Hashtag
technology, for example, makes it very easy to search for information in a
transmedia approach simultaneously on YouTube, Facebook, Instagtram,
etc. In general, in general, it should be noted that com munication with
the audience through hashtags in general allows you to organize the
search for information wider and more voluminous than in the usual
format. This is important in terms of future media literacy activities: the
likelihood of youngsters as G en Z with increased productivity skills is
much higher than those with ideological or ethical skills. Media literacy
strategies should include production skills and re -contextualize them to
promote a critical approach to media production, sharing and
consumption (Scolari et al 2018, 810). Transmedia skills are built around

texts, objects, technologies and processes. Transmedia literacy skills are



organized as follows, from writing (for writing short stories) to multimodal
production (for filming and editing videos), from simplicity (for finding
content) to complexity (for managing social media and blogs for
archiving). content), from technical (for photography) to critical and
ethical practices (to be aware of the risks of self -forgetfulness on social
media) and from cognitive (to recognize and describe genres in various
media and platforms) to pragmatic approaches (to select and use /
release content based on aesthetic and narrative values) (Scalari et al
2018, 808). More than media and information literacy, transmedia literacy
provides opportunities for the ecosystem as a key direction for the
development of marketing and communications. In fact, within the
framework of modern approaches, the media space of a modern ¢ ity is
the formation of an ecosystem similar to WeChat in China or State

services in the Russian Federation.

An approach to understanding the corporate educational space as a
hub.

The corporate educational space is also being built now on the
principle o f a hub or an educational center. And in this regard, the idea
of developing transmedia literacy skills is well embedded in the
corporate educational space. Existing in a corporate organizational
reality, an education center is a concerted and planned ef fort by a
country, zone or city to gather a critical mass of local and international
actors to support their efforts to create a higher education sector, expand

a talent pool or contribute to the knowledge economy (Knight 2018,



639). In this regard, it is necessary to talk about three structural
components of such a hub or educational center. This includes a student
center, a talent development center, and a knowledge and innovation
center. Thus, we can talk about a new approach to understanding
corporate e ducation as a whole, not through separate programs, but
through a general approach and understanding of the development of
competencies in general. This integration approach allows you to quickly
respond to the challenges of the VUCA world on the one hand, and
widely use media education technologies on the other.

The development of the corporate sector in MIL City largely
contributes to the development of transmedia literacy, the formation of a
critical volume of knowledge, skills, critical reflection and u nderstanding
of the media environment in the urban space. In many ways, it is the
educational sector (school, university, corporate) that forms the level of
urban media, information, digital literacy, that is, transmedia literacy in

essence.

Factors of ch anges in the corporate education system as a whole.

The COVID-19 infodemic has forced the corporate sector to adapt
faster and rethink the corporate education system. However, even until
the spring of 2020, researchers noted the influence of several facto rs that
made significant adjustments to the corporate education development
strategy. The main reasons for the rapid and significant changes in the
corporate education system were the rapid development of digital

technologies used in training, as well as t he entry into the labor market of



generations that grew up in the conditions of penetration of digital
technologies into all spheres of life. Whereas before we ordered
products by phone, now we do it through apps. We are forced to use
new digital technolog ies, because it is simply impossible to exist in a
different way in the modern world. Digital technologies have significantly
changed the educational landscape. The development of digital
technologies has led to the emergence and development of mobile
learning, distance learning, e -learning. But in general, it is necessary to
talk about a change in the educational paradigm. This change is not only
about the digitalization of learning processes. Learning in the digital age
is a deeper transformation of the e ntire learning process, the use of new
digital tools to rethink how you need to teach in order to be modern.
Learning in the digital era is already continuous, an individual
educational trajectory is being built in a corporate format, and
educational deci sions in general in some companies are already being
made on the basis of big data, shaping further individualization of
education within the corporation. However, speaking about the
corporate training system, it is important to take into account further
trends in the development of corporate training in general, based on the
processes that have already taken place before the spring of 2020. First
of all, this is the transition of corporate training to online. This is a global
and by far the most obvious tr end. It is this trend in the development of
corporate education that has been exacerbated after the 2020 COVID -19

infodemic situation. Companies themselves have switched to a remote,



remote or mixed format of work, and such a change in the formats of
business processes entails a change in the formats of training.

The second unconditional trend today is undoubtedly becoming
transmedia literacy. 2020 has shown very well that it is becoming
important in the corporate sector to improve two types of literacy - digital
and media and information. Together, the two types of literacy make it
possible to talk about transmedia literacy as a complex, generalizing and
integrated concept (Zavyalova Ardichvili 2020, 502). The situation in
2020, not only in the Russian Fede ration, but also around the world, has
demonstrated the situation of COVID -19 infodemic, that is, not just
information noise to which the more or less corporate sector has
adapted.

This is a streaming wave of fakes, speculation, misinformation,
unverified information about COVID -19. In this situation, the transition to
a distance format of work and training caused not only additional stress,
but significantly slowed down the search for information necessary for
work or for study. With the addition of signi ficantly increased information
noise, the need for critical thinking, the ability to analyze incoming
information, the ability to highlight the important and the main, etc.
became clear. These are skills included in the media and information
competence. Th e second major factor in transmedia literacy has been
the inability to work on platforms and resources for telecommuting or
learning. It turned out in practice that employees of companies are
excellent at taking selfies and posting information on Instagram , but they

do not know how to work in a session hall in Zoom. But the situation is



exactly the same in the corporate sector. When it turned out that with

corporate resources for remote work (even where such resources
seemed to exist), the company's employe es also did not know how to
work. And this is digital literacy as an integral part of transmedia literacy.

Under these conditions, the company had to literally redraw existing

corporate training programs on the fly and introduce new ones.

Large corporation s within the corporate education system began to
implement this focus on media, information and digital literacy during
the lockdown process. For example, Norilsk Nickel has already launched
the Digital Norilsk Nickel project. The program is designed fort wo years;
its first stage started in mid -April, the second is scheduled for September
this year. Formed cycle of programs "Digital Norilsk Nickel" will allow all
employees to choose the necessary courses in online learning digital
literacy, develop the rel evant competencies and improve the level of
qualifications (NorNickel 2020).

And if earlier the digital transformation of business went
consistently and measuredly, then the current situation forces us to move
at a faster pace. Understanding the basics of cybersecurity and media
security almost instantly became the main competencie s in today's
situation; understanding digital trends; the ability to work in internal
communications within the company and the ability to use corporate
resources and products. The main competence at the moment is project
management skills, and projects in a remote format with a distributed
project team (Falloon 2020, 2452).



Finally, the third trend that is actually changing the educational
landscape of the corporate educational system is the presence on the
market of three generations X, Y, Z with their own needs and
expectations from corporate training in tools, technologies, etc. It was
generation Y and Z that became the d rivers for a significant expansion in
the use of mobile learning, distance learning, etc. Speaking about the
new requirements for the principles and technologies of corporate
education, the following should be noted.

Generation Z in this sense defines fun damental changes in the
corporate training system. First of all, they are digital natives, that is,
people who have grown up in a digital environment since childhood.
Prs« i k®k2a{s| k« ®rk égzsge ~2 { ~«"sg
selective perception - attention only to what meets expectations; "Puzzle
behavior" - based on disparate skills and unrelated practical experience;
free functioning in the digital environment (Seemiller Grace 2017, 22).

From the point of view of learning technologies, this mea ns the
need for coding content through visualization (a picture, infographics are
perfectly perceived), a game form of classes, the need to build
operational interaction through digital communications, and finally, even
the smallest achievements must be en couraged. Representatives of this
generation need the smallest but constant encouragement in the
learning process, support for their achievements, constant attention to
maintaining the educational track. And in this regard, it is also necessary
to take into account that teaching for Generation Y and Z must be

extremely practical. Representatives of these generations, in contrast to



generation X, should very well understand and imagine how they will
apply the acquired knowledge or practiced skills in their s pecific work
tomorrow. The second conclusion in connection with the requirements of
generations Z and Y is the demand for very short educational programs
or courses, as already noted above for a very practical orientation.
Summarizing the factors proposed above, which significantly
influenced the fundamental changes in the corporate education system,
and also noting the identified problems of the COVID -19 infodemic, it is
necessary to speak in essence about the following focuses of the
corporate education s ystem in today's conditions. It focuses on project
work and competencies in working in a distributed environment, as well
as skills in working under information pressure and in a multitasking
environment. All this creates the need not only for a restructur ing of
approaches to the corporate education system, but also for a completely

new look at technologies and tools for corporate training.

Media education technologies in the corporate educational space
Considering media education technologies in general , it is

important to note the following points. First of all, this is the development

of a digital educational corporate environment of any organization,
including educational ones. This is one of the elements of corporate
knowledge management. A sufficien t number of providers now offer
corporate digital solutions, in fact digital ecosystems, which include
various structural components of the corporate system. For example,

mobile applications are becoming an important structural component of



such a component. Mobile learning has been in high demand in the
corporate sector over the past few years. In this case, the mobile
application acts as an access point to the corporate educational system
as a whole. It is necessary to pay attention to the fact that a mob ile
application in a corporate educational environment makes it possible to
implement the concept of 3A: any content anytime and anywhere. The
mobile application provides access to educational content when it is
convenient for a person and where itis conv enient and comfortable.

Media education technologies are concentrated in the system as a
whole, and mobile applications make it possible to access and use them
within the educational program. Unlike the traditional form of teaching
materials and assignmen ts, mobile learning uses innovative technologies
that change the teaching process. To deliver a certain kind of
information, such modern services as social networks, cloud storage,
media hosting are used, and recently some teachers have begun to use
social networks, posting useful information there. UNESCO researchers
identify several key factors of mobile learning (UNESCO 2013).

First of all, it is mobility. Modern gadgets make it possible to
organize and optimize the educational process, regardless of pl ace and
time. This kind of mobility has two aspects: first, the possibility of
implementing educational programs regardless of the user's location.
The second important factor in mobile learning is the continuity of access
to the educational space, that is , the implementation of the 3A concept.
The third factor is the personalization of learning and the formation of an

individual educational trajectory for each student. Mobile learning and a



mobile application as an access point make it possible in practice to
implement an individual training plan for each person, depending on the
assessment of work results, potential, etc. Another factor is improving the
quality of communication. A mobile application associated with
messengers, for example, makes it possible to communicate
simultaneously to all process participants who take part in the chosen
training program. Also in this case there is the possibility of direct
communication with the teacher to clarify work issues, etc. Finally, mobile
applications provide an opportunity to implement work in a project team,
establishing horizontal connections between students.

Working in a project group as a media education technology is one
of the most potential for the development of media competence. The
project group as an educational technology has been known and used
for a long time. However, work on an internal media project, for example,
makes it possible to develop a complex of communication, design,
professional and media competencies. Habitual activity in the proje ct is
convenient, understandable and comfortable for representatives of
generation Z (Yakimova Masilova 2017, 342). Representatives of
generation Z, and partly representatives of generation Y, from childhood
playing computer games are accustomed to project behavior (Karmazin
2019).

This is a convenient media education technology for conducting
educational projects and is a factor in the organization's motivational
programs. The second important factor in the use of project work as a

media education technol ogy allows the use of elements of mentoring



and mentoring. And this is one of the possible realizations of the
motivational factor as a status within the company. Such opportunities
allow implementing an integrated approach to human capital
management in a company.

Implementation of own media projects, work with them is an
important modern media education technology. The implementation of
employees' own media projects is quite common in an educational
organization of any level. Many teachers of any level ha ve their own
media projects (blogs, vlogs, YouTube channels, social media accounts)
aimed at the professional component and demonstrating their portfolios,
for example. In addition, any personal media project of an employee of
an organization affects the formation of the media image of the
organization as a whole. For example, negative statements about a
company or competitors, provocative photos or materials are instantly
replicated and distributed on the Internet, indexed and influenced by the
company's p ublicity. In this case, an important factor influencing the
situation is the media and information literacy of employees.

The development of elements of media, information and digital
literacy of employees is included in this case in educational corporate
programs. In addition, the educational programs of the organization also
include the skills of working with their own media projects, as well as the
knowledge and skills of their creation and promotion in social media.
Such an integrated approach allows f or a comprehensive approach to
solving such problems. The program launched by Norilsk Nickel in April

2020 is example of such programs (NorNickel 2020).



Based on proven examples from the corporate sector, we can
conclude that media education technologies h ave enormous potential
for the development of transmedia literacy, and not only.

Another significant change in the corporate education market in
general has been the increased use of microlearning. Microlearning is a
way of presenting new information in sm all blocks, each of which is
devoted to a specific, very narrow topic. Microcourses have become very
popular in mobile learning . Microlearning in the format itself involves
very small blocks of content with concrete results. Moreover, given that
microlear ning is used mainly in mobile learning, it is necessary to pay
attention to the multimedia content of the content and the multiplatform
nature of its placement. Microlearning courses are present on
educational corporate multiplatform, they are small in vol ume, and make
it possible to quickly get results. It can be the rapid development of a skill
or skill, gaining knowledge, etc.

The advent of Web 2.0 has brought with it a new philosophy of
influence that has greatly influenced the educational environment. Along
with the social network, a wide range of high quality productivity tools
such as graphics, tools, video editing software, and collaboration tools
are available for free or mostly free. This allows students to actively
participate in the traditional provider role as content developer.
Consequently, Web 2.0 is replacing traditional content development
models that are more hier archical. The prosumer model enables new
didactic approaches that enable learners to create, adapt, share and

announce their own instructional videos. The Internet and media reality,



thus, extends to the field of education and influences traditional
educational relations (Westera 2015, 22). Among other media education
technologies, it is necessary to highlight work with data arrays. The
formation of a unified knowledge base within the corporate educational
space allows not only collecting an array of data, but also bringing the
slightest changes massively to the company's personnel. Thanks to
modern technical means of teaching and training support, the learning
process has become flexible and lively. Teachers can store teaching
materials, videos, and other i nformation as they learn, and students can
easily access and learn. In this regard, it is important to note the hashtag
technology as a way of structuring information.

The incredible popularity of Internet sites designed for social
interaction of users and endowing the consumer of information content
with the means of publishing it using publicly available technologies has
led to the blurring of clear boundaries between consumers and
producers of information, which in modern communication theory has
come to be referred to as "prosumer” (this term, formed from the English
words "producer” and "consumer”, in 1980 introduced into circulation by
Alvin Toffler to describe the mixed form of production and consumption)
(Mavinkurve Patil 2017, 62) .

The natural result of prosumers is the exponentially increasing
amount of content in the network space and, as a result, an intensified
struggle for the audience's attention. The hashtag, designed in its
prototype function for indexing publications on social networks, i s

formally a separate word following the # sign (Mavinkurve Patil 2017, 63).



The hashtag, intended for structuring information flows, turns out to be
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interpretation and the process of ster eotyping ideas about reality that
occurs at the level of cognitive structures as a result of generalization and
schematization of different reference situations marked with the same
hashtags (Mavinkurve Patil 2017, 64). This structuring of information
allows this tool to be used to search for information and label information

in a large amount of data. The hashtag allows you to collect thematic
information from different sources and from different situations.

It is important to note that this tool is not o nly an excellent
opportunity for structuring information, but also a tool for communicating
with the audience in the corporate sector. It is also important to note that
the ability to use a hashtag significantly affects the media space of the
city. The habit of using a hashtag allows users to structure information in
the urban media space on the one hand. But on the other hand, the same
hashtag is an instrument of communication between the city and the city
administration, other elements of the city infrast ructure with its audience,
with users and residents. It is important to note, however, that the
hashtag is used in general in almost all social media, making it a
transmedia tool. In addition, the hashtag as a tool is integrated,
combining not only differe nt social media, but also contextual content.
Thus, it is important to note that the corporate sector makes a huge
contribution at least to the development of urban communication,

significantly increasing the level of transmedia literacy.
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But in connection with the knowledge management system in the
corporate educational space, it is also necessary to pay attention to the
workshops of successful employees. A workshop is a well -known in the
field of education a form of transferring experience and learning ne w
things through the vigorous activity of participants solving the task
assigned to them. A workshop is a demonstration lesson or training of a
specialist for those working on the job. The participants of the workshops
improve their qualifications, acquire new knowledge and often discover
something new, unknown for themselves. The uniqueness of this form of
communication lies in the fact that the techniques and methods of
solving pedagogical x examples, but inextricably linked with a specific
task (Buckingham 2007, 2). Workshops of successful employees can be
very short and within its framework there is an opportunity to solve one
production task, one problem, etc. This is a way to very quickly share
knowledge and solutions, and share it in practice, practi cing skills. This
significantly increases not only the assimilation of knowledge as such, but
also introduces changes in behavior, that is, in competencies, which is

much more important in the modern business environment.

Discussion .

Thus, several significant factors in the development of media
literate cities should be noted. First of all, this is the integration nature of
interaction within a media -literate city. MIL City consists of several sectors
that have a significant impact on its development. Dur ing the

implementation of the UNESCO project, this was clearly shown. The



second argument for the integrative nature of MIL City development is a
set of indicators for determining whether an urban agglomeration
belongs to MIL City. Considering the list of indicators and description of
metrics, there is a clear correlation between different sectors of the urban
space. And it is the media sector and media education technologies that
act as a connecting link. As shown in this article, media reality has a
significant impact on the development of the corporate educational
space and is one of the factors of its transformation. The corporate
educational space has changed significantly and is now in the process of
transformation. Two key factors have contributed sig nificantly to this
transformation.

First of all, this is a change of generations in the labor market and
the education market. Generation Z, now entering the labor market and
making up the majority in the educational market, requires familiar tools
for communication and training. But Generation Z puts forward exactly
the same requirements for urban space and urban infrastructure.
Convenient communication tools, familiar media environment,
transmedia - all this is a requirement of the time both for urban
communication and for corporate educational space. That is why the
development of mobile learning in the corporate sector, distance
learning, the possibility of media both for learning and within the
educational process are a necessity today. And the widespr ead use of
media in the educational space determines the second factor in the
transformation of the corporate educational space. This is the need to

develop transmedia literacy.



Digital media aghe internet, mobile phones, computer games,
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unprecedented levels of access to media although they are also being
enthusiastically targeted as a valuable consumer market. For mos t
children, computer is no longer primarily an educational medium as it
was 10 or 15 years ago. Their uses of computers in the home are
massively dominated by video games; and leisure uses of the internet
(for example in the form of social networking, inst ant messaging and
entertainment sites) are becoming increasingly significant (Buckingham
2007,12).

Media education could have a great deal to offer here.
Contemporary approaches to media education have moved well beyond
the defensive or protectionist approaches of earlier decades, and the
narrow forms of ideological critique that were popular in the 197 0s and
1980s. Media education offers a clear and rigorous conceptual
framework that can be extended across the range of media, and that

goes well beyond the instrumental approach of ICT training.
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their experiences in the clas sroom is not simply a matter of content, but
also of style. New digital technologies also require a broader rethinking

of the conceptual frameworks and practices of media education, and of



literacy education more broadly. And, finally, media education
technologies in teaching are a connecting note. At the same time being
educational technologies and having a mandatory media component
(technological or communication), media educational technologies have
the opportunity to develop not only the necessary profe ssional
competencies, but also to develop media competencies in the aspect of
transmedia literacy. Thus, through the corporate educational space, the
overall level of media, information, digital, etc. literacy in the urban
environment. And this is exactly what is an integral part of a media

literate city.
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MIL University Cities Expansion Strategies in Africa: Future

Africa at the University of Pretoria as Inspiration

Rachel Fischer ??

Felipe Chibas Ortiz 23

MIL University Cities Concept

MIL Cities is a UNESCO framework that speaks of the need to build
or reform urban spaces so that they use new technologies but using
them ethically and respectfully for vulnerable groups, transcending
cultural barriers to communication and contributing to the objectives  of
the 2030 agenda ?*. The UNESCO MIL Cities platform is a way of bringing
several issues together to be able to examine them from a holistic
perspective and propose fresh ways of tackling emerging issues.
Science, technology, and innovation policies in cit ies may provide
enhanced capacities to engage, to connect, to act and be resilient
(Chibds & Yarnykh, 2021). MIL university cities are a derivation or

application of the MIL City framework on university campuses of
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academic entities (Chibas, Fischer & Dias, 2020)?°. This concept is taken
further to universities in Africa, where Fischer and Bester (2020) argue
that towards articulating information ethics, media and information
literacy curricula outside tertiary academic environments, community
engagement sh ould be used as a platform for thought -development by
African higher education institutions. Since African universities play a
prominent role in their communities, it is proposed they use public and
private spaces to discuss and develop information ethics, media and
access to information. In essence, to develop MIL University Cities. To
achieve this one must reflect on the 13 indicators as developed by
Chibas Ortiz (2020):

1. Libraries
Urban planning and mobility
Rectory, City Hall, administrative bodies and citizenship
Health

Culture, heritage, art, sport and leisure

o o kM w0 D

Education

7.  Associations, unions, NGOs, socio -cultural projects and other
non-traditional actors

8. Media and media outlets

9.  Artificial intelligence, start ups and digital channels

10. Security

% http://mic.org.ru/vyp/33 -nomer -2020/felipe -chib-s-ortiz-ana-paula-d-as-rachel-fischer-mil-
media -and-information -literacy -university -citi/?fbclid=IwAR1bMoQdOE -
XPxySZDuaoPIgKj7_aPfSYrcR30AgnI6GFZie454cM5fogY



11. Environment and sustainability

12. Youth, Women, Blacks, Indigenous, LGBTQ + and other
minority groups

13. General Integration Metrics (involve measures with metrics

with two or more of the previous indicators)

No sector of society remains untouched by Information and
Communication Technologies (ICTs) and encouraging an ethical (or even
moral) awareness of these consequences, can support and accelerate
society's ability to understand, navigate, mitigate, and resp ond to the
resultant challenges and opportunities. By seeking integration between
the MIL Cities Indicators, the SDGs, and Information Ethical
considerations, creative models can be developed for implementation at

universities across Africa.

Information Ethics & MIL City Africa Expansion Strategy

This chapter proposes an IE & MIL expansion strategy, by referring
to Future Africa, at the University of Pretoria, as an example. This
presentation speaks to the broadening of transdisciplinary research
opportun ities, and also allow for diverse forms of engagement that will
include dand expand to apolicy development, citizen engagement, and
training. The value of this presentation is embedded in the already
existing and diverse stakeholder networks, programmes and projects
based in the International Centre for Information Ethics (ICIE) and the
UNESCO Information For All Programme (IFAP) Working Groups. All



projects aim to support the relevant implementation of the National
Development Plan (NDP), African Union A genda 2063 and UN
formulated Sustainable Development Goals 2030 (SDGs). There are
demonstrable advantages to developing an IE & MIL expansion strategy.
It allows for the mutual recognition of current and future projects and
promotes cross -pollination in re search and collaboration opportunities,
potentially generating financial support due to the unique structure.
These entities work closely with the UNESCO Communication and
Information (Cl) Sector mandate which speaks to Information Ethics and

Media & Infor mation Literacy.

International Centre for Information Ethics (ICIE)

The ICIE support diverse initiatives linked to six broad identified
themes: Digital Ethics, Media Ethics, Library Ethics, Intercultural
Information Ethics, Bioinformation Ethics, and Bu siness Information
Ethics.?The ICIE supports and is involved in several research projects
and information ethics -related activities, including but not limited to:
Conferences, Workshops, Webinars, Projects, Lectures, Meetings,
Interviews, and established the ICIE Curriculum Consortium for the
teaching of Information Ethics courses. Projects and programmes focus
on:

1.  Affirm the current parameters of the field of Information Ethics

(IE),

% See https://www.i -c-i-e.org/ for descriptors.
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2. Establish foundational partnerships with regional IE
commun ities,

3.  Publish biannual IRIE journal editions, expanding on the
current parameters of the field of IE,

4.  Encourage North -South dialogues on Information Ethics,

5. Practical projects between 2020 and 2025.

Data ethics can be defined as the branch of ethics that studies and
evaluates moral problems related to data (including generation,
recording, curation, processing, dissemination, sharing and use),
algorithms (including artificial intelligence, artificial agents, machine
learning and robots) and cor responding practices (including responsible
innovation, programming, hacking and professional codes), in order to
formulate and support morally good solutions (e.g. right conducts or

right values)?’.

Network Expansion on the African Continent and Global South

ICIE has organized or co-organised conferences since 2001 and has
published the International Review of Information Ethics (IRIE) since 2004.
In 2018, upon the retirement of Rafael Capurro, the leadership of ICIE
was to a new ICIE Chair and Co-chair, a new advisory board was created,
and a community forum was established. In 2019, the Center (and Chair)

and its journal, IRIE, were moved from Germany to Canada where they

27 Floridi, Luciano. & Taddeo, Mariarosaria. @ What is data ethics? Available:
https://royalsocietypublishing.org/doi/10.1098/rsta.2016.0360
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are now officially hosted by the University of Alberta. The formation of
individual ICIE chapters, such as the Latin Ameri can & Caribbean Chapter
of ICIE, have been the focus of the efforts since the relaunch of ICIE in
2018. Other Chapters to date include Chapters in Africa and India, with
further chapters in the making. The formation of the ICIE Curriculum
Consortium for th e teaching of Information Ethics courses is being
developed in collaboration with participating institutions worldwide.

From a Pan-African Cooperation perspective, the Information Ethics
network extends to relationships with the UNESCO Regional Offices in
Southern Africa (Harare), Eastern Africa (Nairobi) and Northern Africa
(Cairo). Engagement with African IE Chapters in Tanzania, Uganda,
Kenya, and assist establishing others in African countries. Mobilising key
role -players to be representatives of the | CIE within their own regions: in
Africa (Western, Northern, Eastern and Southern Africa) and globally
(Latin America & Caribbean, North America, the Pacific and India).

A Proposed IE & MIL Cities in Africa network provide added value
by:

1 serving as a meeting point for diverse stakeholders and
thus creating a pool of expertise for the purpose of consolidating
existing knowledge as a basis for formulating advice on policy and
its implementation;

1 serving as an avenue for the transfer of knowledge and
expertise from the international to the national level, and across

borders, and for knowledge -sharing;



1 consolidating existing sectoral plans and programmes of
action in the information/knowledge society field into a
comprehensive, future -oriented vision, promoting public
understanding of the unfolding process of change and its
ramifications for society and individuals;

1 developing an action plan, including short - and long -
term goals, as well as benchmarks of success, focusing on the
needs of the country in the area of core IE & MIL Cities in Africa
network priorities, as well as on forms of regional and international
cooperation within the network.

IE & MIL cities in Africa network seeks to address the foregoing
aims by attending to the following projects:

1. Nelson Mandela Reader,

2. Practical and academic interaction with a specific
network for universities of technology,

3. The development of a school - and basic training
network in a LDC (Least Developed Countries) across the African
continent,

4.  Support to and implementat ion of the African Union
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5. Responsibility towards environmental issues,
6.  Sustainable energy supplies,
7.  Sustainable food production,
8.  Recognition of cultural diversity,
9. Information ethics in artificial intelligence,



10. Prevention of violent and online radicalism and
extremism,

11. The Media and Information Literacy (MIL) projects,

12. Access to information for people with disabilities,

13. Observing online international conferences on
Accelerating Actions and Promoting Digital We lIness in the context
of Artificial Intelligence,

14. Participating in the annual Artificial Intelligence for
Information Accessibility (Al4l1A) annual events in observance of the
International Day for Universal Access to Information (IDUAI), 28

September.

Shared Vision
Future Africa at the University of Pretoria is an example of a
transdisciplinary, pan -African research institute which can inspire an IE &
MIL Cities in Africa network. Working with a pan -African institution, will
allow for at least five mutu ally beneficial outcomes:
1. Collaboration & Partnerships (as discussed above),
2.  Transdisciplinarity,

3.  Network Expansion on the African Continent and Global

4.  Knowledge Creation and Dissemination.

5.  Support for the South African National Development
Plan (NDP), Sustainable Development Goals (SDGs) 2030 and the
African Union Agenda 2063.



A full analysis of the alignment between the IE & MIL Cities in Africa
network and Future Africa is best presented in the table below (Future
Africa: Principles %) and in relation to the overlap of the identified themes
of Future Africa. In reference to the Future Africa Strategic Plan, the
following six themes are identified. These themes are presented here in
tandem with the proposed or example projects identified as po ssible

overlap or collaboration initiative with Future Africa.

Transdisciplinarity

The ICIE focus includes promoting, as well as expanding, the
current parameters of the field of Information Ethics & MIL, fields that are
fast becoming a relevant and fast evolving field in diverse disciplines.
This strategy seeks to exemplify transdisciplinary thinking, for it
endeavors to transcend boundaries of traditional disciplinary thinking. It
Is a collaborative journey of exploration and discovery about real and
relevant issues with academic and non -academic partners, thereby
integrating diverse perspective to achieve meaningful outcomes. This
can be seen in work of the ICIE which continues to publish its biannual
IRIEjournal editions 2°, expanding on the current parameters of the field
of Information Ethics, and encourage North -South dialogues in this
regard. Although the MIL University Cities: Expansion Strategies in Africa
speaks strongly to interdisciplinarity (in the international co ntext), the

possibilities for transdisciplinarity were categorised by Shiri (2016) in his

28 https://lwww.futureafrica.science/index.php/about  -us/future -africa-ethos
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analysis of research papers related to Information Ethics. Shiri (2016)
identified nine broad categories, with 71 diverse subfields all related to
Information ethics. As early as 2005 Floridi (quoted in Shiri), observed the
diverse impact of development into the fields of not only library and
information science and computer ethics, but also in the disciplines of
business medicine, the philosophy of information, and so cial

epistemology (as visualised in Figure 2).

Theme 1: Connected Africa

Connecting the people of Africa through shared diverse histories,
knowledge systems and cultures to shape opportunities offered by
technology for new ways of living and communicating.

1 Social responsibility in urban development. Social
responsibility in the context of ethical issues of ICTS extend to the
promotion of citizen reporting (such as whistleblowing) and the
promotion of universal principles of freedom of expressi on and
freedom of access to information. In addition to this focus is placed
on digital and offline rights and responsibilities of citizens and the
overall application of ethics within a professional environment (such
as corporate governance and corporate social responsibility).

1 Smart cities in Africa, On and off grid living and
infrastructure: Smarts cities is mostly a collective term for describing
urban societies that have access to on and off grid living and
infrastructure. With the involvement of embassies and EBIT at UP

some projects were identified. Digital infrastructure together with



safe and ethical use of the internet and digital services as part of
digital schooling focus on transdisciplinary research. Further

attention is needed on smart communities and smart villages in
rural areas. The Presidential Commission on the Fourth Industrial

Revolution (4IR) could be one of the participating partners.

1 Urban - rural transitions African urbanism: Rural
transitions into African urbanism forms part of the development of
so-called information and digital societies. The IE & MIL Cities in
Africa network will enhance the preparation of rural communities to

information societies in an orderly, safe and fair manner.

Theme 2: From African Soil and Securing sustainable food systems in
Africa

Realising diversity, justice and technology to transform African
production systems for equitable and sustainable opportunities.

1 Culture, diversity and knowledge systems as foundations
for societal change: Cognitive Justice looks at recognition of t he
plurality of knowledge and expresses the right of the different
forms of knowledge to co -exist. Part of the research around
cognitive justice looks at how there is a sense of cultural erosion
brought about through globalisation, particularly if cultural and
knowledge systems in the Global South are side -lined or ignored.

1 This speaks to cognitive justice which is not just
tolerance towards alterity, but also understood as difference, in

knowledge representation, but also active endeavours towards



inter- and intracultural dialogues and recognition of diversity. It is
aknNzs«ki ®r &~ qgr € ~8 k| N pzkfsfzk
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Boaventura de Sousa Santos argues in similar lines; that the
empowerment of the Global South can be achieved once we

recognise a plurality of knowledges and situate our
éek8s«®k{~z~qsg”z 8ka«8kg®s ké LS ®r s
Western/Eurocentric ways of doing and being (de Sousa Santos,

2007, p. 66).

Theme 3: Health: People and Place
Unlocking new novel capacities to ensure the right to health and
wellbeing by addressing the priority challenges for all people in Africa.

1 The right to health, well -being and equity: The Universal
Declaration of Human Rights, in particular Article 19, expresses that
everyone has the right to freedom of opinion and expression. This
is aligned with Section 16 in the South African Bill of Rights. SDG 4
(Education), SDG16 (peace, justice and strong institutions) and SDG
17 (strengthen the means of implementation and revitalize the
global partnership for sustainable development) are emphasized,
insofar as access to quality information is a crucial component of

being a member of a knowledge society.



Theme 4: Future Education
Empowering people through access to transformative education
opportunities for the 21st century and beyond,

1 Education in the digital era: This component is realised
on two levels: 1) the content approach towards including relevan t
content for learners in preparation and function within the digital
era (information ethical considerations, media and information
literacy competencies and recognition of digital citizenship) and 2)
the delivery approach whereby education takes place on a digital
platform enabling access to education on e -learning platforms
usable on both desktop and mobile devices (such as Google
Classroom, Moodle and Blackboard).

1 Educating for resilience and sustainable development a
indirect focus via Media and Infor mation Literacy training of
professionals: UNESCO Regional Offices in Africa have a need for
training on ethical issues of information targeting researchers,
policy makers, national officers, government, youth groups, and
knowledge management associations. The argument is based on
the indirect focus of Media and Information Literacy as a core
competency/life skill.

1 21%'century technologies for future education: Links with
the content and delivery approaches pertaining to ICTs noted
above. The aim is to encourage core competencies related to
knowledge, skills, and attitudes of the users of such technologies in

the wake of the 4 "Industrial Revolution.



1 Data, artificial intelligence, and security: Academic
research specifically on data ethics, the ethics o f Al and advocacy of
{kgr*| s«{« ®~ k|« 2k ~ @é«-«®k{é& Ys|
secure. This research aligns also with UNESCO Ad Hoc Expert
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Autonomous and Intelligent Systems.

Theme 5: Equity in a Global Africa
Creating and navigating pathways to a just world through research -
led policy, governance, and social innovation.

1 Right to a decent life: The recognition of social and
cognitive in/justices seeks to promote basic rights to qua lity
education, access to basic infrastructure needs and the
championing of equal gender rights.

1 Transformative development: Promotion of wellbeing
and equity, due to research on digital wellness, the importance of
education on IE and MIL, and the notions of justice and fairness as
found in social justice research and social responsibility
considerations.

1 Access in Africa in the information era: Due to the Pan -
African collaboration through the network of universities and the
UNESCO regionalf/field offices, regular activities are either
promoted or supported advocating the six priority areas of

UNESCO IFAP, of which access is one of the priority areas.



Theme 6: Sustainability Science

Future Africa needs to have acumen to develop research and new
knowledge on the interactions between ecological and social systems
and how those interactions affect and apply to the challenge of
sustainable development.

1 Sustainable development to create equity: Digital
infrastructure and access to information forms part of the
development of so -called information and digital societies. The IE &
MIL Cities in Africa network will enhance the preparation of rural
communities to become information societies in an orderly, safe
and fair manner and will train communities towards the use of safe

and credible information.

Knowledge Creation and Dissemination

With much local and in ternational focus on the academic research
available, it has become important to focus on interdisciplinary
applications of IE & MIL. Further to this, the South African Information
Ethics team is already working with various African countries on
understand ing and sustaining Information Ethics. The activities related to
Information Ethics in Africa can, since 2007, be divided in two distinct
phases. Each phase reflects the needs and contributions that are
associated with a particular time and development in  digital/knowledge
societies, globally, in Africa and in particularly, South Africa. The two

phases could roughly be identified as:



1 the preparatory and research phase between 2007 and

2019; and

1 the interdisciplinary application and action phase from

2020 to 2025.

The focus will be on interdisciplinary application and activities that
MHszz k| r~| gk s{8zk{k| ®"* ®s ~ | ~p ®rk
related disciplines in the 4 ™Industrial revolution. Preparatory workshops
indicated the urgent link betw een Information Ethics and Human Rights,
smart- and connected cities as well as smart and connected villages. This
will further connect the African realities to the 4 "Industrial Revolution, to
matters related to sustainable energy supplies, responsibility towards
environmental issues, sustainable food production, recognition of
cultural diversity, the ethics of Al, prevention of violent and online
radicalism and extremism, and the importance of Media and Information

Literacy (MIL).

FUTURE AFRICA PRINCIPLES IE & MIL Cities in Africa

Africa is a very large continent, Africa focused Through the existing
endowed with unbelievable Information Ethics network in
richness in terms of the people, Africa, we seek to foster
cultures, biodiversity and existing and new connections;
environments. We view this socially, ecologically,

whole to have an undeniable politically, and economically.
connection; socially, Leapfrogging in many regards,
ecologically, and ec onomically. it is also a continent on which
It is also a continent on which research capacity needs to
research capacity needs to increase massively to be
increase massively to be competitive with other regions
competitive with other regions of the world. With it owns

of the world. We will thus unique philosophies and
actively strive to address issues approaches to IE & MIL, we
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at a broader African scale and
promote research and networks
across the continent.

While individuals are often
credited for scientific
breakthroughs, and while we
recognize the critical
importance of individual
brilliance, no scientific discovery
is ever made in isolation. It
always builds on the collective
knowledge of a system. At the
same time, we recognise that
the complexity of issues facing
the world cannot be addressed
through isolated disciplinary
approaches. A large proportion
of the most impactful work
done today is achieved through
interdisciplinar y and
multinational teams. Future
Africa will strive to help develop
such an interconnected, team -
based approach, rather than
focusing solely on individual
brilliance, competition, and
promotion.

strive to address ICT issues at a
broader African scale and
promote research and

networks across the continent.

Interdisciplinarity,
teamwork and
academic

Future Africa concerns itself
with the social context within
which it exists and does its
research. We endeavour to take
up the responsibility that comes
with the privilege of being
knowledge producers. This
translates into engaging society
directly, and v ia consensus such
as the UN Sustainable
Development Goals, in the
design and outcomes of
research. We will seek to
connect all the research that we
do to the societies in which we

Drawing on its partners, the IE
& MIL Cities in Africa network
will continue to encourage
such an interconnected, team -
based approach, rather than
focusing solely on individual
brilliance, competition, and
promotion. In essence we seek
to promote IE & MIL for and
from Africa.

Transdisciplinarity
and social
responsibility

IE & MIL is concerned with
social justice and therefore
considers the impact of ICTs
on the social context within
which it exists and does its
research. This translates into
engaging society directly, and
via consensus such as the UN
Sustainable Development
Goals and AU Agenda 2063, in
the design, implementation
and outcomes of research and
projects. The IE & MIL Cities in
Africa network endeavours to
observe the UNESCO IFAP



operate.

Excellence

While Future Africa will not be
competition driven, it will seek
to ensure that it conducts its
science to the highest possible
standards. This will mean
g~| «®"| ®z - «®2 s’
fraji ~| ®rk © ~;
publications, our impact on
society, our engagement with
individuals and networks, our
environment, and our
community of Future Africa
scholars. In this context, we view
curiosity driven, basic research
and applied research as part of
a continuum and important for
the health of the science

system.

Future Africa views the Diversity
contribution of the total

richness of humanity as critical
to the optimal efficiency and
impact of science. We believe in
the value of the individual to
contribute to the collective, and
without tapping into the
richness of human diversity, the
contribution to the whole
remains incomplete. We not
only respect diversity b ut seek
to promote diversity in all that
we do. With diversity we refer to
race, gender, sexuality, culture,
discipline, age and all the other
rich layers of our society.

Future Africa views science as a JOJo=laRSIe=1p[ef=!

public good. The Future Africa
community will respect legally

protected and intrinsic rights to
knowledge, patents, or

priority areas as guiding
principles in transdisciplinarity
and community engagement.

The IE & MIL Cities in Africa
network constantly seeks to
align all its projects and
research with international
best practice. Though not
competition driven, it will seek
to ensure that it conducts its
science to the highest possible
standards. In this conte xt, we
view curiosity driven, basic
research, applied research,
creative thinking and problem -
solving as part of a continuum
within the global IE & MIL
discourse.

As with Future Africa, the IE &
MIL Cities in Africa network
views the contribution of the
total richness of humanity as
critical to the optimal efficiency
and impact of science.
Diversity also promotes
encouraging representation of
indigenous knowledge in local
languages, towards ensuring
cognitive justice. Diversity
should not only be visible in
the people representing these
networks, but also in the
research it produces.

All the IE & MIL Cities in Africa
network research products and
training material are made
available open access on the
internet and through a



publications. However, we view
science as predominantly
publicly funded, and always a
public good, that needs to be
actively disseminated as widely
as possible to contribute
optimally to the good of
humanity and the planet.

Future Africa endeavours to
take personal and collective
responsibility to lead the
change that is needed to make
the world a more equal, just
and sustainable place. Future
Africa will endeavour to actively
develop leadership skills in
students and academi cs in all
the above -mentioned matters,
and to instill and enable this
proactive approach to
transformation in all our
endeavours.

Leadership

Creative Commons license. As
far as possible, even free
training programmes are
made available on mobile and
desktop platforms to allow for
increased accessibility.

Since 2007 the Information
Ethics network has been the
most visible and vocal
advocate for |IE-related
projects and activities and will
continue to be a leader, and
promoter of the field by means
of the activities it will
undertake.



Support for the South African National Development Plan,
Sustainable Development Goals 2030 and The AU Agenda
2063

Prs« | k®u~2y ®~p"2i« 2kMrzs?°s]|q
translates into engaging society directly, and via consensus such
as the National Development Plan, UN Sustainable Development
Goals and AU Agenda 2063, in the design, implementation and
outcomes of research and projects. The IE & MIL City networks
endeavour to observe the UNESCO IFAP priority areas as guiding
principles in tra nsdisciplinarity and community engagement. The
AU Agenda 2063 aspirations take a direct interest in three of these

and their specific goals (AU Agenda 2063):

Aspiration 1. A Prosperous Africa, based on Inclusive Growth and
Sustainable Development

1 Goal 2: Well Educated Citizens and Skills revolution

underpinned by Science, Technology, and Innovation (STI).

Priority area: Education and STI driven skills revolution

Aspiration 3. An Africa of Good Governance, Democracy, Respect
for Human Rights, Justice and the Rule of Law
1 Goal 11: Democratic values, practices, universal principles of
human rights, justice and the rule of law entrenched. Priority
areas: Democracy and good governance|Human rights,

justice and the rule of law

®r



1 Goal 12: Capable institutions and transformative leadership
in place. Priority areas: Institutions and leadership
|Participatory development and local governance

1 Goal 13: Peace, security and stability is preserved. Priority

area: preservation of peace and security

Aspiration 6. An Africa Whose Development is people driven,
relying on the potential offered by African People, especially its
Women and Youth, and caring for Children
1 Goal 17: Full gender equality in all spheres of life. Priority
Na kN« D W~{ k| empowermens #Viblenge and
discrimination against women and girls
1 Goal 18: Engaged and empowered youth and children.
Jas~as® "akADP Y~ ®r k{&§~pka{k|®

Conclusion

Expanding MIL Cities to MIL Universities in Africa is a daunting, yet
exiting challenge. It is one that necessitates not only the
prioritisation of education goals and needs, but speaks directly to
the goals and aspirations of the SDGs and AU Africa Agenda 2063.
The SDGs that are specifically addressed by the projects
undertaken by the IE & MIL Africa Cities network are Goals 4
(quality education), 5 (gender equality), 16 (piece, justice and
strong institution), and 17 (partnerships for the goal). It goes t o
show that closer intersectoral, academic and intergovernmental

collaboration should be at the forefront of MIL research.



In addition, the approach of MIL Universities Cities opens up
opportunities to see university campuses as real practical spaces
for innovation and entrepreneurship, seeing the urban space of
universities as ecosystems of experimentation and putting into
practice new models and paradigms of communication and
education that value diversity and all that teachers teach in their
classes, integrating new technologies such as Artificial Intelligence
with a view that has the citizen at its center.

It also contributes to increasing the possibility of attracting
investments from international organizations, public entities and
private companies, which is undoubtedly a necessary opportunity

for higher education on the African continent.
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MIL Cities Indicators: Education  aThe Right Path to
Youth Media Literacy

Violeta R. Kecman *°.

Introduction: Belgrade and MIL Cities concept

Underlying the understanding of media and information
literacy, as well as the role of artificial intelligence, is the
development of competence to work with data. It is key
competence for the 21st century.

Although it has exceptional historical and cultu ral
significance in Southeast Europe, Belgrade, the capital of Serbia, is
not a member of the group of MIL Cities. In this paper, we will
briefly point out the causes of this fact, present the development
of media and information literacy in our country, a s an
understanding of the role of artificial intelligence in the
development of modern society. A significant part of this paper
will be dedicated to the possibilities of applying media and
information literacy in education, on concrete examples, which
represent implications for the teaching of MIL. Due to the fact that
our narrow scientific field is development of critical thinking
through education, we will present to you two methodological
approaches to teaching media and information literacy, which in a

way imply artificial intelligence.

30 Higher School of Communications in Belgrade, Serbia
violetakecmann@gmail.com



So, why does Belgrade still not belong to MIL Cities and what
could be done with the purpose of reaching this goal?

Unfortunately, Serbia is a country in which right -wing parties
have been growing stronger in the last eight years, and one of
them has managed to replace the democratic bloc. Totalitarianism
restricted freedom of speech. There are few free media and
access to them is not available to the majority of the populations.
The National Media Service is in the han ds of the government, and
people who are not experts, but who are close to the government,
are employed in key positions in state institutions that have the
opportunity and the right to communicate with world
organizations and institutions. The mail takes away here is that the
people in the key positions in the international cooperation
sectors are members of the ruling party. In such an environment,
media literacy and the development of critical thinking have been
marginalized and suppressed, and the socie ty is convinced that it
is sufficiently media literate, as well as more advanced compared
to the rest of the world.

Underlying the understanding of media and information
literacy, as well as the role of artificial intelligence, is the
development of compet ence to work with data. It is key
competence for the 21st century. In order to achieve it MIL in
education is necessary to master certain cognitive skills, primarily
the abilities that characterize critical thinking: recognition of
implicit assumptions, de duction, analysis and synthesis.

We see the opportunity for community recovery in

education, training and the media, which fits the vision of the MIL



Cities initiative. Connecting schools, faculties, libraries, the non -
governmental sector and free media in Belgrade with the
institutions of MIL Cities, participation in joint projects aimed at
promoting media and information literacy, connecting and
involving young people, lead to a globally healthy society.

Two examples of innovative methodological approach es to
media and information literacy, which will be presented in the
paper, will show how media and information literacy, as well as
understanding of artificial intelligence, can be encouraged in the

context of achieving UNESCO goals MIL Cities.

Media and information literacy - principles of ethics
At the UNESCO International Symposium on the Education
of the Public in the Use of Mass Media in Greenwald in 1982,
media education was first recognized as an essential activity on the
path to political rights in modern society. The media were then
gualified as a means for the active participation of citizens and
their participation in society.
The term media literacy was defined at the 1992 National
Leadership Conference on Media Literacy as "the abilit y to access,
analyze, evaluate and send messages through the media"
(Aufderheide, 1992). Media literacy is the right judgment about
the media and the responsible creation of the message, instead of
withdrawing before the media messages and the decision to
break the connection with the sender of the message. Potter
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"g§8z- s| ®rk T «k ~p {kis”r ®~ s| ®k?2§?2



(Potter, 2011: 47). The purpose of media literacy is to enable an
individual to control media programming (Potter, 2011). The
process of acquiring media literacy is permanent, lifelong and
requires the development of special abilities, as well as the active
application of certain skills.

The convergence of media and tech nology in global culture
at the beginning of the 21st century is changing the way we learn
about the world, demanding changes in the basis of education.
Thoman and Jolls note that "the ability to read the printed word is
no longer enough - children, young people and adults also need
the ability to critically interpret powerful images of multimedia
culture and express themselves in multiple media forms" (Thoman
Jolls, 2003: 4). As technology continues to change our world, the
field of education faces a numb er of challenges and opportunities.
In this paper, we view the field of mass and social media as a
resource of new technologies in the service of learning and
development of high school students.

Our approach to media and information literacy in this key
starts from critical (transformative) pedagogy , as an orientation in
developmental psychology. Critical pedagogy aims at a critically
oriented education, ie a student as a critical individual who a ctively
thinks and acts in civil society. The critical -emancipatory role of
knowledge implies continuous re -examination of social
circumstances and awareness that the current social situation can

be improved.



Considering the fatalistic and immobilizing ma ntra of
neoliberalism in modern education, Paulo Freire, founder of
critical pedagogy, notes that "there is only one way out of
educational practice: to adapt the student to this reality, which
cannot be changed" (Freire, 2017: 12).

In the study "Pedagogy of the Opressed”, Freire points out
that the primary goal of education is to encourage students
‘critical awareness, ie to develop students' competencies for the
analysis of social, economic and political contradictions in society
(Freire, 1970). According to the point of view of critical pedagogy,
critical awareness is established by acquiring knowledge about
the causes and development of oppressive phenomena in the
social context, as well as the mechanisms that maintain and
strengthen such an order. The g oal of critical analysis of
contradictions is to identify and deconstruct undemocratic
patterns and mechanisms. According to the ideas of critical
pedagogy, the development of students' critical consciousness
implies the establishment and encouragement of several key
cognitive abilities: analysis, evaluation, reflection and application
of knowledge in perceiving the human social environment in the
current historical moment. These abilities stem from critical
thinking.

"Critical thinking succeeds best in an environment that
requires the child to make different decisions, but also to evaluate
those decisions, assess their adequacy, far-reaching, usability,
limits of application, etc." (Antic Jankovic et al., 2007: 20 ). Given

the ubiquity of the media in moder n society and the fact that



knowledge of the media is widely applicable, critical thinking
about the media can be encouraged in different subjects and
different educational cycles, according to the spiral curriculum,
which Ennis generally recommends in enc ouraging critical
thinking in institutional education ( Ennis, 1996).

This is the model we also advocate when talking about the
best results in the implementation of MIL in the curriculum. In our
view, critical thinking in education in the context of MIL
encompasses emancipatory cognitive interest, which implies
knowledge as a means of emancipating students. In the key of
critical pedagogy, we consider critical thinking as an essential
feature and goal of the overall educational process - diverse
teaching activities and their analysis, on the basis of which

knowledge is constructed.

MIL Cities concept - Education and MIL

Media and information literacy education provides a
framework and pedagogy for the new essential skill (literacy)
needed for life, wo rk and participation in 21st century civil society.
At the International Consultative Meeting on Media and
Information Literacy Curricula, held on September 13, 2019 in
Belgrade (Serbia), Audrey Azoulay, Director -General of UNESCO,
points out:

"Media and information literacy is one of the basic
dimensions of moral and civic education. It is also a fundamental

right of every citizen in every country in the world and thus enables



everyone to protect their privacy and find their place in a society
whose techno logical environment is changing faster and faster." 3!
The MIL Cities framework is basically the same vision of
media and information literacy founded 40 years ago at the
UNESCO conference in Greenwald, but improved in favor of more
efficient achievement of MIL Cities goals. An improved vision,
which follows the needs of the current global socio -historical and
cultural context, was launched in 2018 by UNESCO itself. This
vision encompasses two concepts - the concept of MIL and the
concept of cities (UNESCO, 2018). Among the thirteen indicators
that are conceptually elaborated by this vision, we will single out
education as a safe path to media and information literacy.
Education, as one of the thirteen indicators of media literacy
singled out by UNESCO MIL Cities, deals with the improvement of
system solutions on the way to achieving MIL goals. The new
concept implies strengthening two components - 1) increasing the
number of public and private schools that have subjects in their
curricula related to access to MIL and the fight against fake news
and 2) increasing the number of teachers who have undergone
some kind of training for MIL or anti -fake news training. The MIL
Cities concept implies "the number and percentage of teachers
who have undergone some form of training or training in media
and information education in schools and courses dedicated to
adults" (Chibas Ortiz et al., 2020: 33). This approach enables a

broader, systemic change in the field of MIL in education. It is

31 Audrey Azoulay, Director -General of UNESCO, at the International Consultative
Meeting on Media and Information Literacy Curricula held on September 13, 2019 in
Belgrade, Serbia.



expected that in this way the ach ievement of MIL goals is not
limited to the talent and education of individual mentors and
students he trains, but ensures the global presence of media
education and the inclusion of all directly and indirectly related
factors in the environment - media, cultural institutions, social and
health facilities, as well as the integration of MIL into municipal
policies and strategies, as indicated by the UNESCO MIL Cities
concept.

The importance of establishing and improving media and
information literacy through education lies in the fact that in this
way, in a timely manner and with monitoring by professional adults
(teachers) and society (through the education system), the skills
needed for lifelong learning in a constantly changing world are
mastered. By mastering media and information literacy through
institutional pre -university and university education, young people,
led by teachers and mentors competent to promote media
literacy, learn to understand media content and its implicit
messages, media industry, m edia audience, distribution channels
and popular culture, whose factors and products.

Artificial intelligence originated from computer science, from
the need for machines that have the capacity to "think" and solve
tasks in the way that man does. Most of t he examples of artificial
intelligence known today rely on recognizing people's faces and
their identities, based on the information they leave about them.
Today, the world is already used to computers "playing" board
games, offering products and informati on we need, doing

household chores, etc. Using new technologies, computers, with



the help of an appropriate algorithm, process a large amount of
available data, recognize patterns and determine human needs
and desires based on them.

Knowledge of media literacy is closely related to knowledge
of the principles of functioning of artificial intelligence. Both are
connected by competence for working with data. Strengthening
competence for working with data is a tool for developing

information and media lite racy.

Methodological approaches of MIL in education - implications
for teaching

Two examples of methodological approach es, which will be
presented in this paper, will show how media and information
literacy, as well as understanding of artificial intellig ence, can be
encouraged in the context of achieving UNESCO's MIL Cities

goals.

Critical analysis of the film - Protection of personal data

The concept of MIL Cities as an example of an activity in
which local government and other city actors can include showing
a film about media and information. 32 Our approach in this paper
confirms this way of developing media and information literacy in
the teaching context.

Personal data includes all information about a particular

person on the basis of which it is based can identify. The

%2 UNESCO (2018). MIL Cities: An Initiative on Creative Learning of Media and
Information Literacy in Cities , https://en.unesco.org/milcities [Accessed: 3/18/2022]


https://en.unesco.org/milcities

protection of personal data is regulated by law. According to by

these laws, every person has the right at any time to: 1) knows who

and for what purposes collects his personal data and 2) requests

that his personal data be deleted from the database in which he is

finds. Also, every Internet user has the right to do so within 72

hours of discovery misuse of their personal data, be informed. B y

daily activities on the Internet, users consciously or unconsciously

leave your personal information. The collection of all personal data

~ | ®r k 7] ®k?2 | k® s« g~  k Bigdate}. "Big®r k ®Kk
data" is the basis for various manipulations by c orporation,

advertiser, political marketing agency, etc.

Questions and tasks: Watch the documentary "The Social
Dilemma" by Jeff Orlowski. The film was shot in 2020 in a Netflix
Production.

i Analyze the movie poster & the visual solution,
subtitle, text and color font, the meaning of the broken
display.

1 Share your impressions of the film. What thoughts
did the film provoke in you? Present your emotions with a
movement of the body, or one of its parts (head, hands),
after watching the film.

1 Assess how this film would be experienced by
viewers from other generations - your grandparents or
parents/ legal representatives.

1 Who is the author of the film? For what purpose

was the film made? Who is the author addressing?



1 Comment on Sophocles' though t at the
beginning of the film: "Nothing great enters a mortal's life
HLs®r ~  ® fks| g g 2«kilé

| Who are the characters from the movie? Research
if these are people who exist in reality. Assess whether the
actors presented their views and experience honestly.

i Who are the characters from the movie? Research
if these are people who exist in reality. Assess whether the
actors presented their views and experience honestly.

i Who are the characters from the movie? Research
if these are people who exist in reality. Ass ess whether the
actors presented their views and experience honestly.

T What lifestyle is criticized in the film? What tips
from the actors stand out?

1 Starting the topic of the impact of modern
technologies on people's lives, the actors of the film were
repeatedly asked a question that they could not easily
answer:

"What is the problem?"

1 How would you answer this question? What do
you see as a solution? Recommend the film to others, if you

think it's worth watching.

Creative media production - Personal identity on the
Internet
The next creative activity is based on a set of several features

important for critical thinking about media content: inventiveness,



prediction based on known data and creative imagination  athe

ability to imagine someth ing new, which does not exist in reality.

Questions and tasks:

Imagine the following situation:

It's your birthday. Three groups of people want to wish you a
happy birthday and buy you a birthday present. The gift and
birthday card are prepared by:

A. your virtual friends/ followers on social media.

B. your friends in offline life.

C. an algorithm (artificial intelligence) based on your online
activities.

Think about what your virtual friends would rate as an ideal
gift for you, based on the information you leave about yourself

online. Their birthday wishes could read as follows:

Dear (enter your name or nickname you use

online),
Happy Birthday! We want you to continue to be

: and rite (w

down your three most noticeable positive traits evident in your

online self -presentation).

May your wish come true to

(write down your wish that is known to your virtual friends).



Evaluate the way your offline friends would wish you a happy
birthday. How many of them would contact you in person? What
would they give you? Their wishes for your birthday could read as
follows:

Dear (write down what your realife friends call

you),
Happy Birthday! We want you to continue to be

, and

(write down your three positive traits

that your friends value).

May your wish to

come true (write down your greatest wish

known to your offline friends).

Avrtificial intelligence .

Think about what your daily online activities are. What sites
do you visit? What words do you type most often in the search
engine? Assess how a company whose algorithm has access to
your online activities would wish you a happy birthday. What
would their birthday present be?

Their birthday card could read as follows:

Dear (enter your name or nickname on the

Internet),
Happy Birthday! We want y ou to continue to be

, and




(enter your three positive features that the algorithm could
single out based on your online activities).

May your wish to

(write down which of your wishes can be identified based on

your searches and other activities on the Internet).

Drawing conclusion .

Compare the ways in which all three groups would wish you
a happy birthday. What conclus ions have you come to? To what
extent does your internet identity match your offline identity? What
kind of person do your virtual friends see when they view your
social media profile? How is Internet data processing personalized
with the help of artificia | intelligence? What is your opinion on
that?

Assignment

Make a photo -comic or short film about a character based on
your internet identity. Create space, activities, attitudes and friends
using the data and posts from your digital identity. Present the
product of your work to other students. What is your relationship
to the person whose character you created? Describe the narrative
you presented. Consider whether such a narrative is also a

construct of reality.



Conclusion

The process of acquiring media literacy is durable, lifelong,
and requires the development of special abilities, as well as the
active application of certain skills.

The convergence of media and technology in global culture
at the beginning of the 21st century is changin g the way we learn
about the world, demanding changes in access to education. The
ability to read the printed word is no longer sufficient - children,
adolescents and adults also need the ability to critically interpret
powerful images of a multimedia cult ure, as well as to express
themselves in various media modes and forms. As technology
continues to change our world, the field of education faces
numerous challenges and opportunities. Two key questions are
posed to teachers of early 21st century students and policymakers:
What can today's children and adolescents say about the media,
which they do not know yet? How can students develop
information and media literacy competencies in a changed media -
centric environment from the beginning of the 21st century,
without rejecting primary traditional teaching goals, such as
developing students' critical thinking?

The task of today's teachers is to broaden the teaching
objective and align it with current communication, technological
and cultural changes. The acqui sition of students' knowledge of
identifying media constructs, their selection in relation to reality,
and the interpretation of their meaning is constituted as a new

goal of teaching.



Starting point in the paper came from critical (transformative)
pedagog vy, as an orientation in developmental psychology, aimed
at a critically oriented education, that is, a student as a critical
individual who actively deliberates and participates in civil society.
In our opinion Education as indicator in MIL Cities concept
encompasses emancipatory cognitive interest, which entails
knowledge as a means of emancipating students. At the key of
critical pedagogy, critical thinking in the paper is seen as an
essential feature and goal of the overall teaching process - diverse
teaching activities and their analysis, on the basis of which
knowledge is constructed.

Two examples of innovative methodological approaches to
media and information literacy, presented in the paper, showed
how media and information literacy, as well as the u nderstanding
of artificial intelligence, can be encouraged in the context of
achieving UNESCO's MIL Cities goals.

The world is changing rapidly. Ability to think critically,
media and information literacy are taken for granted. We hope
that with theoretic al consideration and described methodological
approaches we have contributed to understanding the importance
of media literacy in education, as well as the importance of the MIL
Cities initiative. Our desires regarding the use value of this work
range in the breadth of its ethical potentials - above all,
encouraging love of the truth in the media and not giving up the

truth.
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Desafios de la Alfabetizacion Mediatica e
Informacional en América Latina: Digitalizacion de la
cultura, desigualdad y las ciudades MIL como

oportunidad

Sebastian Novomisky 32

Nicolas Bernardo 3¢

Introduccion

La Alfabetizacion Mediatica e Informacional (AMI), es un
conjunto de habilidades necesarias para reconocer la calidad de
la informacién a la que estamos cotidianamente expuestos no solo
como consumidores, sino también como pseudo productores
cuando compartimos noticias o datos que reci bimos.

Pero cuando nos adentramos un poco mas en el tema es
posible advertir que alli no termina, que los bordes de la
Alfabetizacion Mediatica cruzan con la ciudadania digital y
entonces alli todo se complejiza. Se integran nuevos problemas y
miradas necesarias ya no solo implicando la informacion como
bien comdn, sino también y sobre todo el conjunto de
competencias que se requieren hoy para funcionar dentro de una
democracia plena, en un ambiente en el cual lo digital ya no es

contexto sino estructura ba sica de las practicas cotidianas.
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Los desafios que se presentan ante semejante alteracion del
ecosistema comunicacional, durante y post pandemia, requieren
repensar todo lo que hasta aqui se venia desarrollando, vy
vincularlo con un conjunto de practicas y experiencias que al calor
del aislamiento y la reconfiguracion de las dinamicas cotidianas,
adelantaron un futuro cercano que ya nos paso por encima.

Consideramos necesario también, que se debe sumar a las
empresas dueiflas de las plataformas, a los medios de
comunicaciéon, a los gobiernos con sus areas y ministerios de
educacion, a los investigadores y académicos, y a los educadores
de diferentes niveles y modalidades que se encuentran hoy
trabajando estos topicos, dando debates con estudiantes en una
variedad de formas y perspectivas.

Pero esto no es suficiente. Abordar integralmente el
problema de la AMI, debe ir acompafiado de marcos regulatorios,
tanto de medios como de plataformas, ya que la nocién de un
sujeto critico activo, que pueda en soledad ser resp onsable de lo
gue consume / produce es insuficiente. Mas alla de todas las
apuestas a la educacion necesarias hoy, debemos acompafarlas
con debates a escala nacional, regional e internacional que
permitan integrar elementos como por ejemplo la proteccion d e
nifios y niflas, tan ampliamente desarrollada para el mercado
audiovisual. Horarios, perfiles de programacién, cuotas de
pantalla y sistemas de clasificacion para los contenidos, se diluyen
hoy en plataformas digitales de bajo control y altisima capacidad

de interpelacion en todo tiempo y lugar.



Por todo esto, debemos explorar algunos argumentos que
aporten a la construccion de Ciudades MIL con esta complejidad,
urbanizaciones no solo inteligentes sino potentes para enfrentar
los desafios de la ciudadania digital del siglo XXI, con
democracias que se deben todavia una revision al calor de los
cambios que acontecieron en la ultima década en general y sobre

todo el dltimo bienio.

La nocion digitalizacion de la cultura como punto de partida

Para pensar en profundidad el cruce entre el contexto
tecnologico actual y la Alfabetizacion Mediatica e Informacional,
€S necesario incorporar primero una perspectiva conceptual que
nos permita dar cuenta de las dimensiones del cambio al que
estamos asistiendo, pero sobre todo intentando analizarlo como
un movimiento que aun no desplegd totalmente su potencia ni
sabemos con claridad cual es el horizonte al que nos lleva.

La digitalizacion de la cultura es un proceso, porque se
observa claramente una situacion en la cual hay una modificacion
entre el estadio inicial analogico y el que se va construyendo byte
a byte, cada dia con mayor velocidad y del que desconocemos
completamente hasta dénde puede llegar.

Al pensar en proceso, ponemos énfasis en el elemento
tiempo y en la tr ansformacion que este produce. Paralelamente,
debemos agregar que se trata de una nueva forma de
estructuracion del campo simboalico, es decir, la configuracion de

una nueva arquitectura simbolico -digital, programada sobre la



base de ceros y de unos que fun cionan como una estructura
estructurante.

El proceso de digitalizacion de la cultura hace parte de la
socializacion de los sujetos, de su subjetivacion, y de la trama de
relaciones que entre ellos se constituye. Por lo tanto, desde un
punto de vista comuni cacional / cultural, esta digitalizacion de la
cultura reinscribe las formas de vinculacion, los tipos de
mediacion cultural que tejen la articulacidon de lo social.

En efecto, tal como observa José Van Dijck (2016, p.42),
eoe k z~n «~gs”™zsi 6ldgica el solo alkde ‘asu ®k g |
desplazamiento al espacio online, sino también al hecho de que
las estructuras codificadas alteran profundamente la naturaleza de
las conexiones, creaciones e interacciones humanas. Los botones
gue imponen las nociones de compart ir y de seguir como valores
sociales tienen efectos sobre las practicas culturales y las disputas
zkgqrzk« © k kfTgki k] kz _{fs®~ ik z"«

Es decir, se genera un nuevo tipo de relacion entre los
sujetos, hipermediada por software y por hardware, que suprime,
supera y a la vez conserva las formas comunicacionales
precedentes y que, codificada bajo un flujo binario digital,
configura cada vez mas las identidades desde las cuales nos
vinculamos con el mundo que nos rodea y con los sujetos que alli
habitan (Novomisky, 2020).

Desde esa perspectiva, podemos entonces afirmar que los
abordajes sobre educacion en medios y de alfabetizacion digital
tradicionales, que inicialmente surgieron para dar cuenta de

nuevos artefactos (culturales) no tienen capacidad explicativa de



los procesos actuales porque aun consideran que se trata de un
problema de formas, y no de contenidos y codificaciones
culturales que alteran el orden mismo de la existencia humana.

Dice Byung-Chul Han (2022, P.18):

En un mundo controlado por algoritmos, el ser humano va
perdiendo su capacidad de obrar por si mismo, su autonomia. Se
adapta a decisiones algoritmicas que no puede compren der. Los
algoritmos son cajas negras. El mundo se pierde en las capas
profundas de las redes neuronales, a las que el ser humano no
tiene acceso.

La informacion por si sola no ilumina el mundo. Incluso puede
oscurecerlo. A partir de cierto punto, la informacion no es
informativa, sino deformativa. Hace tiempo que este punto critico
se ha sobrepasado.(...)

Se ha nivelado la distincion entre lo verdad ero y lo falso. La
informacién circula ahora, sin referencia alguna a la realidad, en un
espacio hiperreal. Las fake news son informaciones que pueden
ser mas efectivas que los hechos. Lo que cuenta es el efecto a
corto plazo. La eficacia sustituye a la verdad .

Por ello, y como punto de partida, es importante tener en
cuenta que es tal la dimension del fenbmeno que si no
comenzamos por sus bases para comprenderlo, de poco servira el
desarrollo de procesos educativos, de politicas publicas o de
instancias de auto o co -regulacion. Debemos tener claridad en la
profundidad del cambio, para poder sobre ello gestionar los

enormes desafios que implica.



Alfabetizacion mediatica e informacional y ciudadania digital

Ahora si, haciendo un foco méas especifico, pode mos decir
gue el problema de la AMI se posa en un cambio radical de la
forma de relacion entre los sujetos y de estos con el mundo. Si la
gue esta siendo alterada es la codificacion cultural, debemos
tener en cuenta la serie de habilidades que hoy estan en juego
para la consolidacion de una ciudadania digital plena, con
sistemas democraticos que logren adaptarse en este traspaso de
las plazas y las calles a las pantallas y las plataformas.

Estos nuevos espacios hacen necesario sumar un aspecto
central: la regulacion del entorno digital. Sabemos que la
autorregulacion avanza, los procesos multistakeholder también y
somos parte de ellos, y los que estan mas urgidos de construirse
son justamente los de construccion estatal y de co -regulacion.

Como concepto, la alfabetizacion mediatica es un conjunto
de habilidades para leer informacion de manera critica, producir
contenido de forma activa y participar con responsabilidad en la
sociedad conectada . Entendemos estas competencias como una
éegrx”™N 1Tk rk2aanrf{sk| ®«é& s{82k«gs]|isfzk
al universo de informacion al que estamos expuestos.

Pero en este universo de informacion, donde todos nos
g~|] k2 ®s{ ~« K | 8§ ~®k | g damenkaklemedtg 2 ~«  { s
existe una abundante difusion de discursos de odio vy
desinformacion, exigiendo de todos nosotros la necesidad de
desarrollar una mirada critica sobre la informacién que

consumimos y producimos.



Necesitamos ver la AMI como un derecho para t odos los y
las ciudadanos. Asi, tenemos que hacer un gran esfuerzo para que
esto suceda, convenciendo a los responsables politicos, formando
a los profesores, ofreciendo contenidos para los jévenes y, sobre
todo, persuadiendo a la sociedad de la importanci a de apoyar la
educacién mediatica.

Esta conviccion respecto de la AMI como una herramienta
pedagdgica fundamental, para ampliaciéon del conocimiento, el
resguardo respecto de los riesgos que el nuevo contexto impone,
la ampliacion igualitaria de derechos, etc. es compartida por
organismos nacionales, supranacionales, intelectuales,
academicos, etc. De hecho UNESCO planteo con claridad y como
objetivo prioritario la necesidad de reforzar la idea de la
informacion como un bien publico. Tal como plantea en su
informe a A 30 afios de la declaracion de Windhoek (UNESCO,
2021, p. 11-12):

El desarrollo de la alfabetizacion mediatica e informacional

también ofrece una respuesta de politica sistémica y de largo

plazo a la desinformacion y el discurso de odio. ES nec esario

contar con politicas publicas a nivel nacional e institucional para
ak«g8~|i1 ka2 ~ z~ akpzk9qs | ik zn Q@/ N+ |
ki g~rgs | él > A nzphrfk®s°oArgs | {kis
proporciona una dimensidon de como podria repensarse la

educacion en un mundo complejo. Forma parte de nuevas

visiones y estrategias para la libertad de expresion, el acceso a la

informacion y las politicas y practicas educativas.



La AMI frente a la desigualdad

El conocimiento es situado, y por ello no se habla desde una
perspectiva disociada del territorio en el que se produce. En
América Latina no podemos separar las miradas de la
comunicaciéon educativa del problema de la desigualdad. Es por
ello que es necesario poner también el foco en la regién, ya que,
siendo la zona del planeta con mayor inequidad, la AMI debe
paralelamente ser pensada como un dispositivo de inclusion.

La pandemia demostré las desigualdades previas y en
muchos casos las hizo visibles sabiendo que no son nuevas. La
conectividad, el acceso a dispositivos y la formacion en las
habilidades fundamentales que requiere la ciudadania digital, se
encuentran ya dentro del conjunto de competencias basicas que
debemos garantizar en los trayectos formati vos de nifios y nifias,
jovenes e incluso de adultos y adultas.

Algunas de esas brechas han sido indagadas en un trabajo
de analisis comparativo de la situacion de la educacion mediatica
en Ameérica Latina en el marco de la pandemia COVID -19,

publicado recien temente . Alli se plantea que:

Por un lado, la transformaciéon digital ha generado nuevos retos
vinculados con la gestion de datos personales, la algoritmizacion
de los sistemas informativos, la necesidad de construir identidades
online coherentes y combat ir la desinformacion y las noticias falsas
(Unesco, 2021). Por el otro, el impacto de la COVID -19 en
regiones como América Latina ha agudizado brechas
estructurales. Entre ellas, las desigualdades socioeconémicas que
condicionan altos niveles de segregacié n escolar y asimetrias en el
acceso a los medios: el 90% de los hogares del sector rural no
accede a Internet y el grupo etario que tiene menos conectividad
son los nifos de 5 a 12 afos; asimismo, la baja velocidad de



conexion limita o impide la educacion remota (Comision

Econdmica para América Latina y el Caribe, 2020). También han

sido expuestas las brechas entre las escuelas rurales y urbanas, asi
como las publicas y privadas, a las que se suman otras como las de

género (Mateus et.al., 2022, p.10)

Por lo tanto, sumamos aqui un elemento que es clave.
Debemos trabajar fuertemente en la formacion critica de aquellos
sujetos que hoy estan integrados a este nuevo ecosistema
comunicacional digitalizado. Pero también y quizas con mas
énfasis, en la integracion de quienes quedan fuera, ya que por lo
gue se argumentd desde el inicio, no estarian siendo excluidos de
algun tipo de bien o de dindmica de consumo, sino directamente
de la estructura que sostiene una parte del funcionamiento
cotidiano del presente, su si stema politico democratico y, sobre
todo, del futuro cercano.

Es necesario que la AMI parta de este diagnodstico y se
constituya como una respuesta a ello. Evidentemente, es
imprescindible la participacion de multiples actores (ONGs,
organismos internaciona les, startups, etc.) pero el Estado debe ser
el articulador de esa iniciativa. La experiencia latinoamericana,
tanto histérica como en el transcurso de la pandemia, demuestra
gue es posible revertir desigualdades y morigerar sus dafos
cuando el Estado dire cciona sus esfuerzos y recursos en esa
direccidn, sintetizando las demandas y administrando los vinculos
con el resto de los sectores e instituciones intervinientes en esos
procesos.

En este sentido, contemplando el escenario de desigualdad,

resulta evidente, siguiendo lo expresado por Mateus y otros



(2022, p.10) que €z~ ki g”™~gs | {kis_ ®sgn
en un medio para crear consumidores y usuarios de tecnologia, ni
puede depender en modo alguno de los intereses comerciales de
las empresas dominantes en cada momento» (Gutiérrez -Martin &
Tyner, 2012: 32), sino que exige reconocer la complejidad
inherente al capitalismo digital contemporaneo (Buckingham,
A¥%¢ Cbeél

Tal como menciona Srnicek (2018, p. 40):

El capitalismo se volcé hacia los datos como un modo de
mantener el crecimiento econdmico y la vitalidad de cara al inerte
sector de la produccién. En el siglo XXI, sobre la base de cambios
en las tecnologias digitales, los datos se han vuelto cada vez méas
centrales para las empresas y su relacion con trabajadores, clientes
y otros capitalistas. La plataforma emergié como un nuevo modelo
de negocios, capaz de extraer y controlar una inmensa cantidad
de datos, y con este cambio hemos visto el ascenso de grandes
compafias monopdlicas. Hoy en dia el capit alismo de las
economias de altos y medianos ingresos estd dominado cada vez
MAas por estas compafiias

Por lo tanto, es necesario tener en cuenta que la AMI, en
algun punto, no puede desconocer que su abordaje comprende
las bases mismas de analisis del mode lo de produccién actual que
las grandes empresas estan abordando o vienen desarrollando
desde hace tiempo, y en el cual el principal valor o commodity son

los datos.

Ciudadania digital, derechos comunicacionales y ciudades MIL

En relacion a este objetivo fundamental de la Alfabetizacion

Mediatica que es la ampliacion de derechos en el marco de las



transformaciones tecnoldgicas culturales a las que asistimos, la
nocion de Ciudades MIL aparece como una expansion de la AMI
(Grizzle, 2021) y a la vez apunta al centro de esta problematica.

El concepto refiere con claridad al espacio fisico y a todo un
desarrollo conceptual en torno eso. Tal como plantea Chibas Ortiz
(2021, p. 51):

Ante los desafios que enfrentan las ciudades actuales, es
interesante aplicar el framework Ciudades MIL, el cua | podria ser
de gran relevancia para la protecciéon del sistema democratico al
combatir la desinformacién y promover la transparencia, asi como
la ética, como proposito esencial, con miras a tener una
convencién mas humana en las sociedades actuales y que n o solo
priorice el aspecto tecnoldgico (...) La adopcion del concepto de
Ciudades MIL, también podria promover una actuacion conjunta
de los sectores publico y privado, academia y artistas, asi como
una mayor participacion de la ciudadania en los proyectos Vy en la
administracion publica, con el objetivo de superar los desafios
humanos y tecnoldgicos de las ciudades actuales.

Pero remite también y fundamentalmente, incluso desde su
raiz etimologica (Grizzle, 2021), a la idea sustancial de la
ciudadanizacié n, al fortalecimiento de una perspectiva de
derechos humanos, que a la vez implican necesariamente la
desarticulacion de las logicas dominantes o hegemonicas de
apropiacion y funcionamiento de espacios tanto fisicos como
simbalicos. Es decir, la idea permi te proyectar una utilizacion del
espacio en condiciones igualitarias en relacion a los derechos, en
una distribuciéon mas equitativa de los recursos y en la adquisicion
de las competencias necesarias para afrontar los desafios que

impone el contexto actual.



Por eso mismo es una propuesta que comprende las
transformaciones en el orden tecnolégico comunicacional,
advierte las condiciones de desigualdad con las que los
ciudadanos se vinculan entre si y con el entorno, y es una
propuesta tedrica y politica que p ermite pensar salidas
igualitarias.

Tomando las palabras de Grizzle YA%A¢,1T &1 AbPb ég-
ciudades no solo con cemento y tecnologia, sino también con
informacion para el bien publico, y permitir que las personas
adquieran las competencias de alfabetizacion mediatica e
informacional que necesitan para obtener mayores be neficios de
la informacioén, es una intervencion que consideramos urgente. En
otras palabras, construir la Red de Ciudades MIL es una piedra
angular para las ciudades futuras y la préxima o nueva normalidad

después de la crisis de COVID-¢, C & 1

AMI, un conce pto sin edad

Un elemento mas que es necesario sumar al desarrollo hasta
aqui realizado, es que la alfabetizacibn mediatica no debe estar
solamente articulada a los procesos educativos escolarizados.

Sabemos hoy que la formacion es un elemento que atravies a
todas las etapas de nuestras vidas y quizas en este tema integrar
estrategias con jovenes, adultos y adultos mayores sea mas que
fundamental.

Los cambios acontecidos no esperan, las elecciones y el

desarrollo de la democracia implica votaciones permanent es para



las cuales debemos estar informados, el avasallador cambio al
gue hacemos referencia no parece haberse detenido,sino todo lo
contrario, por ello no se puede desconocer la necesidad de que
gobiernos, instituciones educativas y organizaciones de la
sociedad civil, desarrollen campafias masivas y espacios de
formacion sobre la AMI.

En ese sentido las ciudades MIL son claves ya que podemos
pensarlas a si mismas también como unidades pedagdgicas.
Ciudades en las que se aprende a transitar en este nuevo
escenario, ciudades que ensefan, que cuidan y acompafan a sus
habitantes en esta transformacion.

La escala local, la proximidad, la cercania cultural que se
genera son elementos que poseen un potencial enorme y que
pueden ser el puente para lograr desde alli interpelar al conjunto
de ciudadanos que las habitan, estén ellos escolarizados o
atravesando otras etapas de la vida.

Un parrafo aparte merecen quienes hoy podemos
considerar personas mayores, que en muchos casos poseen una
alta exposicidon a los medios t radicionales y a las plataformas
digitales y que, por su experiencia vital, estas les resultan ain mas
disruptivas en su cotidianeidad. Debemos comprender esto
rapidamente para no dejar en soledad y acompafar también con
procesos de alfabetizacion a quiene s quizds en muchos casos, y

por estas razones, son los que mas los necesitan con urgencia.



Consideraciones finales

La caracterizacion del contexto, especificamente del
desarrollo de las plataformas digitales y el ecosistema
comunicacional con potenciali dades pero altamente concentrado,
con las implicancias en términos de difusion de contenidos y
control de datos, por ejemplo, no resultan alentadores. Sin
embargo, hemos sefialado reiteradamente la necesidad de aplicar
AMI como una estrategia democratizador a y que la misma, tanto
la reflexion como el desarrollo de politicas, debe ser llevada a
cabo por los Estados en articulacion con los multiples actores
involucrados, desde el sector privado, los organismos no
gubernamentales, organizaciones internacionales , sindicatos,
profesores, etc. Por ello, a modo de cierre, presentar las acciones
de Alfabetizacibn Mediatica que se llevan adelante desde la
Defensoria del Publico de Servicios de Comunicacion Audiovisual
de Argentina puede resultar interesante para consi derar
respuestas concretas frente a un diagndstico tan adverso.

La accion mas relevante en este sentido, y que puede ser
tomada como el punto de partida del desarrollo de acciones de
AMI, fue la Primera Jornada de Alfabetizacion digital, ciudadania y
desinformacion en tiempos de pandemia * organizada
conjuntamente por la Oficina Regional de Ciencias para América
Latina y el Caribe de UNESCO, en Montevideo, de la que
participaron mas de cinco mil personas conectadas en el

momento o reproduciendo los material es en los dias siguientes.

% https://defensadelpublico.gob.ar/wp  -content/uploads/2021/09/Resumen.pdf



El propdsito principal del encuentro fue generar una espacio
gue redna investigadores, académicos, gestores de politicas
publicas, organizaciones de la comunidad y el sector privado para
compartir experiencias y saberes sobre AM I; sintetizar
experiencias sobre su desarrollo, el problema de Ila
desinformacion y los discursos de odio en pandemia; sistematizar
con distintos actores involucrados los efectos de la pandemia en
el sistema educativo y elaborar propuestas para el desarroll o de
politicas publicas futuras.

A partir de la Jornada, la Defensoria del Publico puso en
marcha una consulta a docentes de escuelas primarias y
secundarias de todo el pais, en el marco de un plan de apoyo en
torno de la comunicacion en medios convencionales y plataformas
digitales. Alli quedd confirmado un dato que habia estado latente
en el encuentro que es la muy alta proporcion de quienes afirman
gue necesitan para su trabajo capacitacion en este tema (imagen
1). La formacidén en esta area es fundamental si se considera la
incorporacido n en el aula de los recursos digitales. Otro dato
interesante que se desprende del relevamiento es la alta
proporcion de docentes que afirman que sus alumnos y alumnas
8 ki k| «~2~ sik| ®spsgnrad égnragsrz{k]| ®|
circulan en ambientes digitales como los que se publican en

medios convencionales (imagen 2). 3¢

% https://defensadelpublico.gob.ar/consulta  -a-docentes -sobre -alfabetizacion -
mediatica -e-informacional/
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Imagen 1

¢Necesita mas formacion
en el conocimiento de los medios
de comunicaciony las tecnologias?

#enDefensadelasAudiencias

Fuente: Defensoria del Publico de Servicios de comunicacion
Audiovisual

Imagen 2

¢Las y los estudiantes logran diferenciar
contenidos disponibles en los medios
tradicionales y ambientes digitales?

#enDefensadelasAudiencias

Fuente: Defensoria del Publico de Servicios de comunicacion
Audiovisual



En relacion a esta cuestion la Defensoria estd encarando
junto con areas de educaciéon de la administracion publica
nacional la capacitacion de docentes en esta materia. También se
estd desarrollando un curso Vvirtual autoadministrado para
personas adultas mayores sobre desinformacién, conjuntamente
con universidades publicas nacionales. De esta manera guedan
evidenciadas posibilidades de accion a partir de la reflexion
tedrica, la identificacion de problemas y la caracterizacién del
contexto, la identificacion de la AMI como respuesta y el
desarrollo de politicas de manera conjunta con los mdultiples
sectores y actores involucrados.

Como se pudo ver a lo largo del texto, el problema es
profundo, se vincula con las bases mismas del tipo de humanidad
al que nos estamos orien tando, por lo que fue necesario destacar
marcos conceptuales, enfoques estratégicos, miradas incluso no
tan optimistas, pero sobre todo recuperar acciones.

La AMI esta siendo hoy un eje central del trabajo en
diferentes ambitos, a nivel internacional crece cada vez mas la
conciencia sobre la trascendencia del problema, se suman
trabajos académicos, encuentros internacionales, espacios de
formacion y programas especificos gubernamentales. Por ello y
como clave que acompafa el escrito, consideramos gque aunque
por momentos el analisis de las causas por las que urge la
Alfabetizacion Mediatica incluso inmovilizan e impactan
profundamente, paralelamente, hoy mucho se esta haciendo. Y en
ese marco, creemos que el salto a las ciudades MIL es clave, su

escala, la proximidad, la necesidad de reconstruir los procesos



democraticos desde alli, abren un estimulante campo de trabajo

en el que este escrito pretende aportar.

Referencias

Byung- Chul Han. (2021) No-cosas: Quiebras del mundo de hoy .
Madrid: Taurus

Chibas Ortiz y otros (2021). Red de ciudades MIL de UNESCO y
agenda 2030: Métricas, Educacion, Comunicacion y Salud
sostenibles. La Habana, Cuba: Editorial Pueblo y educacion.

Grizzle, A. (2021) Prefacio En: F.Chibas Ortiz. Red de ciudades MIL
de UNESCO y agenda 2030: Métricas, Educacion, Comunicacion y
Salud sostenibles. La Habana, Cuba: Editorial Pueblo y educacion

Novomisky, S. (2020). La marca de Ila convergencia.
Medios,tecnologias y educacion. Doce e nsayos en busca de una
narrativa. Editorial de Periodismo y Comunicacion (EPC).
recuperado de : http://sedici.unlp.edu.ar/handle/10915/120967

Mateus, J., Andrada, P.;Gonzalez Cabrera, C.,Ugalde, C.,
Novomisky, S. (2022). Perspectivas docentes para una agenda
critca en educacion mediatica post COVID -19. Estudio
comparativo en Latinoameérica. Comunicar. 70, 9-19. Recuperado
de
https://www.revistacomunicar.com/index.php?contenido=detalles
&numero=70&articulo=70 -2022-01

Srnicek, N. (2018). Capitalismo de plataformas (Trad. Aldo
Giacometti). Buenos Aires, Argentina: Caja Negra.

UNESCO (2021) La informacion como bien publico. A 30 a fios de
la Declaracion de Windhoek . Recuperado de:
https://en.unesco.org/sites/default/files/wpfd_2021 concept_note
_es.pdf

Van Dijck, J. (2016). La cultura de la conectividad. Una historia
critica de las redes sociales (Trad. Hugo Salas). Ciudad Autébnoma
de Buenos Aires, Argentina: Siglo XXI.



Zuboff, S. (2021) La era del capitalismo de la vigilancia: La lucha
por un futuro humano frente a las nuevas fronteras del poder .
Barcelona: Paidés.



Building MILCities in Africa, Latin America, and
Canada: from concept to action: the case of Canada

and Africa.

Emmanuel Komi Kounakou 37

Introduction

The issue of media and information literacy is a new
challenge in our digitalized societies. In both developed and
emerging countries, the consumption of media and other digital
interfaces is rapidly gaining ground and the MILCities project
(Chibas, 2018, 2020) is an essential tool to support populations in
managing ethical and responsible. This article is part of this
approach and attempts to take stock of the Building MILCities in
Latin America, Africa and Canada project and tries to take stock of
the work that was done in 2021. The article will focus on three
points. First, we will discuss the field methodology applied to
deploy the project on the three continents, then the second part
takes stock of the activities carried out; Finally, the last part
highlights the various difficulties encountered and the
recommendations made for the continuation of the project over

the next few years.
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Context and issues

The systematization of digital in social and professional
practices over the past 10 years has considerably changed our
relationship to ethics, individual and collective freedoms in Africa,
Canada, and the rest of the world. This irreversible digital shift
propelled by the Covid health crisis makes digital technologies
our life gateways (Kounakou, k, Chibas, Ortiz, F. 2021) in
everything, our spaces for exchange and participatory democracy.
Thus, citizens, public administrations, community organizations
and other social groups are resolutely turning to the digital
ecosystem to do business, discover other realities and horizons,
learn, co-produce, send, receive or offer services of all kinds
(Grizzle, A. & Chibas Ortiz, F. (2018) This digitization is well
underway in large cities, municipalities as well as in the smallest
connected villages so that access to Big data, to the networks and
services of GAFA(M) or NATUs is exploding. At the same time as
these digital technologies contribute to solving the major
problems facing humanity today, it should be noted that their
widespread use without proven skills (K ardaras, 2017) entails
serious ethical risks at the individual and collective. For example,
the rise of conspiracy theories online ideological radicalism,
misinformation, violent/hate speech, or even informational
distortion illustrate that the other dark side of poorly governed
technologies. Faced with these risks inherent in the controversial
use of technologies (Kounakou, K. 2012), UNESCO finds it urgent
to act by proposing a more structured, inclusive, and committed

form of education. the MILCities proj ect launched in 2018. The



initiative is a scientific tool for the inclusive and civic promotion of
media literacy actions within our cities, corporations, and other
local development entities; a barometer for evaluating the
concrete progress made in the fi eld by stakeholders. In terms of
Canada and Africa, how would the development of MILCities
make a difference? What are the deployment objectives for

followed by the MILCities project on the two territories?

Operational objectives of the project

The Building Unesco MILCITIES project: from concept to
i k8z~-{k|® s| L kfkg U Wk«® "pasg"e
vision, which consists of reflecting on the mechanisms for a
successful deployment of MILCITIES in Quebec and Africa. What
are the concrete o bjectives of the project? According to recent
studies and observations made in several countries (Unesco, 2017;
2018), media and information literacy actions launched in 1982
are still stagnant. Few countries have really implemented real
structural plans to appropriate digital technologies in a critical,
responsible, and ethical way. The direct consequence of this is that
fake news, misinformation and all other derivations plague social
media and the entire information and communication ecosystem.
The theme of World Media and Information Literacy Week (Seoul,
2020): "Resist disinformation: media and information literacy for all
and by all" is a good illustration of the challenges that the digital
constitutes for the human being. In response to the global lac k of
generalized tools, the deployment of MILCities must equip

citizens, train them in essential media literacy skills to meet the



legal, moral, and ethical needs of digitalization in our cities and
towns. Therefore, MILCities contributes to building citie s that use
new technologies with the active participation of new actors, such
as civil servants, political decision -makers, influencers and young
§k~8zkl &a0a s| ~| k®rsg”rzl « «®* s | "f:
in taking responsibility for the social impacts it entails" (Alton &
Chibas 2018, Mitsuri & Chibas, 2020,) In the field, MIL Cities aims
to develop citizens' critical and creative thinking, promote the
ethical use of digital or traditional media , educate citizens to
guestion disclosed informati on, in order to identify biases, prepare
their discernment and establish their own sound judgments to
restore reality in a creative, ethical and sustainable way (GRIZZLE,
2014). But what practical strategies must be mobilized to
successfully deploy the said project on the Canadian and African

continents?

Field operational strategies

To develop a solid strategy likely to channel the
implementation in partnership with the various stakeholders, the
following question must first be asked: what roles can univer sities,
non-profit associations and other corporations play in the
deployment of MILCities clusters to promote critical, ethical,
responsible, and regulated consumption/use of community media
both in Quebec and in French -speaking West Africa? ". To this
qguestion, the hypotheses are varied, which we summarize in three

points:



Rely on the scientific contribution of academics and experts:

In the history of humanity, the great revolutions take shape in
research laboratories and universities remain the scientif ic
locomotive for modeling social and technological innovations.
Therefore, their theoretical contribution from academics in the
implementation of MILCities in our towns and villages is
fundamental. The scientific support of the UNESCO Chair will
contribut e to a strict application of the evaluation measures

developed by Unesco to achieve the objectives.

Encourage associations to be channels for promoting MIL
Cities

According to Statistics Canada, the voluntary and charitable
sector plays an important role in the lives of citizens and
contributes more than 8.1% of Canada's overall Gross Domestic
Product (GDP). From a professional perspective, this sector
employs two million Canadians and provides essential services
from many sectors, such as health, education, environmental
monitoring and digital inclusion, charitable and labor orders have
a strong impact on the use of the media. However, MIL strategies
accompanying change are weak or non -existent in defined local
development plans. Therefore, mobilizing the se organizations and
involving them in the deployment mechanisms of MILCities seems
to us to be a winning strategy.
Put municipalities at the heart of the project

Although the city of Montreal has launched Digital Cities
projects (2014 -2017), the MILCities project introduces a new



perspective in the digitalization of territories and a collaborative
project with the decision -making bodies of this central municipal
organization is fundamental. As such, the project team will
establish an institutional partners hip with the boroughs to better
manage the project. What methodology should be applied in this

case of action-research project?

Field methodology

The implementation of the MILCities project is based on four
practical principles Bonneville & all. (2007). w hich we call under
the acronym MODEC, that is to say "Making, organizing,
developing and creating". MILClties is in the action phase, it turns
out to deploy practical tools that help experts to move on to
implementation strategies on the ground. In the man agement of a
project, the four items constitute the pillars of emulation which

make it possible to pass from the idea to the concrete actions

First key: carry out comparative studies

Considering the project in the typical African and Canadian
context, a comparative evaluation of existing similar actions or
projects is essential. The strategic objective is to make a scientific
inventory of the problem and understand the different issues by
the ecosystem in media education and ethics in the era of
systematic digitalization of society. The data collection will make it
possible to map the EMI initiatives launched in the communities

and within the associations on the Island of Montreal. Thus, the



UNESCO evaluation model will be used as benchmarks for the

gualita tive measurement of actions.

Second key: organize training webinars

Prk g~|gk8® ~p é~a2qg”|s°s|gé 2kpk?a.
that should be favored to ensure the successful implementation of
the MILCities initiative in both Africa and Canada. After analyzing
proven methods in this area, meetings, conferences, and webinar s
seem to us to be the best field tools to adopt. First, in times of
pandemic where travel is limited, these gathering, and debate
tools are easy to deploy and manage and to assess and measure
(Chibas, 2019) the scope of innovative practices and technologi cal
uses and practices. In addition to these tools, the facilitation of
training modules has the advantage of better involving the
populations, associative corporations, urban or rural municipalities
involved in the project. Through these tools, the MIL Ci ties project
will be able to develop and consolidate a solid partnership around

the objectives to be achieved.

Third key: developing partnerships

Partnership is an essential key in the development and
expansion of a major project such as MILCities. To ens ure the
success of this project, it is essential to mobilize actors from
associations, universities, civil society, municipalities, and cultural
communities for the experimentation of the MILCities initiative. So,

you should use:



Local/associative cultural communities in large urban
agglomerations and small localities. Indeed, community
participation in this project is essential. As UNESCO experts have
expressed, over the past 10 years, the use of the Internet in the
social, associative and solidarity econo my has been on the rise. It
is important to involve NGOs in the expansion strategies of
MILCities. In this, intellectual circles play a key role.

Academia and research centres. As part of the project
partnership, the mobilization of centers of university e xperts from
Latin America and the Caribbean, North America, and Africa. In
fact, the mobilization of academics is an essential prerequisite for
winning strategies for the implementation of MILCities. To do this,
CEACOM/University of Sao Paulo Latin America is at the forefront
of university partnerships. Client (MAQO) of the MILCities initiative
in partnership with UNESCO MIL Alliance of Latin America and the
Caribbean; it is an institutional referent to mobilize the funds
necessary for the realization of the project in close collaboration
with Pr Felipe Chibas. She collaborates closely in the validations of
the milestones of the project with PAFEME working jointly with
Prof. Felipe Chibas Otiz, MILCities expert at UNESCO (PARIS) and
head of CEACOM.

On the other hand, for Canada and Africa, we plan to
mobilize multidisciplinary researchers from several of the
following universities and laboratories. hub between francophone
and anglophone universities in Canada. Attached to the largest
communication department i n North America, the Chair's mission

will be to coordinate the implementation of aspects of field



research, the validation of protocols, the organization of
symposiums on MIL Cities and to lead meetings of reflection on
the issue with other social actors involved in associations and
municipalities. To this chair, we must join the University of Lomé
and Cocody in Cote d'lvoire. For the project and its expansion in
West Africa, the scientific and logistical contribution of these
universities is essential. In fact, universities have already
collaborated with the UNESCO Chair (UQAM) and PAFEME on
other media education projects and will be enthusiastic to get
involved in this initiative, which will allow young researchers to

work together on this innovative theme by Africa.

Fourth key: create a tool for promoting the project

In the conduct of change and social innovation, the
implementation of emulation and gratification tools constitute
improvement strategies (Kounakou , 2008) used by large firms and
institutions. Thus, as part of the development of MILCities, the
creation of a MIL Cities Label seems to us a relevant idea to attract
more cities, villages, associations and universities and other
partners to subscribe to t he projects carried out by UNESCO
MILCities. Considering projections, the UNESCO MILCities Prize
will take the form of an annual competition which crowns the good
practices of members (a community, city, association, university,
etc.) and will be awarded t o cities after a competition launched by
MIL Cities.
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Make a comparative inventory of community media literacy
actions implemented within organizations in Quebec and in
Africa.

Organize symposia and training workshops to evaluate and
measure the scope of innovative practices and uses of
technologies facilities.

Organize

Develop a reference frame of recommendations for a

Develop generalization of the project to other Canadian and African
territories.

Create African MILCities Award to encourage the integration of
Create project strategies in formal and informal development
programs.

The implementation of these four pillars of the field
methodology will make it possible to achieve the objectives that
the project has set itself. Below is the methodological process

schematized. But what are the concrete actions carried out?

5. Implementation of the plan and progress report on the
activities carried out

This paragraph focuses on the one hand, on the activities
carried out in the deployment of the initiative in Canada and in

Africa and, on the other hand, on public relations activities.

Activities carried out
Based on the objectives established by UNESCO MILCities,

the Building MIL Cities Africa team carried out various mobilization



and scientific activities that should be highli ghted in these
paragraphs. Indeed, since September 2019, the PAFEME
organization has signed a working partnership with Professor
Felipe Chibas Ortiz to deploy the MILCities UNESCO Initiative in
Canada and Africa. In this context, several international webi nars

have been organized as well as publications.

First the launch of the first MILCities Initiative Latin America
and Africa Webinar:

This is the first exploratory meeting organized by PAFEME in
partnership with the regional representation for Latin Amer ica and
the Caribbean of UNESCO MIL Alliance to lay the foundations of
the project in Canada and Africa. This reflection focused on the
theme: "MIL Cites around the World: Media Education in Quebec,
Brazil and Africa" and brought together experts from Qu ebec,
Africa and Brazil. This international activity has made it possible to
forge partnership links between experts from the countries and

continents involved.

Programming of Building Milcities webinars

As announced above, the organization of webinars is one of
the first tools put in place to advance MILCities in Africa and
Canada. An annual agenda of 12 webinars has been established.
In this context, various themes are addressed in direct connection
with the objectives of MILCities. These include, among others, the
"MILCities indicators and metrics their application in Africa (May

24, 21) and the "Role of young people in the implementation of



MIL Cities in Africa for participatory democracy"”, "Women's
entrepreneurship and MILCities" or " MILCities impact on
Ng2sg z® @k s "pa@sgré pk?rk is«g ««lk
(Benin, Burkina Faso, France, Ivory Coast, Kenya, Mali, Togo, and
Tunisia) take part in these meetings. Through various
communications, th e speakers emphasize the need for citizens,
NGOs, institutions, schools, and other social actors to develop
education in community media to reduce the digital divide and
strengthen the ethical use and inclusion of technologies in our
daily practices. Clearly, the MILCities for Africa project is an
essential catalyst for transforming digital practices and bringing

every citizen to enter the new digital era with confidence.

Scientific publications

In addition to these activities, two scientific publications in
international journals certify the seriousness of the expansion work
done by the Building MIL Cities team: "Role of associations,
unions, NGOs, socio-cultural projects in the construction of MIL
cities: a comparison between Canada and Africa, In. UNESCO
Network of MIL Cities and Agenda 2030: Education,
Communication and Sustainable Health, in Havana: Peoples and
Education, 2021 (Kounakou, EK, Chibas Ortiz, F. (2021). The other
article published is entitled "The MIL Cities Network of Unesco as
an opportun ity for development in Africa, International Research
Journal, Vol. 11 No. 02 2021 (Chibas Ortiz, F., Yarnikh, V.
Kounakou, EK, (2021).



Institutional lobbying activities
This part aims to highlight the lobbying actions undertaken
by Professor Chibas Ortiz and myself to present the project and
establish partnership contacts with institutions and academic
centers in the area covered by our project. In this sense, an
important webinar was held with the vice -rector for research and
creation of the University o f Quebec in Montreal. The objective
was to study the ways and means of establishing a scientific point
between the two entities. The theme of the meeting was
éJ2k«k| ®*®s~| ~p ?27> +s®sk« "|i i k= k

University Cities.

AfricaandC* | i "i « P2 /M| «p~2{""®s~| 5~"Nz«
Concretely, how would the implementation of MILCities be
beneficial to Africa and Canada? The answer to this question is

very dense, but we will focus on three aspects.

Cultural level and respect for human rights

With the rapi d digital development of society, one of the
advantages of MILCities is to contribute to the ethical, respectful,
and shared dissemination of the culture of the continent
throughout the world. As a French author said, culture is all we
have when we have forgotten everything, and we believe that the
great revolution of Africa and its youth is the enhancement of its
immense cultural background. The development of MILCities in
big cities and in small towns will help to virtualize what people

hold most dear: th eir cultural heritage. From then on, the concept



of Afrofuturism will take on its full meaning. Invented in 1993 by
A8y - ka. Y-nra. ] S CCAbP s| rs« K«

This movement, which sought to promote a society
completely rid of the physical an d social bonds of oppression and
slavery, can draw on the indicators of MILCities (Chibas, OF. & All.,
(2020) to reinforce its actions of unity but in an ethical and
respectful way for everyone. Therefore, digital technology can
allow Africa today to break down the racial and cultural barriers of
black minorities to federate common synergies and know -how to
build a rich society , balanced and egalitarian Indeed, in this
context of hybrid knowledge where the socio -cognitive learning of
populations passes thr ough interconnected and/or personalized
audiovisual content, MILClties seems to us to be a good project
likely to propel African culture forward to imagine a world that
promotes better conditions for black people through literature,
music, technology and t he arts and where black, African -
descendant people will feel flourishing and free.

In the same vein, the development of MILCities in social and
associative practices in Canada will have the advantage of
bringing communities together and breaking down the r acial
barriers that persist in communities, businesses and even
universities (Pierre, M. & Bosset, P. (2020). Although Canada is a
land of immigration, a melting pot of diverse multiculturalism,
racism is spreading and MILCities would make it possible to
engage native and immigrant communities to discover and accept
each other. In this cultural dimension, the other benefit that

MILCities will bring to Canadian society is to train consciences in



the ethical issues represented by the consumption of digital me dia
and technologies.

In summary, in developed countries like Canada, media and
information literacy in cities will transform various aspects of

individual and collective life.

Difficulties and prospects

As any project encounters difficulties in its beginnings, the
component of MILCities Canada -Africa also experiences
difficulties along the way which slow down its rapid expansion.
The first difficulty is intrinsically linked to the level nature of the
project. Since 1982, several researchers have often dealt with
issues related to media and information literacy. The MILCities
concept, in the experimental phase, is struggling to break through
to the broad spectrum. Then comes the lack of funding to support
the various actions undertaken to develop the initiative in Canada
and Togo. Don't we say that money is the sinews of war?
Obviously! For the past two years that PAFEME project has been
coordinating the expansion phase of the said project for Canada
and Africa, we have mobilized our modest financial support to pay
the subscription to communication platforms, in particular Zoom,
to cover the animation of our meetings. To finish this point, it is
also important pointing out the difficulties in finding large
numbers of experts to discuss each month. As we pointed out
above, the novelty of the concept, the many researchers likely to
intervene hesitate because they do not master the contours of the

project.



To overcome these obstacles, MILCities is putting in plac e a
vast agenda of activities and strategies to continue its expansion
across the targeted continents.

For the year 2022-2023 MILCities is setting up an agenda of
activities. These include, among others, the 12 monthly meetings
scheduled to discuss with va rious experts on issues related to the
use of digital technology and the various challenges of social,
ethical, or inclusive innovation. To this, other activities are on the
agenda such as:

Mobilize more partners from diverse backgrounds to
participate in the project,

+2k"®k " -Ohkbec+p®shee pkf 8§~2®N"z ®-
training workshops in associations and in the most neglected rural
and peri-urban areas in the plans for the regulated appropriation
of digital media,

Create a MILCities Label: an incentive tool to encourage the
systematic integration of MIL strategies in all formal and informal
development programs,

Form national MILCities hubs to relay actions to remote
populations with little Internet connection,

Develop a set of recommendations for generalizing the
project to other Canadian and African territories.

So many initiatives to make MILCities a development tool for

our societies.



Conclusion

Finally, what about the MILCities project in the context of
Canada and Africa? An ambitious and salutary program for a
responsible and ethical adoption of digital technology in social,
associative and university practices, to name but a few. The
initiation of the MILCities project has made it possible to set up a
theoretical and pra ctical framework to operationalize the project in
the field. Based on the 13 indicators (Chibas, 2020), we have
developed a practical operational method called: FADEC, i.e. "Do,
organize, develop and create", the execution of each dimension of
which contri butes to achieving the objectives of MILCities. To
date, the activities carried out in the field have made it possible to
identify the challenges of rapid and successful deployment of the
project in Africa, Canada, as is already done in Latin America & the
+nrasff kM| A S | ®r k a2k«® ~p ®rk pn-~?2
agenda developed to make the MILCities initiative an opportunity
for sustainable digital development (Grizzle, A. (2014) in the world
and especially for the African continent in full techn ological

growth.
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European Institutions and Policies for
strengthening the role of cities: Towards Media
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Introduction

This chapter will focus on certain policies of the European
Union which strengthen the role of the European, paying special
attention to furthering media and information literacy. Emphasis
will be given to the bottom -up approach and the collaborative
model between city actors as well as the participation and
empowerment of citizens.

The European Union (EU), first established in 1958 as the
European Economic Community, is a supranational international
organization which includes a customs union, an internal market,
an area of freedom, security and justice and an economic and
monetary union. At the same time, the EU is committed to the

respect of its values, including the protection of fundamental
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rights, equality and pluralism, as well as the respect of the
constitutional identity of its member states and their local
government structures (art. 2 -7 TEU"). Most of its binding
legislation is adopted by the European Parliament and the Council
on a qualified majority, following the proposal of the European
Commission (institutional triangle). Since 1992, the European
Committee of the Regions is a consultative body during the EU
legislative proce ss which established collaboration with the
Congress of Local and Regional Authorities of the Council of
Europe.

One of the EU main policies is the EU regional or cohesion
policy, which promotes social, economic and territorial cohesion
with the financemen t of the EU Structural Funds. The nU responds
to the transformation of cities and the empowerment of citizens
with its renewed Cohesion Policy and its Urban Agenda, and many
initiatives and programmes in the framework of its cultural policy,
youth and ener gy policies. By using science, technology and
innovation, cities can develop and manage policies to make city
zspk {~2k 2ak«szsk|® és| "~| k®rsg”rzl
nA - HS ®r ®r k 8§"M"2®sgs8§"®s ~| ~p "Nzz
Fischer, 2020).

Though the EU supports media and information literacy

through political declarations and its media legislation “?, it has not

41 Since 2009, there are two EU Treaties: The Treaty establishing the European Union
(TEU) and the Treaty on the Functioning of the European Union (TFEU), based on the
Treaty establishing the European Economic Community (TEEC).

42 See inter alia, EU Council Conclusions, A European approach to media literacy in
the digital environment (Official Journal C 140, 6.6.2008, p. 8); European
Commission Report, Tackling Online Disinformation, a European Approach ,



embarked on expressly supporting the creation of MIL cities, a
narrower concept promoted by UNESCO “. In fact the EU assigns
the member states to fulfill this task and take measures for media
literacy**. In this chapter, however, the pieces of the European
mosaic® that reinforce media and information literacy as well as
g z® a87rz zs®kanrg- AN g s ®s fevel|wil i
be illustrated and bottom -up processes and tools at the city level

will be evaluated.

COM(2018) 236 final. Directive 2010/13/EU of the Europe an Parliament and of the
Council of 10 March 2010 on the coordination of certain provisions laid down by law,
regulation or administrative action in Member States concerning the provision of
audiovisual media services (Audiovisual Media Services Directive) Official Journal L
95, 15.4.2010, p. 1324, recital 37 and Art. 26, amended by Directive (EV)
2018/1808, OJ L 303, 28.11.2018, p. 69.

4 The concept of MIL Cities was established in the Global Framework for MIL Cities
(UNESCO< 2015). The local government authorities of a MIL city and their partners
need to demonstrate commitment, within the scope of their
competences/capabilities, that include at least 10 out of 20 actions. Such actions
include for example: b. Integrate MIL learning in the information and  media policies
of local government authorities; c. Offer youth information and media services to
young people and youth organizations; d. infuse MIL training for the older

population in existing city programmes designed for their well -being and
inclusion; e. Target MIL training for marginalized groups ; f. Articulate policies to
integrate MIL in formal and informal education curricula : h. Collaborate with

NGOs/civil society actors  working on MIL, i. Incorporate MIL into local government
actions relating to t he sustainable development goals; j. Incorporate MIL in local
governance/e -government activities; k. Provide information to help empower
marginalized and underrepresented groups; I. Give attention to the importance
of MIL on the public website or other not iceboards run by the municipality
(UNESCO, Global Framework, 2015).

4 Art. 33b par. 1 of Directive 2018/1808.

4 The Council of European Municipalities (CEM), Eurocities, the Covenant of Mayors,

the International Urban Cooperation are many of urban associa tions that are very
s{8§~2®"| ® s| €gs® "g®s s«{é& s| | ?&~8k
this chapter because of limited space.
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General Remarks on the EU gradual acceptance of the role of
the cities on the basis of EU Treaties

In the early decades of the European Economic Community
there was no involvement of regions or cities in the European
integration process. Only member states were represented in the
Council and later at the European Council. Cities have been kept

engaged with the task of lobbying for equitable and thu s more

Kppkg®s k 2kg8§2k«k| ®" ®s ~ | S | ®r k [/ Q
i @s” k| f - ®r k k” ~z  s| ¢ N s| ®2 s q
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support by the European Parliament (Wassenberg, 2020, pp. 24 -
25).
In 1975, the European Regional Development Fund (ERDF,
also known as FEDER)was established“® in order to fund the
regional needs of member states and amend regional inequalities.
There were already two Funds for financing the agricultural and
the social policies: The European Agricultural Guidance and
Guarantee Fund (EAGGF or FEOGA) and the European Social
Fund (ESF).
In 1987, the Single European Act amending the EEC Treaty
r~« s| ®2~i gki ®r k g~ gk8® ~p kg-~| ~{
order to promote the harmonious development of the all the
| "2 ~8k~| akgs~|«é& Yk "2®l ¢A%" P/ ]+t
In 1992, there were three important innovations in the Treaty
of Maastricht establishing the EU in favor of regions and cities,

furthering the respect of the local dim ension:

46 Regulation (EEC) 724/75, Official Journal L 149/14.
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not have an exclusive competence in a certain normative field
but shares its power with the member states. If the objectives
~p N gk?a ®apot bt gufisienfly adhieved by the
Member States, either at central level or at regional and local
level, but can rather, by reason of the scale or effects of the
propose d action, be better achieved at Union level ¢ T  ®r k| ®r K
EU undertakes the action (Art. The principle that the EU
respects the constitutional identity of each member state,
including local and regional self -government (Art. 4 par. 2
TFEU).
b) The establishment of the European Committee for Regions,

where regions and cities were represented (Art. 300 TFEU ex
Articles 198A, B, and C of Title | and the 4 par. 3 TFEU;
Annexed Protocol No 16; Wassenberg, 2020, pp. 43 -44).

In 2007, when the Treaty of Lisbon was adopted, territorial

cohesion was introduced as a new EU objective of EU Cohesion

Policy and one of the priority areas for the European Committee

for Regions (Art. 3 par. 4 TEU and 174 TFEU, Protocol (No 28) on

Economic, Social and Territorial cohesion, attached to the TFEU).

Cities were actively involved in territorial cohesion as will be

demonstrated below (Zimmerman & Atkinson, 2021).



The European Committee of the Regions (CoR) and its role for
MIL cities
The European Committee of the Regions (CoR) is a political
g~| « z®"*"®s k f ~i - fas| gs| g ®~qgqk®r k?
329 locally elected or politically accountable representatives (and
329 alternates) coming from 300 regions of the EU, representing
440 million people (Article 13 par. 4 TEU & Articles 300 and 305 to
307 TFEU, European Parliament, 2021). It was established in 1992
®~ 2kg§2k«k|® @akgs~| "~z ~|i —&fA~r| s| ®k?
®r k /1 Q pr« fkg~{s|lqg ®~~ gk| ®2"*rzs°ki é
98).
The CoR is consulted by the European Commission or the EU
Council and the European Parliament, before they legislate in
specific cases that the TFEU provides: education and vocational
training, youth and sport; culture, public health, employment and
social policy; environmen t and climate change; trans -European
networks of transport, energy and telecommunications; economic,
social and territorial cohesion; tourism and civil protection (Art.
307 TFEU; e.qg. Art. 165 & 167-168 & 172, 175-177-178, European
Parliament, 2021). In all these areas, the EU legislation is mainly
implemented locally and therefore the opinion of the CoR is
{~]i*"®~2. ®r~ qr | ~® fs|is|]qgl Pra-=
consultation, the EU becomes more visible locally, its democratic
legitimacy is consolidated a nd the link between the EU and its
citizens is significantly strengthened (Urban Intergroup, 2011;
Saputelli, 2019).



The CoR has acquired an increasingly influential role at all
stages of the EU legislative procedure based mainly on the major
changes provided for in each amendment of the Treaties, such as
(Wassenberg, 2020, pp. 135 -137 & 160; Chevallier -Govers, 2013,
pp. 574 -575 & 579-583):

a) its new power for monitoring the subsidiarity principle (Art. 5
TEU & Art. 2 of Protocol (No 2) TFEU) and

b) its locus standi promotion as a semi-privileged applicant
regarding the right to institute proceedings before the EU
Court of Justice in order to protect (i) its own institutional rights
in the event of infringement of its prerogatives for mandatory
referrals or i) to restore the breach of the principle of
subsidiarity [Art. 13 par. 4 TEU, 263 par. 3, 300, 305 -307 TFEU
& Art. 8 of Protocol (No 2) TFEU].

Despite the fact that CoR has not acquired the status of an
I Q 1 s | «®st@s ireamaihsia purely consultative body with a
limited political weight (Kousis, 2020, p. 140; Chalmers cited in
Chevallier-Govers, 2013, p. 82), its representativeness and
independence have been further enhanced since it is considered
the second political assembly of the EU, the Eur opean Parliament
being the first, with a dense network of access points to EU policy

making and implementation monitoring functions (Heinelt, 2017,
p. 8).

4747 The EU institutions are the European Parliament, the E uropean Council, the
Council, the European Commission (or Commission), the Court of Justice of the
European Union, the European Central Bank and the Court of Auditors (Art. 6 TEU).



Media literacy is very important for the CoR. As early as
200448, the CoR asked the European Commission to promote
media literacy in all the EU Member States ( Committee of the
Regions, 67/2004 fin)T 7| A%%&Al pus®r s®« 1 B8§s| s-
NP +2k”2A"®s "k +~| ®k| ® B|lzs| kil ®rk +-~
Commission to establish , fund and monitor relevant programmes
(e.g. a specific strand in the MEDIA programme) in order to
i k" kz~8 ®rk / Q {kis”" zs®k?aang:- 8§~2zsg-
EU institutions and with local and regional authorities, and to step
up its cooperation w ith UNESCO and the Council of Europe in this
Na kN g Y+~{{s®®kk ~p “®MThe CORK qlso~ | « | /
akg~{{k]|iki ®r"® éz~gn™hz "|i dakqs~| A
collaborative projects on media literacy in formal and non -formal
education and training, targete d at citizens, especially children
and young people, the disabled and social groups that are at risk
~p kfgz «s~|é& Y+~{{s®®kk ~p ®rk Mkaqgs-
Since February 2014, the CoR has collaborated with the
European Parliament in order to prepare certain imp act
assessments of the European Commission legislative proposals. In
addition, they established high -level meetings between the two
bodies (European Parliament, 2021).
Prk 1iB8k|] -~-«b [/ 2a~8k"~| Wkky ~p M
annual joint event organized since 2008 by the European

Parliament (REGI Committee) and the CoR (Commission for

48 Committee of the Regions, 67/2004 fin.

% The CoR responded mainly to European Commission Communication: A
European approach to media literacy in the digital environment, COM(2007) 833
final.



Territorial Cohesion Policy and EU Budget - COTER). It is dedicated

to regional and urban policy (European Parliament, 2021) . For

2021, the 19™ Week event has taken place in 11-14/10/2021, in

Brussels. The event was structured around four main topics: Green

Transition for a sustainable and green recovery, Cohesion from
k{k2gk|g- ®~ 2k«szsk| gkl -sqgs®*z Pan|
engagement for an inclusive, participative and fair recovery (EU,

n.d.).

Since 2019, the CoR has collaborated with the European
+~{ {s««s ~| i k® ®r k 1 +s®sk« M| M k
political platform for European mayors and regional leaders to
share best practices of solidarit y and integration of migrants and
refugees as well as to counter misinformation (Gauchi, 2020).

In July 2020, the CoR adopted its three priorities for the
period 2020 -2025 and included the digital transition as one of the
current major societal transformat ions facing villages, cities and
regions (European Parliament, 2021).

Since 2005, the CoR has signed a collaboration agreement
with the Congress of Local and Regional Authorities, a consultative
body of the Council of Europe *°, which aims to strengthen and
defend local and regional democracy in Europe as well as human
rights protection and integration policies (Council of Europe,
n.d.a.). The two bodies have agreed on the fields of interest and

methods of co -operation in 2009, and revised them in 2018. The

0 The Congress consists of 648 members representing more than 150 000 local and
regional authorities from its 47 member States (Council of Europe, n.d.a.).



objectives of their revised cooperation agreement ' A 2 k € ®~
reinforce local and regional democracy, devolution and self -
government in Eu rope; to guarantee the respect of established

local and regional competences by national and European

authorities; and to strengthen the citizens confidence in the

European values and in democratic institutions at local, regional,

national and European levk z é | §a ~{ ~®s| q é®rk si
{ z®szk kz qg~"k?&a]| "] gk s| [ a~8k M|
principles of the European Charter of Local Self -Government *2 and

their implementation (Art. 1). They affirmed mutual respect of each

f~i -1« §2a s ~2a s @e kprntiple "of eoBn@édmientarity

between them and agreed on the establishment of a High Level

Group (Art. 11).

The EU Cohesion Policy and the Urban Agenda
The EU Cohesion Policy

Ns| gk ®rk A%i «T ®rk / Q +~rk«s~| J
important and relatively successful mechanism* ® ~ é"i i 2 k«« ®
imbalances created by the common market and to reduce
disparities among European regions and spatial disintegration as
nHkzz "« 82 ~{~®k « «®"s|"r"fzk ik kz~8§{

®1 Revised Cooperation Agreement between the European Committee of the
Regions and the Congress of Local and Regional Authorities of the Council of
Europe, Strasbourg, 27 March 2018. Available at https://rm .coe.int/20180327 -
cooperationagreement -revised-co-operation -agreemnt -between -th/168079b433.

%2 Council of Europe, European Charter of Local Self -Government, Strasbourg,
15.X.1985 (European Treaty Series, no 122) https://rm.coe.int/168007a088.

%3 Since 1995 inequality of GDP between European regions has declined by about
25%.



crisis and recovery diver gence (OECD, 2019; Naess-Schmidt &
Jensen, 2018, pp. 6-7 & 15).

The EU has involved cities as valuable subnational entities in
order to more effectively enhance its economic, social and
territorial cohesion. The latter concept has been included in 2009
with Art. 174 TFEU despite being characterized by ambiguity as a
legal concept (Medeiros cited in Purkarthofer, 2019, p. 88).

6~puk ka1l ®rk s|g2k”*«s| g s|®2k«® -~
a~zk { «® fk f~rz"™| gki HSs ®r ®r k 2 k « §|
essential functions and national constitutional structural identity
YN*8 ®kzzsl A%u¢seC ~|i A%uA¢cT "2®1 A §~
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affairs inclusive of regional and local self -government. Indeed,
there is no concrete or appropriate legal basis for the EU to
strengthen the role of cites. Ty s | @ s| ®~ g~| «si k&~
| "®s ~| "z si k| ®s ®- gB) «®Rlsd® ®F | SB®« N @
Art. 4 par. 2 TEU, regional and local self -government remains a
fundamental component of an area of core national responsibility
(Hamza et al., 2014, pp. 21-23, Blanke & Mangiameli, 2013). >*

As a result, access to and allocation of EU structural funding
[e.g. European Regional Development Fund (ERDF), European
Social Fund (ESF), Cohesion Fund (CF)] was based on four

principles: (1) concentration of funds in the regions of greater

“Prk2ak s« |~ qz~f"~"z ikps|s®s~| ~p ~ gs®- 1 Prk
defined ensuring that 1) there is a link to the political level, 2) that at least 50% of city

the population lives in an urban centre and 3) that at least 75% of the populat ion of

the urban centre lives in a city. Thus the city is defined by population size and density

(Dijkstra & Poelman, 2012, p. 2& 4).



need; (2) add itionality of EU funds where other forms of aid come
from the Member States; (3) partnership with regional and local
actors towards the same aims; (4) programming for a certain
period for concrete projects (Craig cited in Nicola, 2011, pp. 96 -
97).

It has consequently been established that cities have been
Nl s| ®g2”rz 8&§r"2® ~p [/ @ ~8k"™ | +~r k«s~|
gs ®s k «i a~zk r"h"« 82 ~qg?2k««s’  kz- k™~ ~z~
exclusion and deindustrialization focused initiatives to an updated
europeanized agenda on improving their competitive capacities in
global economy based on knowledge economy, place -based
interventions and polycentrism (Zimmerman & Atkinson, 2021, pp.
83-84).

+s®sk« pkak g~|«si k?2ki ®~ fk ®rk {
g & ~ u @peeially after the financial crisis of 2008 (Zimmerman &
Atkinson, 2021, pp. 83-EAP pur sgr é"ggk| ® ~"®ki ®
social disparities and highlighted the negative effects of
qz~frzs°"®s~| & YN~8§8 ®kzzsl A%uschbl P
although there have been certain concerns concerning their
decentralization effectiveness and consequent recentralization
trends (Chardas, 2017; Nicola, 2011) were founded on the
assumption that economic development of metropolitan areas
would spread a positive econ omic effect downwards to rural and

lagging regions (Rauhut & Humer, 2020, p. 2117).



The EU Urban Agenda (2016)
The growing importance of the urban dimension in the
frame of European Cohesion Policy in terms of budget, policy
relevance, and visibility has recently been reinforced through a
new approach based on a soft intergovernmental initiatives
promoting urban development. This process was based on policy
documents which were adopted at informal meetings of the EU
Council by Ministers resp onsible for urban development in the
member states, suchastr Kk *2s«®~z "gg~2i YA¥%%ADP
+r N3 @®k? ~ | N «®" s | ~"fzk [ % ~whigh" | +S ®
promoted territorial cohesion and adopted common principles
and strategies for urban developm ent policy (European
+~{{s®®kk p~2 Mkgs~| «T A%%WAPN ®r k i

?kk®s| q ~|] ®rk Q*f~r|] -k kz~8{k|]® -kg
®r k i Pk2as®~2snz gk 1N A %A i YA
Declaration of ministers for territorial cohesion an i Caf A { »"®®k 2
and®r k 1/ Q QafA~r| "gk|]i”™i s| A%cA Y6ks|

The above policy papers are not published by the EU
institutions, remain legally non -binding and they are not backed
by the respective EU financial resourses allocation. However, t he
enactment of the EU Urban Agenda in 2016 as a strategic policy
paper has created an implementation mechanism for all urban
policy initiatives which is based on the promising partnership

approach (14 partnerships with action plans) specifying the rules

% Leipzig Charter on Sustainable European Cities (Agreed on the occasion of the
Informal Ministerial Meeting on Urban Dev elopment and Territorial Cohesion in
Leipzig on 24/25 May 2007).



for participation, the working methods and the expected
outcomes (Purkarthofer, 2019, p. 87).
The Urban Agenda for the EU was instigated by the 1 J*"g® ~p
"{«®kair{i s| e |petiiyfy dties‘taccome up
with concrete actions in favour of better regulation, better funding
A fk®®k?2 y| ~pzkigk ~p [/ Q "|i | " ®s ~
"gk|]i"i« ®r2kk 8szz"ra« Y/ 2a~8k~"| +~{{
It promotes a more effective integrated and coordinated
approach to EU policies and legislation with a potential impact on
Urban Areas. At the same time, it supports European cities to
confront urban problems by creating urban partnerships between
the European Commission, the EU organizations, the national
governments, the city authorities and other stakeholders, such as
non-governmental organizations. ( van Lierop, 2021, p. 1). Among
®r k [/ Q Qaf | "gk|] i "I« 8%8s~a23s®- ®rk{k
cultural heritage, digital transition, inclusion of migrants and
refugees and security in public spaces.
The URBACT Programme is financed both by ERDF and the
Member States. It aims to promote change for better cities, to
enable cities to collaborate and develop integrated solutions to
usual urban challenges, by networking and exchanging best
practices (EU, 2014).
The EU Urban Agenda is the principal mechanism through
which the EU is implementing the United Nations (UN) New Urban
Agenda (NUA), a framework to promote sustainable urbanization
and help cities become more inclusive, environmentally

sustainable and prosperous. The Amsterdam Pact established a



direct link with both the UN 17 Sustainable Development Goals

(SDGs) and the NUA, stating that the EU Urban Agenda would
contribute to the implementati on of the UN 2030 Agenda for
Sustainable Development ¢, notably SDG 11, as part of the Habitat
lll process®” (Van Lierop, 2021).

The New Cohesion Policy Framework (2021  -2027)
The New Cohesion Policy Framework is founded on
simplified rules and a com mon Regulation for all 9 structural funds

with 5 policy objectives ®8. Its first two consolidated objectives

ga ~{ ~®K{ "Ma®k 2 i A i1 5a8kk] kai | —a~8klI

digitalization, and economic transformation, and the
establishment of a Just Transition Fund (JTF) to address the

impact of the transition to a climate -neutral economy. The third

objective aims * ® 1~ { kyWRwkg-~|/[ 2 ~8kil ®ra~"
networks and i sqs®"*z | k®u~2ay«l Prk p-~

[ ~2k «~gs”™z |~ 2~8§Kkights, quali§ 8mpfoyenent, g
education, skills, social inclusion and equal access to healthcare.
7 ®« pspo®r ~fxkg®s k~8%% ~0g B+ kk?
supporting local development strategies and sustainable urban

development of all types of territor ies and local initiatives. The last

% United Nations, Transforming our world: the 2030 Agenda for Sustainable
Development, available at https://sdgs.un.org/2030agenda

5 United Nations General Assembly at the 68 ™ plenary meeting of 61th session,
23/12/2016, Habitat I, The New Urban Agenda, available at
https://habitat3.org/the -new-urban-agenda

%8 Regulation (EU) 2021/1060 of the European Parliament and of the Council of 24
June 2021 laying down common provisions on the European Regional Development
Fund, the European Social Fund Plus, the Cohesion Fund, the Just Transition Fund
O1T Bpps g sl 231, 30.6.2021, pb.Z159 &706, Art. 5.
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https://sdgs.un.org/2030agenda
https://habitat3.org/the-new-urban-agenda

two of its five policy objectives explicitly mention the urban
dimension. Member States will be required to increase by 3 %
their ERDF resources for investments in urban development (van
Lierop, 2021, p. 8 -9).

The Regulation 2021/1060 includes specific rules on
Territorial Cooperation (Art. 28 et suiv.), fostering territorial
strategies under the responsibility of the relevant territorial
authorities or bodies (Art. 29 par. 2). Where a territorial strategy
involves investments that receive support from one or more

Structural Funds, programmes or priorities of the same

ga~qar{{kl ~g®s~|« {~- fk gr2aski -~
s| k«®f{ k| ®f Y 2@l Aw%pl N®2 " g® 277z
i g~{{ -lédsl@cal development i | Pp~g «k-Aregional «  f

areas, led by mixed local action groups, representing both public
and private local socioeconomic interests, supportive of

networking, accessibility and innovative features in the local

context (Art. 31 par. 1). Beneficiaries incz i k i
| ksgrf~"2ar~~i«il gs®sk«l ®~p]| «
areas.

Cities receive direct European funding through many
channels: the European Urban Initiative, the Sustainable Urban
Development angle of ERDF, Connecting Europe Facility, Green
New Deal, Horizon Europe, COVID -19 Recovery Plan etc. (Tosics,
2020).

The European Urban Initiative  (EUI) is included in the new
cohesion framework (2021 -2027) to support the EU Urban Agenda

and further the engagement of cities in EU deba tes, policy
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making, and implementation, as urban tools and interventions
become even more prominent (van Lierop, 2021, p. 8 -9). The EUI
will support the participation of local authorities in thematic
partnerships and will be financed with EUR 400 000 000 u nder
direct or indirect management by the European Commission (Art.
109 of Regulation 2021/1060; van Lierop, 2021, p. 8-9). It will
promote integrated territorial development via cross -border
cooperation provided for by the new Regulation on European
teri®~2 s~z g~~8k2a"r"®s~| Y/ P¥p §2~qg2ar{{Kkc«

The Just Transition Fund®® will support the implementation of
the Urban Agenda by facilitating the reallocation of funds up to
20% of the respective ERDF and ESF+ allocations in order to
pursue cohesion goals (Sielker et al., 2021, pp. 11 -12). The Fund
supports 15 actions among whi ch investments in smart and local
sustainable mobility and investments in digitalisation, digital
innovation and digital connectivity (Regulation 2021/1056, Art. 8,
par. f and h).

Moreover, the New Leipzig Charter of 30th November 2020
aims to strengthen its impact and efficiency through action in five
areas, including multilevel cooperation, communication and

governance. It is supplemented by an implementing document ¢!

%9 Regulation (EU) 2021/1059 of the European Parliament and of the Council of 24
June 2021 on specific provisions for the European territorial cooperation goal
(Interreg) supported by the European Regional Developmen t Fund and external
financing instruments, OJ L 231, 30.6.2021, p. 94 4158.

% Regulation (EU) 2021/1056 of the European Parliament and of the Council of 24
June 2021 establishing the Just Transition Fund, OJ L 231, 30.6.2021, p. 1 -20.

61 European Union (202 0). 'Implementing the New Leipzig Charter through multilevel
g~ k2| | gkb | kT® «®k8&8« p~2 ®r k s{8lafknjak | ®" ®s ~ |
Ministerial Meeting on Urban Matters on 30 November 2020.
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principles.

Furthermore, the Territorial Agenda 2030, published in 1 =
-kgk{fka A YA ¥l § a ~-origritell framéwprk tb " g ® s ~ |
§2a ~{ ~®k ®k?22as®~2s™®7 g~rk«s~|i s| ®rk

Last but not least, the ambitious NextGenerationEU stimulus
package, which is a temporary recover - s| «®2 { k| ® ~p «-~{
billion for the support of Europe's recovery from the coronavirus
pandemic, further involves cities in terms of its impact
sustainability. More specifically, via REACT-/ Q =+ A%l A fszz:
additional funding for 2021 -2022 will be prov ided to EU Cohesion
J~zsg- 8a~qga~r{{k«l ~ « { wursgr s| gz’
committed specifically for regions and cities. This funding is
mobilized through the European Regional Development Fund
(ERDF), the European Social Fund (ESF) and the Fund fa
European Aid to the Most Deprived (European Commission,

2021).

According to Saputelli (2021), the aforementioned EU level
policies have provided a new approach regarding the significance
of the role of the cities in Europe which could instigate certain
related constitutional reforms in several member states as it has

already happened with respect to the role of regions during the

https://ec.europa.eu/regional_policy/sources/docgener/broch ure/new_leipzig_chart
er/new_leipzig_charter_implem_en.pdf.

62 Ministers responsible for spatial planning, territorial development and/or territorial
cohesion (2020) Territorial Agenda 2030 of the EU. https://territorialagenda.eu/wp -
content/uploads/TA2030_summary_jun2021_en.pdf .
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1990s (Chatry & Hulbert, 2017). Moreover, these European urban

policies have enhanced the urban dimension of the EU Cohesion

Policy which has become more central over the last decade and

ér """k g?k”"®ki T «§Mgk«i p~2 gs®sk« f
arena where their voices can be heard and considered, despite

®rks?2 « f|"®s~| "z «®*"® «I 7® sa« kfJ~g
top -down governance model promoted by the EU that bottom -up

Ng®s s«{ g"| pz~ 2@as«ré& VYN~A§8 ®kzzsil
growing importance of this urban dimension, there are many

challenges which remain such as complexity, ambiguity and

fragmentation in urban policies as certain relevant dimensions

have been under -researched as in the case of its connection with

regional policy (Purkarthofer, 2019, p. 88).

Initiatives fostering city partnerships, city titles, citizen
participation and benchmarking
The European Capital of Culture Programme (1985 -2033)
The European Capital of Culture programme was
established in 1985, based on an idea of Melina Merkouri and
Jack Lang, Greek and French Ministers of Culture (EU, 2021). The
programme was adopted on 13 June 1985, by a resolution of the
Ministers responsible for Cultural Affairs meeting within the EU
+~" | gszl A ns{ ki ® ~ r~" k N § ~«s
resol *| gkl ®rk ik kz~8{k|® ~p g z® 2k

strengthening local and regional identity and [on] fostering



[ a2 ~8k"| s |®@itk celébfat®ds thel diversity of European
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cultural ~pp k2 é& Y5 ~{ ICano, 2016, p. 569. W2006, it was
grzsfanr®ki ®~ fk &7 g z® arz §a-q¢

dimension, based principally on cultural cooperation with other
member states, bringing the common aspects of European
cultures to the fore a nd fostering the participation of the citizens
zs s|q s |%. I®® ROR4 itg Dlfectives encompassed the
«®2 k| g®rk|s|q ~p ®rk épkkzs|] g ~p fkz
area and the stimulation of intercultural dialogue and mutual
understanding between / ~ 2 ~8k | %G s®s° k| «él
During the last decade, this cultural initiative has become an
opportunity for making cities the major driving forces for social,
cultural and economic development. According to this
programme, an annual title is awarded to one or mo re cities for a
period of 12 months. Cities come from one or two designated
Member States, EU candidate countries, potential candidates or
EFTA/EEA countries, or other European countries. The selection
competition takes place four years before the actual t itle year, on

the basis of criteria defined at European level. More than sixty

6 Decision 1419/1999/EC of the European Parliament and of the Council of 25 May
1999 establishing a Commun ity action for the European Capital of Culture event for
the years 2005 to 2019, Official Journal L 166 , 1.7.1999, p. 1 -5.

¢ Decision No 1622/2006/EC of the European Parliament and of the Council, of 24
October 2006 establishing a Community action for the European Capital of Culture
event for the years 2007 to 2019 Official Journal L 304, 3.11.2006, p. 1.

 Decision No 445/2014/EU of the European Parliament and of the Council of 16
April 2014 establishing a Union action for the European Capitals of Culture for the
years 2020 to 2033 and repealing Decision No 1622/2006/EC, Official Journal L 132,
3.5.2014, p. 1412.



cities have been nominated so far, starting from Athens
(Boutsiouki, 2015, p. 109) and including less well -known places
like Cork, Sibiu or Pecs (Patel, 2013, p. 541) which in turn have to
host cultural events of various kinds framed in a European context.

The impact of the initiative is important in terms of economic
growth of the hosting cities as there is a notable and sizable
increase in GDP per capita of Capitals of Culture compared with
runner-up regions. However, the potential of the programme is
not yet fully materialized (Gomes & Librero -Cano, 2016, pp. 67 -
68).

The European Youth Capital programme

The initiative of the European Youth Capital title, launched in
2009, is a prize which is designed to empower young people in a
city, boost youth participation and strengthen European identity
(EU, 2021). Since 2014, this cultural initiative of the Europea n
Youth Forum has been officially recognised by the Congress of
Local and Regional Authorities of the Council of Europe.

The European Youth Capital title may be awarded, 2 years in
advance, to any European city focusing on giving young people
the opportun ity to contribute, express and share ideas in order to
shape the social, economic and political life in their community
Nl éakx T k| "®k z~g”™z i k{~ganrg- e

The first city who got the title was Rotterdam. The Greek city

of Thessaloniki was nominated Youth Capital of Europe in 2014,

Nli ®rk g @a2k|®z- ik«sq|]"®ki gs®-

Lithuania.
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Smart Cities and Communities (SCC)

This initiative was launched in 2011 by the European
Commission in order to achieve its objectives on energy, low -
ghaf~|] ®kgr| ~z~gsk« " « «®"Ns| NMNfszs
cities more efficient and more sustainable in the area of energy,
transport and informatio | Al g~{{ | sg”®s ~| ®k gr
part of the Strategic Energy Technology (SET)-Plan using
€0 N"| ®s®"®s  k S| i sg”"®~2 « ®~ { k"M« 2Kk
(European Commission 2011). This should have included
éi k" kz~8{k| ® ~p 8§7"2 ®s gdtigehs®and local { ki s *
communities in order to bridge digital and social divides and
global infrastructures focusing on community ties and cohesion in
~aj ka ® ~ aks| p~2gk z~g"z g~{{ | s®:
Commission, 2011, p. 11).

In 2015, the European Comm ission launched the European
Innovation Partnership for Smart Cities and Communities for
Information and Communication Technologies (ICT), energy
management and transport management. It also established the
Smart Cities Market Place as a platform® for creating strategic
partnerships between industry and European cities with SMESs,
investors, banks, researchers and other local actors. The
Marketplace aims at, inter alia, sustainable districts and built
environment, citizen focus policy and regulation , knowledge

sharing, baselines, performance indicators and metrics and open

 See the platform at https://smart -cities-marketplace.ec.europa.eu/user/login.



data governance in order to develop urban systems and

infrastructures (European Commission, n.d.i.).

European Commission initiatives and tools

Npb Prk é4 ® 2(R0&9) isan iniaiv@ ofkhe &oint
Research Centre (JRC) of the European Commission (EC),
supported by the European Commission's Directorate -General for
Regional and Urban Policy (DG REGIO) (European Commission,
n.d.b). Its main aim is to provoke the debate on w hat the future
of cities can, and should be, within the scientific and policymaker
communities. The initiative was developed in an inclusive manner
A S | gz~«k g~zz"f ~2"7r®s ~| LS ®r
Community of Practice on Cities (CoP -CITIES) (Eurgean
Commission, n.d.c.). According to the report, the European
ngga~~Ngr ®~ 2 f | i k" kz~8{ kbased s «
Ngga~Ngri ®~ 8~zsg-{"ys| ql N S ®
cultural and institutional characteristics and makes use of its
potent ial, implying close dialogue and cooperation in a multi -
level, multi -actor and multi -sector pattern (European Commission,
n.d.b.).

Its activities are supported by an online platform, which
publishes updates, additional analyses, case studies, comments,
interactive maps, in order to share and accumulate knowledge on
the futures of cities. The initiative promotes new forms of urban
gove rnance and networking in order to confront the challenges of
the increasing decline of urban population for over half of

European cities; the adaptation of infrastructure and services for
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the ageing EU population; as well as the increasing application of
new technologies and innovation on transport and mobility but
NZo«~ gs®s % k| «i k] gr"gk{ k| ® s| gs ®-

& a’a)

Commission, n.d.b.).

fp Prk é=|~pzkigk +k| ®2k (WEHP) Pk?2?2as
is an initiative of the European Commission fostering é k = s i-k | gk
based policy making at EU, national and local level and serving as
a point of reference for Commission services, Member States and
z~g”"Nz N @®r ~2s®sk« ~| ®k2as®~2srz N
(European Commission, n.d.a.).

c) The Urban Data Platform Plus is a joint initiative of the
Joint Research Centre and the Directorate General for Regional
and Urban Policy (DG REGIO) (European Commission, n.d.c.). Itis a
major component of the Knowledge Centre for Territorial Policies
(European Commission, n.d.a.) and provides access to information
on the status and trends of cities and regions, to EU
supported urban and territorial development strategies and to
the local dimension of the UN Sustainable Development Goals. It
includes: a) Dashboards, i.e. data on the performance of city,
province, district, region or country, (European Commission n.d.d);
b) the STRATBoard, an interactive tool that provides a
continuously updated state of play on how European Structural
and Investment Funds (ESIF) support the integrated approach to
urban and territorial development °" (European Commission,

n.d.e.); c) the Handbook of Sustainable Urban Development

7 It offers a visual overview of Sustainable Urban Development ( SUD), Integrated
Territorial Investment (ITl) and Community -led Local Development (CLLD) strategies
implemented across Europe in the framework of the EU Cohesion Policy 2014 -2020.



Strategies, which provides methodological support to cities,
managing authorities and other stakeholders involved in the
design and implementation of urban strategies under the
Cohesion Policy; d) localization of the UN Sustainable
Development Goals (SDGs) (European Commission, n.d.f.); e)
thematic analyses, such as migration, women or cost of education
(European Commission, n.d.g.); and f) tools, such as the NUTS
g~| k2®k?al &gsed 08l lenalbling jthie tonversion of
European regional statistical data [of various regional levels
between different versions of the Nomenclature of Territorial Units
for Statistick Y @QPNP gz" ««spsg”*"®s~| & Y/ 2~§k

Conclusions on the EU Institutions and Policies strengthening
the role of the cities
According to Karl -Heinz Lambertz®]| é P~ Lk yKk| ~
municipalities, our cities, our regions is to weaken our Union. This
must not be part of our blueprint for the future. Quite the
opposite: by strengthening our territories we strengthen our
Ql s~| & Y>~r{fka®°l A%s;APT Prs« g~{{k]
keen awareness of the importance of the city role, as the i nstitution
nearest to citizens in various crucial fields of EU policy
implementation and European law application. It furthermore
illustrates the already established bottom -up and top -down
processes regarding the necessary gradual enhancement of the

status of the cities in the context of the three -dimension EU

% President of the European Committee of the Regions (CoR) (2017 -2019), Member
of CoR since 2001 and member of the Congress of Local and Regional Authorities
since 2000.



multilevel governance system - EU Institutions, Member States and
subnational entities (Saputelli, 2020). Taking also into account, the
limited policy area EU competences, the Council of Europe
reinforcing framework and several related actions and initiatives,
these processes have been reinforced during the pandemic with
gs ®- Ng®~? « r~"s| ¢ 8z "N ki A 8§28 ~®
implementation and update process of a plethora of nation -wide
measures (OECD, 2020).
In parallel, city actors have also been facilitating the shift
towards a new urban paradigm based on inclusive, green and
smaurt cities which in turn enhances the realization of tolerance and
solidarity through the integration of social responsibili ty as well as
®r k gs®s°® k]| «i g2 kgnrnan@®s ~| S | si k| ®sp
and post-truth related manipulation (Yanaze & Chibas Ortiz, 2020,
p. 8).

The Intercultural Cities Programme (ICC)
Introduction to the rationale of the programme

The 6 7| ®k2 g~ z ®E 2 57 ~ gras"®s{lid«a fagship+ b
initiative of the Council of Europe and the European Commission,
adopted in 2008 (Kemmer et al. 2013). The two international
organisations have agreed to cooperate in many fields of their

common intere st since 20057°.

“Prk ®ka{ égs®sk«é s| ®r k ®s®zk é7| ®k?2g z® &n;
designates cities as well as towns and districts in larger cities or metropolitan areas.
See Recommendation 2015.

"4+~"|1gsz ~p [/ a~8kl YA%%WAP] ?2s|s«®k?2«i -k§ ®s
Warsaw Declaration.
http://www.coe.int/t/dcr/summit/20050517_  decl_varsovie_en.asp.



It promotes tolerance through recognition and respect to
cultural difference (C6té, 2018). It aims at the accommodation of
cultural difference in order to create politically and economically
"hnz AMfzk i s kBq«s®- 1 AP ®rk i kk8k]| s|
history and common future among the [European] peoples, within
®r ks? i s k2 «s®- | «~ N« ®~ "N ~s ®r k
g2 k~"®k?a [ a~8keéi ¥+Bk§7?®3ls«i®ké-kgznran
Ykr"2« ~p |/ &~8k~™| + z® @arz +~~8Kk2N®S -

The programme is based ~ | ®int&rculté@ral integration
policy modelé Y+ ~"| gsz ~p  The 2lnteckliural A 3¢ AP
integration policy model is a two-way process based on reciprocal
and symmetrical recognition, under an overarching human rights
framework (Council of Europe, 2021). Diversity in an Intercultural
City is not denied, is not ignored, nor overemphasized. It is
essential to be perceived as a way to social cohesion a s well as an
advantage through an intercultural way of thinking and approach
(Cote, 2018 and Council of Europe, n.d.a.).

71 p~rg® is k2«s® N« N BKk«-~
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the defining factors which will determine [...] which cities flourish &
(EU-ICP, 2008: 4).
There are three main dimensions of policy paradigm change
from multiculturalism to interculturalism. The Intercultural Policy
Paradigm (IPP): a) is a bottom-up process, i.e. a social and policy
§2 ~gk«« fkgs||s|g ~"® ®rk gsi@iofaz k” kz N
top -down process or of academic reflections on diversity without
clear contact with policy -{ *ys| géN f P s« A ézk”™i k

whereby experts provide authoritative arguments to policy -makers



to influence political decision -{ *y s | g &€ N gokative procés$ & s |
of policy experimentation and testing in order to achieve dynamic
gr ~| qk 8§8~zsgsk« M| granrnjsqg{ -gr | gk
Barrero, 2017).
Prk 7| ®k?2g z® 2372z +s® 82 ~{~®k« g
to read, understand and find t he significance of diverse cultures
and as a consequence to be able to evaluate, compare and
decode the varied cultures that are interwoven in a place. It allows

one to attribute meaning and significance to anything seen and

g2 ~j “gki el Y W~ ~ i Imfietd 20062 p. 23§ In*the ~ ~
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Bloomfield, 2006, p. 24)
The ICC programme influences migration policy at the
national and international level, and is based on a multi -level
governance combining horizontal strategies, e.g. networking
between cities and with non -governmental organisations, and
vertical strategies, e.g. interactions between national and local
governments (White, 2021).
7® s« "~ g~|g2®k®k 82 ~xkg®dildingr sgr 8§
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paradigm from the economic potential of cultural diversity shifted

1 Initiators of the project are the two British cultural and urban planners Charles
>Al P2 Ald Jrsz W~~il pupur~ s| ctadk@ Qeativg i é+~{ k
Cities (Landry 2012).
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reforms that foster social cohesion. The city is understood as a
privileged locus for the re -imagination of intercultural relations
and practices (EU-ICP, 2012, Introduction).

7+JE« qk| k&a"rz g~"z s« @®u~p~zi b /I
g z® 2k s« |ik?«®~~i N« N 82 ~8ka®-
(EU7+J A3%¢ Ab  feity leeiB diversty policy promotes a
multi -level approach: European, national and local actors form
part of a governing alliance in order to improve the economic
§kap~2a{~r| gk ~p A“asrepeue & Isustairsng khe « s ® -
creative potential of the c ity and triggers local competitiveness
(Wood & Landry, 2008).

Prk 82 ~qgqar"{{ki« "s{«

The Intercultural Cities Programme (ICC) intends to support
local authorities in their reviewing, designing and implementing
s| gz «s " k s| ®kqg?”""®s ~| 8§8~zsgsk« ép?~{
(Council of Europe, n.d.b.).

The programme is i mplemented in 130 cities in Europe,
Australia, Canada, Japan, Israel, Mexico, Morocco and the United
States. However, South America and Africa are not members of
the Programme.

The main objectives of the programme seem to be the
following two:

a) the inclusive debate, review and policy for supporting
integration and social cohesion, empowering all members of

the community to participate in local decision -making,



b)

resou

promoting active citizenship and providing the space and
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Recommendation 2015, Council of Europe, n.d.a.).

the effective, positive and sustainable management of urban
i s  k2«s®- ®ra~ qr s| ®kqg?"®ki
institutional capacity: respect of the equal value of all
identities, fostering intercultural competence for public
services and conflict management through the elimination of
stereotypes and positive intercultural mixing (Wood &
Landry, 2008; CoE Recommendation 2015. Council of
Europe, n.d.a. Council of Europe, 2019; Council of Europe,
20211 Prk ~s{ s« ®r"*"® +s®skc«
identity emb racing cultural pluralism and the complexity of

identities through leadership discourse and symbolic actions
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(Council of Europe, n.d.a).
Intercultural Cities nurture equality and diversity as a

rce, and they focus on interaction, by promoting greater

mixing, through public policies in order to  promote real inclusion

at the

Pr k

support through expert and peer support to public authorities,

local level (Council of Europe, 2021).
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The Intercultural Cities Programme provides methodological

step-by-step guide of how to become an intercultural city, manuals

and h

andbooks, as well as extensive city profiles and city charts on

a



achievements of index indicators, a database of good practices,

and policy briefs related to specific policy areas. It finances

thematic events, study visits of representatives of one in tercultural
city to another, and the transfer of innovation (Council of Europe,

n.d.a.).

The procedure for joining the network includes five steps
(Council of Europe, 2021a). The leadership of the intercultural city
must uphold the value of diversity and the principles of the
European society, such as equality, justice and non -discrimination,
and embrace a political discourse with alternative, more
participatory methods of involvement (Guidikova, 2014, p. 3). The
Strategy for Intercultural city:

a) isdesignedby a- s k2 «s®- J?2a ~cénsisktingdf¢he Pk » {
Mayor, politicians, the ICC local coordinator, municipal
interdepartmental teams, NGOs, associations, media
professionals, entrepreneurs, teachers, artists etc. (Council of
Europe, 2021a).

b) develops wurban planning and urban regeneration,
mediation, safety and security (Council of Europe, 2019;
Council of Europe, 2021).

c) is based on the collection of demographic data , the city
policies and structures input, the potential impact on the
gs®s°k| i« y| ~pzki gkaboupdiversitysagndy « " | i
inclusion, or informal stories which express the pulse of the

community (Council of Europe, 2021 b) .

2 Intercultural City index and benchmarkingtool s « ~| zs| k ®~ rkz§ - ~ {~
S facts, inputs and impacts. Available at
https://www.coe.int/en/web/interculturalcities/about  -the-index


https://www.coe.int/en/web/interculturalcities/about-the-index

d) is structured around 16 important elements, including
education, intercultural intelligence and competence,
cultural and social life, public space, media and

communication (Council of Europe, 2019).

Prk 67| ®kag z® arz +s® 7|i k¥ye

z k™2 | s | for the partizipating cities (or candidates) and is
based on a questionnaire involving 86 questions grouped in 12
indicators ® with three distinct types of data (Council of Europe,
2021b). Six sub-indices are grouped in a composite indicator
ghrzzki e af n| 8~zsgsk« ®ra~ qr
€s| ®kag z® 2anrz zk| «é& Y+~ | gsz

Neighbourhoods; Public services; Business and the labour market;
Cultural and social life; Public space "*); 3. Mediation and conflict
resolution; 4. Language; 5. Media and communication; 6.
International outlook; 7. Intercultural intelligence and
competence; 8. Welcoming newcomers; 9. Leadership and

citizenship; 10. Anti -discrimination; 11. Participation; 12.

~p
compriseb & ¢ 1 +~{{s®{ k] ®N Al 7] ®k?2 g
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integrated strategies and methods in p ilot cities is necessary, so
that they could also be implemented to other European countries

(Wood & Landry, 2008; CoE Recommendation 2015).

3 Indicators have been weighed for relative importance. For each indicator, the
participating cities can reach up to 100 points (which are consolidated for the
general ICC Index).
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need for a constructive and continuous dialogue and co -operation
between local and national authorities under a human rights
protection framework. The aim is to build coherent policies and
effective multi -level governance of integration and diversity
management, with a long -term approach rather than an

emergency perspective (Council of Europe, 2017).

The ICC Strategy on education

The ICC strategy focusing on Education includes schools,
Universities ~ | | gs’ sz «~gsk®- i« s| ®kag z®
(Council of Europe, n.d.b).

Schools are transformed to creative skills laboratories, open
to society and intercultural interaction, serving as a link between
family and community, establishing a strong partnership with
parents who are involved in school policies and school life, and
interacting with the local community (Council of Europe, n.d.d.;
Council of Europe 2019). Schools coordinate intercultural projects,
teach about religio n (sociology and history of religion), teach
history in a multi-perceptivity approach and develop an
intercultural dimension in all disciplines, not only in humanities.
They encourage migrant pupils to take an active part in
democratic processes in schools , and promote peer mentoring by
pupils (Council of Europe 2019, 34 -36).

Universities promote inclusion policies, intercultural

awareness training, evaluation of diversity and relevant data



collection at the local community. They also promote global
citizenship of students (Council of Europe, n.d.b).

The City invests in majority language training for all migrants,
recognizes minority languages in the public space providing
translated public information into minority languages and
facilitates information an d communication between minorities and
institutions. The City provides intercultural awareness training
programs in the public sector (i.e. politicians, teachers, public
servants, police officers, nurses, journalists) (Council of Europe,
2019).

The ICC Strategy on Media

Since 1982, the Council of Europe has emphasized the role
~p é®rk s|ik8k|]ik]® ~]i NTR~| ~{ - «
reflect the diversity of ideas and opinions € Y+~ | gsz ~p [~
1982). The impact of media on attitudes towards cultural diversity
IS enormous, promoting intercultural relations (Council of Europe,
2019, 48-50) a| i p~2{s|q z~g”"z sik|] ®s®- A
(Bellardi, N. et al. 2018, p. 13).

Community Media may play an essential role in
€ | i k2a28s| | s]|q g z® 2aNnz NzZ®®k?& | "®s W Kk«
regulation, financing and control (European Commission, 2009).
Community Media are accessible to all citizens without any
discrimination who can be trained in new tools through a critical
literacy approach ( Bellardi, N. et al., 2018).

The Intercultural City Media Strategy aims at the

development and maintenance of a long-term trust-based



relationship with the media and at the openness of media to
minority g roups as a factor that contributes to social cohesion
through pluralism ( Bellardi et al., 2018). It is a joint strategy with
local media agencies (and journalism schools) to present news in a
responsible and intercultural way which includes publishing

stories about diversity, and presenting the opinion of diverse

citizens through interviews ( Council of Europe, 2019, pp 48-50).

The programme should define and diffuse the important
messages of the Intercultural Cities initiative to the local actors and
invite journalists to report on projects and events in order to draw
attention of the citizens at the ICC initiative.

The ICC media joint strategy should strengthen the media
and provide for training on intercultural understanding, skills and
competence of media professionals, providing for intercultural
media awards and motivating young people from diverse
backgrounds to train as journalists and (Council of Europe, 2019,
pp 48 -50);

It should also attract media attention and provoke public
debates on intercultural issues, establishing intercultural
champions and appoint local personalites as media
EN{frN«u«Ni ~2«d ~| s| ®k&g z® &Nz
strategy is focused on promoting diversity through its content and
by recruiting diverse staff working in the medias (Council of
Europe, 2019).

In addition, the Anti -rumours strategy points at prejudice,
segregation, and the lack of interaction and dialogue between

people, as the root causes of di scrimination. The strategy aspires

s « « k



to fill the gaps in communication and increase interaction between

majorities and minorities, and within different groups, so that

érsii k| 88 ~gk««k« ~p s| kO N"zs®-

(Council of Europe, 2016).

Conclusions
The enhancement of the bottom -up approach and the new
multi -level model

In this chapter the two processes (bottom -up and top -down)
for strengthening the role of the cities, and their dynamic as well
as creative interaction were briefly explored and evaluated in
terms of their effectiveness and positive influence on nearly three
guarters of the EU's population which live in European towns and
cities and additionally on the basis of the fact that three quarters of
the EU legislation is imp lemented at local and regional levels
(Urban Intergroup, 2011).

Regarding the first approach (bottom -up) which s
characterized by decentralized and polycentric structures that
celebrate and facilitate local action, it is claimed that cities and
regions have maintained a healthy level of self -awareness about
their expertise -knowledge legitimacy capacity and valuable
political role (Heinelt, 2017, pp. 11 -12). The development of
relevant bottom -up initiatives managed to build local support for
future EU integration and to empower citizens to take related
responsibilities. Moreover, the added value of the commitment of
enhancing the political and institutional role of cities and regions

lies in the fact that it provides a bi -directional wide channel of

N



interaction and constructive dialogue between local and EU level.
Regional and urban interests are advanced through the adoption
and the implementation monitoring mechanisms of targeted
European policies while simultaneously the EU significant role
becomes more visible locally, its democratic legitimacy is
consolidated and the link between the EU and its citizens is
significantly satrengthened (Urban Intergroup, 2011; Saputelli,
2019). In addition, other initiatives of the EU and the Council of
Europe promote the bottom-up approach and the active
engagement of local authorities, citizens and multiple
stakeholders such as the titles of the Cultural Capital of Europe
and the European Youth Capital. In addition, Europe uses the ICC
programme as a new paradigm of interc ultural approach of
diversity in a bottom -up procedure, that interconnects all
stakeholders, in a democratic and participative governance.

On the other hand, the top -down perspective regards a
hierarchical approach that privileges central control and  policy
planning to enhance the role of cities at the EU level as an
important dimension of EU Cohesion Policy. Indicators and
benchmarking are also valuable tools of this process, such as the
Urban Data Platform, the Dashboards, the NUTs convertor in the
framework of the EU Joint Research Centre and the European
Commission. The top -down approach is also witnessed in the
evaluation and monitoring of candidature and performance of the
soft initiatives, e.g. the European Capital of Europe, as well as in

the framework of the Intercultural City Index.



However, the growing importance of the urban dimension in
the frame of European Cohesion Policy in terms of budget, policy
relevance, and visibility has recently been reinforced through a
new approach based on an in tergovernmental process of soft
governance initiatives in the field of urban development. The
enactment of the Urban Agenda for the EU in 2016 as a strategic
policy paper has created an implementation mechanism for all
urban policy initiatives which is bas ed on the promising
partnership approach. Funding by the European Structural Funds
for territorial cohesion and transborder cooperation enhances the
role of the cities and supports them in their tasks. The EU Urban
Agenda has coordinated funding by EFRD, U RBACT, the
European Urban Initiative, the Just Transition Fund and the EU
Recovery Fund. Funding is subordinated to the partnership
principle and a place -based approach.

A new multi-level, multi-sector and multi -actor model
emerges with strong partnership s between cities, Member States,
EU authorities, stakeholders and citizens which strengthens the

role of European cities.

The empowerment of the Citizens and the inclusion of all
marginalized groups

The EU and the Council of Europe respond to the needs of
cities for green and digital transition and the enhancement of
social cohesion through intercultural policies and the promotion of
inclusion in a resilient and fair society in a holistic way. They

promote a collaborative model, in which every citizen pa rticipates



and expresses his/her opinion. The citizen is educated to be more
productive, more innovative, more empowered, more trained in
ethical, environmental and democratic values through life -long
learning in a multicultural world.
Cities are becoming ér f «é& ~p s| |~ "®s~]| I (
sustainable growth for the well -being of society. They promote
8§ k k @ ®~ 8kk? g~ | «kzs| g "] «~zsin
awareness for local and global issues, including digital awareness
and cultural competence. Th ey cultivate empathy in parallel with
critical thinking, and active engagement to public life and decision

making, in the framework of their European and global citizenship.

Reinforcing cultural and media literacy

The European Committee of the Regions has played a
«sq| spsg”™"| ® a&@~zk s| AN T Ml gs| 9 gs ®s ko«
supported all initiatives for media literacy, as has been done by all
EU institutions. However, there is ample room for additional effort s
®~ kfI®k|i +~Mi« 8§~pka« ~|]i ®~ kT8~ i
the existing institutional system and consequently to give new
{ ~{ k]| ® { ®~ ®rk +s®s°k]| «i /] “a~8k Y-
Wassenberg, 2020, p. 70).

UNESCO urges cities to be MIL Cities, e.g. cities that use
technologies, such as Artificial Intelligence, and Big Data in an
ethical, sustainable, critical and creative way and taking into
consideration the social impact of that use. In this procedure the

participation of all stakeholders, incl uding members of diverse



social groups who should have access to integrated knowledge
and lifelong learning opportunities (UNESCO, 2019).
?7> +s®sk« éi k" kz~8%8 ®raa~ qr ®r k p
and cultural networks, critical and creative thinking capacity of
citizens and promote the ethical use of communication, with and
without new technologies, ensuring a more humane, diverse,
sustainable and participatory development in urban spaces with
the participation of all stakeholders (Chibas Ortiz et al. 2020, p. 2).
New communication skills and critical thinking lead to productive
zk~2 | s|q ~|i ~g®s k gs®s°k| «res8i ®2n]
®~ +~{{ | sg"®s~| & pursgr ®rk gs®s®k]| «
Ortiz et al. 2020).
It is more than 30 years that the European Union has taken
the regional dimension seriously and has developed institutions
and policies to enhance the role and the ide ntity of regions and
cities in its multi -level governance. The EU Urban Agenda in 2016
has reinforced the financement of cities and their projects, while
soft intergovernmental tools have reinforced cultural competence
and increased media literacy. The int ercultural cities media
strategy promotes both. Smart cities promote digital skills.
Though member states are in principle responsible for
advancing media literacy to their citizens, European cities are now
strengthened, digitalised and local authorities skilled enough to
more easily proceed to MIL Cities, with their training on indicators,
platforms and metrics as well as the bonds established with their

empowered citizens and all stakeholders.



References

Bellardi, N., Busch, B.,Hassemeer, J.,Peissl, H.& Scifo, S.
(2018). Spaces of Inclusion - An explorative study on needs of
refugees and migrants in the domain of media communication and
on responses by community media. Project Report. Strasbourg,
Council of Europe.
http://eprints.bournemouth.ac.uk/30447/1/DGI1%282018%2901 S
paces%200f%20Inclusion.pdf.pdf

Blanke, H. J. & Mangiameli S. (Eds.). (2013)The Treaty on EU (TEU):
A Commentary (pp. 529-586) Berlin-Heidelberg, Springer -Verlag.

Boutsiouki, S. (2015). Multilateral Cultural Diplomacy aThe Council
of Europe and the EU, in Vasileiadis, N. & Boutsiouki, S., Cultural
Diplomacy: International and Greek dimensi ons, Athens, Kallipos
repository (in Greek).
https://repository.kallipos.gr/bitstream/11419/4424/1/15527 Vasi
leiadis%20Total -KOY .pdf

Chardas, A. (2017). Local Governance in the Age of Austerity in
Greece and the Impact of the EU Leader Approach in the Region
of Peloponnesus. Journal of Balkan and Near Eastern Studies,
19(6), 628-644.

Chatry, I. & Hulbert, C. (2017). Multi-level Governance Reforms:
Overview of OECD Country Experiences. OECD
http://dx.doi.org/10.1787/9789264272866 -en

Chevallier-Govers, C. (2013). Article 13: The Institutions in Blanke,
H. J. & Mangiameli S. (Eds.) The Treaty on EU (TEU): A
Commentary (pp. 529-586) Berlin-Heidelberg, Springer -Verlag.

Chibas Ortiz, F., Dias, A.P. & Fischer, R. (2020).MIL (Media and
Information Literacy) University Cities: new metrics for education
and urban health . http://mic.org.ru/vyp/33/33 -ortiz.pdf

Council of Europe. (1982). Declaration on the Freedom of
Expression and Information.
https://doi.org/10.1017/S0020782900057582


http://eprints.bournemouth.ac.uk/30447/1/DGI%282018%2901_Spaces%20of%20Inclusion.pdf.pdf
http://eprints.bournemouth.ac.uk/30447/1/DGI%282018%2901_Spaces%20of%20Inclusion.pdf.pdf
http://dx.doi.org/10.1787/9789264272866-en
http://mic.org.ru/vyp/33/33-ortiz.pdf
https://doi.org/10.1017/S0020782900057582

Council of Europe. (2009). Cultural identities, shared values and
citizenship.In OSCE Human Dimension Implementation Meeting,
Warsaw, 28 September a 9 October 2009.
https://www.osce.org/fi les/f/documents/5/a/39050.pdf

Council of Europe. (2013). Intercultural cities - Building the future
on diversity. https://edoc.coe.int/en/intercultural -and-
interreligious -dialogue/6004 -intercultural -cities-building -the-
future -on-diversity.html#

Council of Europe. (2019a). Recommendation CM/Rec(2015)1 of
the Committee of Ministers to member states on intercultural
integration .
https://search.coe.int/cm/Pages/result_details.aspx?ObjectiD=090
00016805c471f

Council of Europe. (2016). Intercultural Cities, The art of mixing.
https://rm.coe.int/brochure -2019-on-the-intercultural -cities-
programme/1680488e90

Council of Europe. (2017). Policy Lab for Inclusive Migrant
Integration, Lisbon, 28 November 2017, Conclusions. Available at
https://rm.coe.int/policy -lab-for-inclusive-migrant -integration -
lisbon -28-november -2017-c/1680780451

Council of Europe. (2019b). The intercultural city step by step
(Revised edition), A practical guide for applying the urban model
of intercultural inclusion. https://edoc.coe.int/en/living -together -
diversity -and-freedom -in-europe/7982 -the-intercultural -city-step-
by-step-revised-edition.html

Council of Europe. (2021, 17 June). Intercultural integration
strategies: managing diversity as an opportunity. Model
Framework for an Intercultural Integration Strategy at the National
Level. Steering Committee on anti -discrimination, diversity and
inclusion (CDADI)6. https://rm.coe.int/model -framework -for-an-
intercultural -integratio n-strategy -at-the-natio/1680a2ecf9

Council of Europe. (2021a). Intercultural Cities, Why and How to
join. https://www.coe.int/en/web/interculturalcities/now  -to-join-


https://www.osce.org/files/f/documents/5/a/39050.pdf
https://edoc.coe.int/en/intercultural-and-interreligious-dialogue/6004-intercultural-cities-building-the-future-on-diversity.html
https://edoc.coe.int/en/intercultural-and-interreligious-dialogue/6004-intercultural-cities-building-the-future-on-diversity.html
https://edoc.coe.int/en/intercultural-and-interreligious-dialogue/6004-intercultural-cities-building-the-future-on-diversity.html
https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805c471f
https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805c471f
https://rm.coe.int/brochure-2019-on-the-intercultural-cities-programme/1680488e90
https://rm.coe.int/brochure-2019-on-the-intercultural-cities-programme/1680488e90
https://rm.coe.int/policy-lab-for-inclusive-migrant-integration-lisbon-28-november-2017-c/1680780451
https://rm.coe.int/policy-lab-for-inclusive-migrant-integration-lisbon-28-november-2017-c/1680780451
https://edoc.coe.int/en/living-together-diversity-and-freedom-in-europe/7982-the-intercultural-city-step-by-step-revised-edition.html
https://edoc.coe.int/en/living-together-diversity-and-freedom-in-europe/7982-the-intercultural-city-step-by-step-revised-edition.html
https://edoc.coe.int/en/living-together-diversity-and-freedom-in-europe/7982-the-intercultural-city-step-by-step-revised-edition.html
https://rm.coe.int/model-framework-for-an-intercultural-integration-strategy-at-the-natio/1680a2ecf9
https://rm.coe.int/model-framework-for-an-intercultural-integration-strategy-at-the-natio/1680a2ecf9
https://www.coe.int/en/web/interculturalcities/how-to-join-

Council of Europe. (2021b). About the Intercultural Cities Index .
https://www.coe.int/en/web/interculturalcities/about  -the-index

Council of Europe. (n.d.a). Congress of local and regional
authorities . https://www.coe.int/en/web/congress/home/

Council of Europe. (n.d.b). Intercultural cities Programme .
https://www.coe.int/en/web/interculturalcities/what

Council of Europe. (n.d.c.). The intercultural City Index 2019 A
Methodological Overview. https://rm.coe.int/the -intercultural -city-
index-2019-a-methodologica |-overview/16809074ab

Council of Europe. (n.d.d.). Intercultural Cities (Infographic).
https://rm.coe.int/ CoERMPublicCommonSearchServices/DisplayD
CTMContent?documentld=0900001680483cd4

Coté, D. (20¢ £AP1T Prk @~ ®s ~ | ~p é-s k?2«s®- "
the Council of Europe. In White B. (Eds.). Intercultural Cities.

Global Diversities. Palgrave Macmillan, Cham, 329-345.
https://doi.org/10.1007 /978-3-319-62603-1 13

Covenant of Mayors for climate and energy in Europe. (n.d.).
https://www.covenantofmayors.eu

Craig, P. & De Burca, G. (2020). European Union Law, Texts, Cases
and Materials, Oxford University Press.

Dijkstra, L. & Poelman, H. (2012). Cities in Europe, The new OECD-
EC definition.
https://ec.europa.eu/regional_policy/sources/docgener/focus/20

12 01 city.pdf

European Commission. (2011). Report of the Public Con sultation
on the Smart Cities and Communities Initiative.
https://ec.europa.eu/energy/sites/ener/files/documents/public_co
nsultation_report.pdf

European Commission. (2017, 20 November). Report from the
Commission to the Council on the Urban Agenda for the EU. 657
final.
https://ec.europa.eu/regional_policy/sources/policy/themes/urba
n/report_urban_agenda2017_en.pdf


https://www.coe.int/en/web/interculturalcities/about-the-index
https://www.coe.int/en/web/congress/home/
https://www.coe.int/en/web/interculturalcities/what
https://rm.coe.int/the-intercultural-city-index-2019-a-methodological-overview/16809074ab
https://rm.coe.int/the-intercultural-city-index-2019-a-methodological-overview/16809074ab
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680483cd4
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680483cd4
https://doi.org/10.1007/978-3-319-62603-1_13
https://www.covenantofmayors.eu/
https://ec.europa.eu/regional_policy/sources/docgener/focus/2012_01_city.pdf
https://ec.europa.eu/regional_policy/sources/docgener/focus/2012_01_city.pdf
https://ec.europa.eu/regional_policy/sources/policy/themes/urban/report_urban_agenda2017_en.pdf
https://ec.europa.eu/regional_policy/sources/policy/themes/urban/report_urban_agenda2017_en.pdf

European Commission. (2019). The Futures of Cities
Opportunities, Challenges and the way forward. the-future -of-
cities_online.pdf

European Commission. (2020). JRC science hub communities, CoP
on the cities.
https://ec.europa.eu/jrc/communities/en/community/cop  -cities

European Commission. (2021, 11 October). EU Cohesion policy on
the frontline ofthe 2 kg~" k2 - B +AA fszzs~|
cities in just 4
months. https://ec.europa.eu/regional_policy/en/newsroom/news/
2021/10/10 -11-2021 -eu-cohesion -policy -on-the-front -line -of-the -
recovery-eur34-billion -approved -for-regions -and-cities-in-just-4-
months.

European Commi ission. (n.d.a.). Knowledge Centre for Territorial
Policies. https://knowledge4policy.ec.europa.eu/territorial_en

European Commission. (n.d.b). Urban Data Platform Plus. The
Futures of Cities.
https://urban.jrc.ec.europa.eu/thefutureofcities/introduction#_edn

2

European Commis sion. (n.d.c). Urban Data Platform Plus. The
Futures of cities. https://urban.jrc.ec.europa.eu/thefutureofcities

European Commission. (n.d.d.). Urban Data Pl atform Plus.
Dashboards. https://urban.jrc.ec.europa.eu/dashboards/en

European Commission. (n.d.e.). Urban Data Platform. Strategies.
https://urban.jrc.ec.europa.eu/strategies/en

European Commission. (n.d.f.). Urban Data Platform Plus.
Localising the Sustainable Developmen t Goals.
https://urban.jrc.ec.europa.eu/sdgs/en

European Commission. (n.d.g ). Urban Data Platform. Thematic
analyses. https://urban.jrc.ec.europa.eu/thematic -analyses/en

European Commission. (n.d.h.). Urban Data Platform. Tools.
https://urban.jrc.ec.europa.eu/tools/en

rgga -~


file:///C:/Users/DELL/Downloads/the-future-of-cities_online.pdf
file:///C:/Users/DELL/Downloads/the-future-of-cities_online.pdf
https://ec.europa.eu/jrc/communities/en/community/cop-cities
https://ec.europa.eu/regional_policy/en/newsroom/news/2021/10/10-11-2021-eu-cohesion-policy-on-the-front-line-of-the-recovery-eur34-billion-approved-for-regions-and-cities-in-just-4-months
https://ec.europa.eu/regional_policy/en/newsroom/news/2021/10/10-11-2021-eu-cohesion-policy-on-the-front-line-of-the-recovery-eur34-billion-approved-for-regions-and-cities-in-just-4-months
https://ec.europa.eu/regional_policy/en/newsroom/news/2021/10/10-11-2021-eu-cohesion-policy-on-the-front-line-of-the-recovery-eur34-billion-approved-for-regions-and-cities-in-just-4-months
https://ec.europa.eu/regional_policy/en/newsroom/news/2021/10/10-11-2021-eu-cohesion-policy-on-the-front-line-of-the-recovery-eur34-billion-approved-for-regions-and-cities-in-just-4-months
https://knowledge4policy.ec.europa.eu/territorial_en
https://urban.jrc.ec.europa.eu/thefutureofcities/introduction#_edn2
https://urban.jrc.ec.europa.eu/thefutureofcities/introduction#_edn2
https://urban.jrc.ec.europa.eu/thefutureofcities
https://urban.jrc.ec.europa.eu/dashboards/en
https://urban.jrc.ec.europa.eu/strategies/en
https://urban.jrc.ec.europa.eu/sdgs/en
https://urban.jrc.ec.europa.eu/thematic-analyses/en
https://urban.jrc.ec.europa.eu/tools/en

European Commission. (n.d.i). Smart Cities.
https://ec.europa.eu/info/eu -regional -and-urban -
development/topics/cities -and-urban-development/city -
initiatives/smart -cities_en

European Committee of the Regions. (2007, 30 r ay). CoR
welcomes the adoption of the Leipzig Charter on cities and the

Territorial Agenda promoting territorial cohesion. COR/07/72.
https://ec.europa.eu/commission/presscorner/detaille  n/COR_07_
72

European Committee for the Regions, Opinion on Media literacy
and Creative content online , Official Journal of the EU, C 325/70 of
19.12.2008.

European Parliament (2021), Committee of the Regions, Available
at:  https://www.europarl.europa.eu/factsheets/en/sheet/16/the -
committee -of-the-regions

European Youth Forum. (2022). Applications For European Youth
Capital are now Open!. https://www.youthforum.org/applications -
be -european -youth -capital -2025 -are-now-open

European Union. (2014). European Regional Development Fund
2014 & 2020, European Territorial Cooperation URBACT |
OPERATIONAL PROGRAMME, adopted by the European
Commission on 12 December 2014.
https://urbact. eu/sites/default/files/u_iii_op_oct_2015.pdf

[ a2 ~8k"| Q| s~ | 1 YA%e AbT Qaf ~| g k] i
" «®kai AT Ngdkki "® ®r k 7| p~2{"z
Responsible for Urban Matters on 30 May 2016 in Amsterdam, The
Netherlands, available at

https://ec.europa.eu/regional_policy/sources/policy/themes/urba
n-development/agenda/pact -of-amsterdam.pdf

European Union. (2021, 23 November). Being the European
Capital of Youth or of Culture .https://europa.eu/youth/get -
involved/intercu ltural%20understanding/being -european -capital -
youth -or-culture_en.


https://ec.europa.eu/commission/presscorner/detail/en/COR_07_72
https://ec.europa.eu/commission/presscorner/detail/en/COR_07_72
https://www.europarl.europa.eu/factsheets/en/sheet/16/the-committee-of-the-regions
https://www.europarl.europa.eu/factsheets/en/sheet/16/the-committee-of-the-regions
https://www.youthforum.org/applications-be-european-youth-capital-2025-are-now-open
https://www.youthforum.org/applications-be-european-youth-capital-2025-are-now-open
https://ec.europa.eu/regional_policy/sources/policy/themes/urban-development/agenda/pact-of-amsterdam.pdf
https://ec.europa.eu/regional_policy/sources/policy/themes/urban-development/agenda/pact-of-amsterdam.pdf
https://europa.eu/youth/get-involved/intercultural%20understanding/being-european-capital-youth-or-culture_en
https://europa.eu/youth/get-involved/intercultural%20understanding/being-european-capital-youth-or-culture_en
https://europa.eu/youth/get-involved/intercultural%20understanding/being-european-capital-youth-or-culture_en

European Union. (n.d.). European Week of regions and cities.
https://europa.eu/regions -and-cities/

nuropean Urban Knowledge Network. (2021).
https://www.eukn.eu

EU-ICP. (2008). The Intercultural City: what it is and how to make it
work. In European Commission and Council of Europe (Eds.).
Introductory Documents for Cities Participating in the Pilot Phase of
the Intercultural Cities Programme.

EU-ICP. (2012). The origins of the intercultural city concept .
http://www.coe.int/t/dg4/cultureheritage/culture/Cities/origin_en.
asp

Gauchi, J.P. (2020). Study on the Integration of Migrants in middle
and small cities and in rural areas in Europe. Committee of the
Regions.

https://cor.europa.eu/en/ engage/studies/Documents/Integration
%200f%20Migrants.pdf Gomes, P. & Librero-Cano, A. (2016, 27
September). Evaluating three decades of the European Capital of
Culture Programme: a difference - in -differences approach.
Journal of Cultural Economics, 42, 57-73(2018).
https://doi.org/10.1007/s10824 -016-9281-x.

Guidikova, I. (2014, 1 January). Cultural diversity and cities &he
intercultural integration approach. Robert Schuman Centre for
Advanced Studies Research Paper No. PP 2014/02
http://dx.doi.org/10.2139/ssrn.2380692

Hall, P. (1993). Policy Paradigms, Social Learning, and the State:
The Case of Economic Policymaking in Britain. Comparative
Politics 25(3), 2753296.

Hamza, C., Frangenheim, A., Charles, D. & Miller, S. (2014). The
Role of Cities in Cohesion Policy 2014-2020. Publications Office of
the EU.

Heinelt, H. (2017). The Role of Cities in the Institutional Framework
of the EU. Publications Office of the EU.

Kemmer, L., & Midller, F. (2013, A + ~ _ ). Diversity as a
Resource? Decolonizing urban regeneration programs between


https://europa.eu/regions-and-cities/
https://www.eukn.eu/
http://www.coe.int/t/dg4/cultureheritage/culture/Cities/origin_en.asp
http://www.coe.int/t/dg4/cultureheritage/culture/Cities/origin_en.asp
https://cor.europa.eu/en/engage/studies/Documents/Integration%20of%20Migrants.pdf
https://cor.europa.eu/en/engage/studies/Documents/Integration%20of%20Migrants.pdf
https://doi.org/10.1007/s10824-016-9281-x
https://dx.doi.org/10.2139/ssrn.2380692

Berlin-Neukolin  and Mexico City. Paper presented at the
International RC21 Conference 2013 RT 21.1: Making up cities:
urban policy mobilities, assemblages and urban politics in a global

age, Resourceful Cities Berlin.
https://paperzz.com/doc/7808304/resourceful  -cities-diversity -as-

a-resource%3F-laura-kemmer -

=~ «s«l J1T YA%A%PT 1" 2 ®%hgdleatypAi s |
Lisbon: A Commentary. Athens-Thessaloniki,  Sakkoulas
Publications, pp. 137 -143.

Lambertz, K. H. (2018). The State of the EU: the View of Regions
and Cities. Directorate for Communication of the European
Committee of the Regions.

1 aess-Schmidt, S. & Jensen, J. B. (2018). Subsidiarity and
Proportionality in the Single Market: An EU fit for inclusive growth .
Gutersloh, Bertelsmann Stiftung. http://ael.pitt.edu/102690/

Nicola, F. (2011). The False Promise of Decentralization in EU
Cohesion Policy Tulane Journal of International and Comparative
Law, 20(1), 65-122. (doi? https://ssrn.com/abstract=1997358 )

OECD. (2019, May). The EU: A People-Centred Agenda - An
International Perspective. https://www.oecd.org/eu/The -
European-Union-a-people -centred -agenda.pdf

OECD. (2020, 23 July). OECD Policy Responses to Coronavirus
(COVID-19): Cities policy responses.
https://www.oecd.org/coronavirus/policy -responses/cities -policy -
responses-fd1053ff/

Patel, K.K. (2013). Integration by interpellation: The european
capitals of culture and the role of experts in EU cultural policies.
Journal of Common Market Studies , 51(3), 538-554.

Purkarthofer, E. (2019). Investigating the partnership approach in
the EU Urban Agenda from the perspective of soft planning.
European Planning Studies, 27(1), 86-105.

Rauhut, D. & Humer, A. (2020). EU Cohesion Policy and Spatial
Economic Growth: trajectories in economic thought. European
Planning Studies, 28(11), 2116-2133.


https://paperzz.com/doc/7808304/resourceful-cities-diversity-as-a-resource%3F-laura-kemmer-
https://paperzz.com/doc/7808304/resourceful-cities-diversity-as-a-resource%3F-laura-kemmer-
http://aei.pitt.edu/102690/
https://ssrn.com/abstract=1997358
https://www.oecd.org/eu/The-European-Union-a-people-centred-agenda.pdf
https://www.oecd.org/eu/The-European-Union-a-people-centred-agenda.pdf
https://www.oecd.org/coronavirus/policy-responses/cities-policy-responses-fd1053ff/
https://www.oecd.org/coronavirus/policy-responses/cities-policy-responses-fd1053ff/

Saputelli, G. (2019, 23 October). EU and Regions relationships
f k®ukk]| gr ~zzk| gk«l A kNg®s ~| «
European Futures. https://www.europeanfutures.ed.ac.uk/eu -and-
regions -relationships -between -challenges -reactions-and-

initiatives -whats-next/

Saputelli, G. (2020). Regional Differentiation in Europe, between
EU Proposals and National Reforms. European Journal of Law
Reform, 22(3), 3034329.

Saputelli, G. (2021, 6 July). Lessons to learn from the EU and its
cities during the pandemic, Policy Options.
https://policyoptions.ir pp.org/magazines/july -2021/lessons -to-
learn-from -the -eu-and-its-cities-during -the-pandemic/

Sielker, F., Rauhut, D. & Humer, A. (2021). EU Cohesion Policy and
European spatial governance: an introduction to territorial,
economic and social challenges in Rauhut, D., Sielker, F. & Humer,
A. (Eds.). EU Cohesion Policy and Spatial Governance, 1-16.
http://dx.doi.org/10.4337/9781839103582.00008

Tosics, I. (2020, July).Cities Against The Pandemic. Foundation for

European Progressive Studies, FEPS COVID RESPONSE PAPERS,

6. https://lwww.feps -
europe.eu/attachments/publications/feps%20covid%20response
%?20cities%20ivan%20tosics.pdf .

UNESCO. (2019, 31 October). UNESCO World Cities Day 2019
Changing the world: innovations and better life for future
generations . https://en.unesco.org/system/files/en _world -cities-
day_concept -note.pdf

United Nations. Transforming our world: the 2030 Agenda for
Sustainable Development. https://sdgs.un.org/2030agenda

Urban Intergroup. (2011). Urban Intergroup at the European
Parliament. http://urban -intergroup.eu/about -us/

Van Lierop, C. (2021, January). Members' Research Service, PE
679.065. European Parliamentary Research Service. (?syndesmos)

AN


https://www.europeanfutures.ed.ac.uk/eu-and-regions-relationships-between-challenges-reactions-and-initiatives-whats-next/
https://www.europeanfutures.ed.ac.uk/eu-and-regions-relationships-between-challenges-reactions-and-initiatives-whats-next/
https://www.europeanfutures.ed.ac.uk/eu-and-regions-relationships-between-challenges-reactions-and-initiatives-whats-next/
https://policyoptions.irpp.org/magazines/july-2021/lessons-to-learn-from-the-eu-and-its-cities-during-the-pandemic/
https://policyoptions.irpp.org/magazines/july-2021/lessons-to-learn-from-the-eu-and-its-cities-during-the-pandemic/
http://dx.doi.org/10.4337/9781839103582.00008
https://www.feps-europe.eu/attachments/publications/feps%20covid%20response%20cities%20ivan%20tosics.pdf
https://www.feps-europe.eu/attachments/publications/feps%20covid%20response%20cities%20ivan%20tosics.pdf
https://www.feps-europe.eu/attachments/publications/feps%20covid%20response%20cities%20ivan%20tosics.pdf
https://en.unesco.org/system/files/en_world-cities-day_concept-note.pdf
https://en.unesco.org/system/files/en_world-cities-day_concept-note.pdf
https://sdgs.un.org/2030agenda
http://urban-intergroup.eu/about-us/

Wassenberg, B. (2020). The History of the Committee of the
Regions: 25 years of cities and regions furthering European
integration. European Committee of the Regions Publications.

White, B. (2021). City-based inclusion networks in a post -
multicultural world: the intercultural cities programme of the
council of Europe. Local Government Studies, 1-21.

Wood, P., Landry, C. & Bloomfield, J. (2006, May). The Intercultural
City- making th e most of Diversity. COMEDIA.
http://charleslandry.com/panel/wp -
content/uploads/downloads/2013/04/The  -Intercultural -City.pdf

Wood, P., & Landry, C. (2008). The intercultural city: Planning for
diversity advantage . Routledge.
https://doi.org/10.4324/9781849773089

Yanaze, M. H. & Chibas Ortiz, F. (2020). Introduction in Yanaze, M.
H. & Ortiz, F. C. (Eds.). From Smart Cities to Mil Cities: Metrics
7] «8s?2Ki f - Q@ N+Bi « Vs«s~| I
Training (pp. 83a11). University of Sdo Paulo,

Zapata-Barrero, R. (2017). The intercultural turn in Europe: process
of policy paradigm change and formation. The promise and
challenge of intercultural dialogue: from theory to policy and
practice, 169-193.

Zimmerman, K. & Atkinson, R. (2021). Urban Policy in European
Cohesion Policy in Rauhut, D., Sielker, F. & Humer, A. (eds) EU
Cohesion Policy and Spatial Governance. Cheltenham, Edward
Elgar Publishing, pp. 83 -97.

"88zsg


http://charleslandry.com/panel/wp-content/uploads/downloads/2013/04/The-Intercultural-City.pdf
http://charleslandry.com/panel/wp-content/uploads/downloads/2013/04/The-Intercultural-City.pdf
https://doi.org/10.4324/9781849773089

Barreiras Culturais a Comunicacédo natr ansformacao
dos campi da Universidade Autbnoma de Barcelona e
da Universidade de S&o Paulo em Cidades

Universitarias MIL

Felipe Chibas Ortiz 7
Santiago Tejedor

Karin Milani Zottis 7/

Introducéao

Este artigo apresenta a comparacao entre dados de
pesquisas sobre Barreiras Culturais a Comunicacdo (BCC) com
alunos de algumas faculdades nos Campus da Universidade de
S&o Paulo - USP, Séo Paulo, Brasil e da Universidade Autbnoma de
Barcelona - UAB, Barcelona, Espanha, considerando a
possibilidade de constituir projetos piloto de Cidades
Universitarias MIL (Media and Information Literacy ) em ambos 0s
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Foi realizada no Campus da USP - Universidade de Sé&o
Paulo, Brasil, na Faculdade de Filosofia, Letras e Ciéncias
Humanas, uma pesquisa sobre Barreiras Culturais & Comunicacéo
e Criatividade, na perspectiva das Cidades MIL (Media and
Information Literacy & Informacdo Midiatica e Informacional),
defendida pela UNESCO, considerando a possibilidade de pensar
em Cidade MIL num contexto menor, numa experiéncia piloto, em
Cidade Universitaria, visando a consolidacdo de uma postura
cidada nesse espaco e de ajudar n uma melhor gestdo do espaco
académico, de forma inclusiva, ecologica e sustentavel. Esta
pesquisa ja foi realizada em mais de 11 paises através do GAPMIL -
UNESCO.

Por sua vez, a UAB- Universidade Autbnoma de Barcelona,
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Comunicacéo, Veterinaria e Direito, tendo como objetivo gerar
consciéncia critica na comunidade universitaria. Planeta UAB
organiza atividades e acOes de sensibilizacdo que partem da
g~ gk8hd~ i~ g*"{8 « g~{~ { ésgz"| ke
grande envergadura, como cultura de paz, sustentabilidade, meio
ambiente, interculturalidade, trocas e transformacao.

A fim de contextualizar melhor as universidades USP e UAB,
consideramos alguns dos rankings universitarios. O Brasil é o0 pais
com o maior numero de universidades que compfdem a edicao
2021 do ranking latino-americano do Times Higher Education
(THB (2021), onde a Universidade de S&o Paulo aparece em

primeiro lugar em c inco rankings consultados. Nas listas gerais, a



USP é a unica faculdade brasileira nas colocacdes entre 1002 e
1502. Entre as demais universidades do top 10 THE sete sao
brasileiras, a comecar pela USP e outro aspecto que se destaca é
gue a maioria das universidades brasileiras listadas no topo do

ranking é publica.

Nesta edicdo de 2021, um recorde de 177 universidades de
13 paises latino-americanos se classificaram para o ranking, sendo
gue o0 pais mais representado na lista € o Brasil, com 67
universidade s, sendo 46 entre as 100 melhores.

A Universidade Autdbnoma de Barcelona (UAB) foi
considerada a segunda e terceira melhor Universidade da
Espanha no ranking EI Mundo e Times Higher Education (THE),
respectivamente, em 2014/2015.

No ranking da Academic Ranking of World Universities
(ARWU) (2020) encontramos as duas universidades pesquisadas,
sendo que encontram -se proximas na classificacao:

- Universidade de S&o Paulo, S&do Paulo, Brasil: em 2020: 101
(intervalo 101 4150);

- Universidade Autbnoma de Barce lona, Barcelona, Espanha:
em 2020: 201 (intervalo 201 &300).

No Quacquarelli Symonds (QS) World University Rankings
(2021) o Brasil tem duas entre as 10 melhores universidades da
América Latina e a USP é uma delas. Com o maior nimero de
universidades entre as mais reconhecidas na América Latina,
segundo a Ultima avaliacdo da QS, o Brasil tem 27 instituicdes no

ranking deste ano, 13 a mais que no ano passado.



A UAB encontra-se entre as universidades melhor
classificadas na Espanha em 2021/2022, com pontua ¢ao 213 no
QS Ranking 2021.

Na classificacdo da World Ranking Universities, que
seleciona as melhores universidades do mundo por pais,
encontramos a Espanha em 9° lugar e o Brasil em 22°.

A Unido Europeia tem colocado em préatica 0 Erasmus, um
projeto revol ucionario para 0 ensino superior dos paises
membros, através de aliancas entre universidades europeias de
varios paises, visando melhorar radicalmente qualidade e
competitividade do ensino superior, com modelos de cooperacéo
para criagao da universidade do futuro, permitindo a obtencao de
grau académico através da combinacao de estudos realizados em
varios paises da Unido Europeia.

O Projeto Erasmus + (European Region Action Scheme for
the Mobility of University Students) (Plano de Acao da
Comunidade Europ eia para a Mobilidade de Estudantes
Universitarios) € o programa da Unido Europeia de apoio a
educacao, formacéo, juventude e desporto na Europa.

Com orcamento estimado em 26,2 bilhdes de euros, o
programa 2021 -2027 enfatiza fortemente a inclusdo social, a s
transicdes verdes e digitais e a promocdo da participacdo dos
jovens na vida democratica. Apoia as prioridades e atividades no
Espaco Europeu da Educacéo, no Plano de Acéo para a Educacéo
Digital e na Agenda Europeia de Competéncias.

O Brasil é um pais parceiro e a UAB também participa do

Erasmus.



Os valores que orientam este plano europeu de revolucéo
cultural apresentam sinergia com 0s conceitos de Barreiras
Culturais a Comunicacdo e Alfabetizacdo Midiatica e
Informacional, apresentados neste artigo.

Nas universidades citadas, no Brasil e na Espanha, foi
realizado levantamento das Barreiras Culturais a Comunicacéo,
embora, sem a utilizacdo da mesma nomenclatura na pesquisa e
na UAB nado foi pesquisado paralelamente sobre Criatividade,
como foi na USP. Desta forma, o artigo foca apenas nas Barreiras
Culturais a Comunicacao.

O objetivo da pesquisa € identificar as Barreiras Culturais a
Comunicacéo existentes em algumas das faculdades nos campi,
visando a possibilidade de supera -las para criar melhores
condicdes de criacdo de uma possivel Cidade Universitaria MIL
nos espacos estudados.

O modelo de Cidade MIL pode ser aplicado a diferentes
grupos, com diferentes graus de diversidade. Além de cidades
grandes, metropoles ou capitais, pode ser aplicado a pequena s
cidades e comunidades, condominios e campi universitarios,
onde a implantacdo pode ser mais rapida, agil e os efeitos mais
facilmente percebidos, conforme Chibas Ortiz e Yanaze (2020).

Nesta perspectiva, € importante qualificar os campi
universitarios, centros de pesquisa e construcdo de saber, para
apoiarem o desenvolvimento humano nas comunidades, centros
maiores e paises. Uma universidade que possa capacitar seus
integrantes e estes difundirem saberes quanto a alfabetizacdo

midiatica e informacional t orna-se cada vez mais necessaria no



contexto atual. A ideia de qualificar os campi universitarios passa
pelo diagnostico das Barreiras Culturais a Comunicagdo, pois
apos identifica -las sera possivel buscar condicbes de interferir
para sua superacdo, em nome de melhor e maior convivio
humano na diversidade que ali se apresenta.

Wisten (1998) a bastante tempo afirmava que as
universidades fazem a diferenca nos locais onde se localizam e
Baumgartner (2015) reforca que percebe -se transformacdes
significativas nas cidades onde estao inseridas, face a grande
circulacao de pessoas, de variadas culturas e pensamentos, que
rompem padrdes, facilitando acesso as novidades, estimulando a
criatividade local. Segundo Claval (1998,) em cidades médias e
pequenas as universidades podem integrar estratégias de
desenvolvimento urbano e até regional, melhorando padrbes
educacionais, qualificando para o trabalho e desenvolvimento
tecnologico e cultural. Cassiolato (1999) complementa que a
producdao do conhecimento conecta o siste ma educacional,
universidades, empresas e politicas de informacdo e Baumgartner
(2015) acrescenta que universidades, além de contribuirem para o
desenvolvimento  educacional/cultural, constituem grandes
agentes econdmicos e politicos, participando ativament e na
producdo do espaco urbano. Assim sendo, entende -se as razfes

de trabalhar para torna -las Cidades MIL.

Fundamentacéo Teodrica
O tema Cidades MIL, como nova tendéncia do MIL & Media

and Information Literacy, foi levantado juntamente com o das



Barreiras Culturais & Comunicacdo, pois ndo ha como construir
uma cidade, bairro ou comunidade MIL sem ética e com muitas
barreiras culturais, conforme Chibas Ortiz (2020).

O desenvolvimento da sociedade da informacdo criou a
nocdo de alfabetizacdo informacional em meados dos anos
1970, termo usado pela primeira vez em 1974, por Paul Zurowski,
chefe da industria da informacdo americana, que definiu
alfabetizacdo informacional como o uso da informagdo no
contexto de reso lugao de problemas, conforme nos conta Bawden
(2001).

A definicAo mais usada, porém, é de 1989, definindo a
literacia da informac&o como a capacidade de encontrar, avaliar,
transferir de forma eficiente e usando as informacdes disponiveis
em ampla variedad e de meios de comunicacdo, em ambiente de
informacdes cada vez mais complexo. Esta nocédo inclui e amplia
as de informacéo e alfabetizacao digital nela contidas e aborda o
uso bem-sucedido de servicos e ferramentas disponiveis em
tecnologias de informacdo e comunicagdo, como informa a
American Library Association ( ALA, 1989).

Webber e Johnston (2000) trazem definicdo ainda mais
ampla de alfabetizacédo informacional, abordando a aquisicdo do
comportamento informativo adequado para obter a informacéo
satisfatoria para a necessidade, independentemente do meio,
envolvendo consciéncia critica sobre uso sabio e ético da
informacgdo. Eles viam a alfabetizacdo informacional ndo como

conhecimentos de biblioteca ou informatica, mas como resposta



ao desenvolvimento cultur al, social e econdmico da sociedade da
informacéo.
A alfabetizacdo informacional constitui -se base do
desenvolvimento da sociedade moderna, importante para a
alfabetizacdo humana em geral, pois uma pessoa alfabetizada em
informacdo saberd como aprender, de que forma determinado
conhecimento foi organizado, como encontrar a informacdo que
necessita e como processar e utilizar uma informacédo para que
outras pessoas aprendam com ela (Nadrljanski, 2006 como citado
k{ + k®y~" sRIi A%¢c Al 81
A nocéo de alfabetiz acdo midiatica, conforme Aufderheide
(1992), foi definida na National Leadership Conference on Media
Literacyl ¢ CCAT g~{~ é7~ g~8~gsi ik ik ~f-~
k] " s~2 {k|]«"gk|] « 8kz~ {tisnr el I { A
Comissdo Europeia a nocdo de literacia mediatica como
importante forma de educacado, atualmente ja percebida como
necessidade do homem moderno.
E um conceito complexo e existem inimeras definicdes,
porém, a mais usada € a capacidade de acessar, analisar, avaliar e
produzir uma mensag em em varias formas de comunicacéo
YMA =k sRT A%egA g~{~ gs®*ibl kH{ k+&yk-®ys-~I
(2018) comenta duas posicdes, a de autores que entendem a
alfabetizacdo mididtica como a capacidade de consumir
informacdes recebidas através da midia de ma ssa (TV, radio,
jornais, etc.) e pensar criticamente sobre elas e a da maioria dos
autores, que consideram alfabetizacdo midiatica a capacidade de

usar a midia tradicional e também as novas midias digitais.



Para a UNESCO estas questdes sao extremamente
relevantes, sendo que, entre outras a¢des, promoveu 0 Programa
Informacéo para Todos - IFAP (2001), enfatizando a importancia e
incentivando o desenvolvimento da alfabetizac&o informacional.

O sonho da UNESCO levar a alfabetizacdo de midia e
informacdo ao mu ndo, surgiu com a Declaracdo de Grunwald
sobre Educacdo para a Midia, em 1982, enquanto a estrutura das
Cidades MIL foi langada em 2018, como jung¢ao dos conceitos de
MIL, de Cidades Inteligentes e Cidades do Conhecimento,
constituindo uma evolucdo destes d ois ultimos. A adocédo da
estrutura MIL Cities engloba, na verdade, cidades resilientes,
inteligentes, saudaveis, criativas e inovadoras, entre outras
(Grizzle, 2019 apud Chibés Ortiz, 2020, p. ).

Conforme Chibas Ortiz(2020), o conceito de Cidade MIL
inclui acdes em espacos fisicos e digitais, com atores tradicionais
da educacdo formal, o que inclui universidades, instituicbes
publicas e privadas, de midia, artistas, entre outros, difundindo a
utilizacdo ética, ecoldgica, sustentavel e respeitosa das
diversidades, como também diz Romano (2020). Em suma, as
cidades da AMI (Alfabetizacdo Midiatica e Informacional) utilizam
novas tecnologias sem abandonar as antigas, mas baseadas no
desenvolvimento humano sustentavel de todas as camadas
sociais, de forma ética, inclusiva, participativa e civica, nao
considerando apenas o crescimento financeiro e tecnologico.

Desde 2018 a UNESCO se propds a desenvolver espacos
urbanos com ou sem tecnologia, em condi¢cdes de garantir um

desenvolvimento mais humano, sustentavel, div erso e



participativo, com a colaboragdo de startups, empresas, ONGs,
projetos socioculturais, agéncias de marketing e minorias, bem
como governos, universidades, escolas, bibliotecas e educadores,
em parceria com as redes relacionadas a MIL, como menciona
Chibas Oritz (2020).

Neste contexto, a literacia midiatica e informacional torna -se
relevante, considerando que as novas tecnologias e midias
interigam o mundo, exigindo o desenvolvimento de novas
competéncias de comunicagcao e proporcionando oportunidades
de trabalho, pesquisa e estudo em redes colaborativas.

A Alfabetizacdo de Midia e Informacdo tem seu foco no
cidadao, buscando promover um conjunto de habilidades para
pesquisar, avaliar e usar criticamente a informacédo, bem como,
contribuir com sabedoria para melhoria da informacdo e
conteudo da midia. O cidadao precisa ter conhecimento sobre os
direitos do universo online, compreender como combater o 0dio
online e o cyberbullying , as questbes éticas ligadas ao acesso e
uso da informacg&o e interagir com meios de comunicagéo e TICs
em prol da igualdade, liberdade de expressdo e dialogo
intercultural (UNESCO, 2018).

Como bem coloca Wilson (2012), alfabetizacdo midiatica e
informacional também envolve conscientizacdo sobre o direito de
acesso ainformacao e importancia do uso ético de tecnologias de
informacdo. A tecnologia permite diadlogo intercultural da 'aldeia
global', cidadania global com o uso responsavel da midia e

tecnologia, evoluindo da autonomia critica a solidariedade critica.



Entende-se impossivel separar a definicdo de alfabetizacéo
midiatica do conceito da alfabetizacdo informacional, pois a
informacdo (conteldo de midia) e a midia (tecnoldgica, com
sistemas baseados em comunicacdo de informac&do) sao
inseparaveis e mutuamente infl " k| gs*i "« YP afsz-~I
gs®*i ~ k{ + k®y~"sRI A%¢ A 8§l

A alfabetizacdo midiatica, no entanto, ndo pode ser tratada
como uma panaceia, como lembram Bulger e Davison (2018).
Tradicionalmente é concebida como um processo ou conjunto de
competéncias b aseado no pensamento critico, desenvolvendo -se
entre protecao e participacdo. Os programas de educacéo para a
midia também encontram desafios, como falta de dados de
avaliacdo abrangentes. Pesquisas mostram que o0s esforcos
podem ter pouco ou nenhum impacto para certos materiais ou
produzir condicdes prejudiciais de excesso de confianca.

Zollmann (2017) observa que estudos contemporaneos de
comunicacdo, midia e jornalismo negligenciaram avaliar
criticamente o papel da midia de noticias na producdo e
distrib uicdo de propaganda, sendo que poucos sao 0S que se
dedicam a elaboracdo de uma compreensdo sistematica das
multiplas técnicas de propaganda atualmente aplicadas.

Além destas dificuldades, a aceitacdo da diversidade e o
direito de todos a cidadania se mos tram como problemas a serem
geridos na atualidade e no contexto das cidades. Como lembra
Chibas Ortiz(2020), um dos principais desafios das cidades de
hoje é superar barreiras culturais na comunicacdo e integrar o

universo on-line ao real.



Maricato (2019) nos conta que a necessidade sentida pela
populacdo de repensar as cidades tem inspirado a formacao de
movimentos para debate e formulacdo de projetos a médio e
longo prazos. Sendo as cidades fundamentais como instancia
participativa na democracia, cidades divididas, inseguras,
insustentaveis, ndo interessam a maioria, mas sim, cidades
cooperativas, solidarias, diversas, humanas, pacificas e criativas,
embora sua construcao seja tarefa para muitas geracgoes.

Considerando o que € importante para a constituicd o de
uma cidade melhor, percebeu -se, recentemente, que esses
aspectos também podem ser interessantes e significativos para
outros espacos, menos amplos, de convivéncia urbana, como
grandes condominios, bairros e campi universitarios. Os
principios e estrutura das Cidades MIL também podem ser
aplicados no espaco fisico de cidades universitarias - Cidades
Universitarias MIL, que apresentam padrbes semelhantes aos
centros das cidades.

Para a constituicio de uma Cidade MIL inspirada na
estrutura da UNESCO, Chibas Ortiz (2020) propde 13 indicadores
de analise adequaveis as cidades universitarias. A cada um destes
indicadores correspondem varias meétricas, totalizando 160. Os
indicadores considerados séo:

1) Governanca da Camara Municipal ou Prefeitura,
instituicd es publicas e cidadaos; 2) Planejamento urbano, vias,
modos, meios de transporte priorizados e mobilidade; 3)
Bibliotecas; 4) Saude; 5) Cultura, patrimbénio, arte, esporte,

espiritualidade, diversidade religiosa, lazer e turismo; 6)



Educacao; 7) Associagfes, sindicatos, ONGs, projetos
socioculturais e outros atores ndo tradicionais; 8) Agéncias de
midia, comunicacédo e marketing;

9) Inteligéncia artificial, startups e canais digitais; 10)
Seguranca cidada; 11) Meio ambiente e sustentabilidade; 12)
Jovens, mulheres, negros, indigenas, LGBTQI+ e outros grupos
vulneraveis; 13) Métricas gerais de integracao.

A avaliagdo e promocao destes indicadores atraves de
métricas especificas levardo a constituicdo de Cidade Universitaria
MIL, o que também pode ocorre com bai rros e cidades. O
respeito a todas as diversidades deve ser buscado para alcancar
as condicdes necessarias a uma cidade MIL. Facilitando acbes
nesse sentido, significativa é a analise das 20 Barreiras Culturais a
Comunicacdo (Chibas Ortiz, 2017), importante conceito a
embasar esta pesquisa, revelando muitos e diferentes vieses da
comunicacao, inclusive negativos, influenciando na participacéo
social, no tranquilo exercicio da cidadania e na constituicdo de
uma Cidade Universitaria MIL.

As 20 modalidades das Barreiras a Comunicacao,
culturalmente construidas, apresentam dois polos, como
forte/fraco ou explicito/implicito, encontrando -se entre eles
diversos graus. Neste espectro ocorrem diversas dificuldades na
comunicacdo, que podem s er geradoras de conflitos entre os
envolvidos, podendo levar a desfechos injustos e indesejados.

As Barreiras Culturais a Comunicacdo assumem diferentes

modalidades:



1) Etnocentrismo: valorizacdo extrema da origem, pais,
estado / nao valorizacao;

2) Individualismo/coletivismo: valorizagao extrema do
pensamento e bem -estar individuais / valorizacdo do pensamento
e bem-estar coletivos;

3) Distancia hierarquica: valorizacado excessiva dos cargos e
hierarquia organizacional / ndo valorizacéo;

4) Controle de incertezas: tendéncia a planejar e tentar
controlar fatos e incertezas / aceitacdo dos fatos com
tranquilidade;

5) Sexismo: tendéncia a valorizar mais a masculinidade em
detrimento da feminilidade ou vice -versa; preconceito com
homossexuais;

6) Sensualismo: explicita ou implicita valorizagcdo de um belo
corpo / néo valorizacdo do mesmo.

7) Religiocentrismo: tendéncia a perceber apenas a propria
religido como certa e as demais erradas / aceitacdo da religiao
dos outros;

8) Internalidade / externalid ade: perceber a causa do
sucesso ou insucesso como interna / perceber que esta causa é
externa ou esta nos outros;

9) Urbano / rural: entendimento da origem urbana superior
a rural ou vice-versa;

10) Relacdo distorcida com a ética: respeito rigido pelas
regras / desrespeito a elas;

11) Supervalorizar / ndo valorizar a idade: ter mais idade é

melhor que ter menos ou vice -versa,;



12) Estilos de comunicagdo autocraticos ou laissez -faire:
tendéncia a tomar todas as decisGes autoritariamente / deixar a
equipe fazer e decidir, sem interferéncia do lider;

13) Imediato / mediato: querer resultados imediatamente /
aceita-los a longo prazo;

14) Barreiras Tecnologicas: obstaculo  psicolégico
dificultando/impedindo aprendizado e wuso adequado da
tecnologia, embora exi sta acesso a ela;

15) Tendéncia Ecologica / ndo ecologica: capacidade /
dificuldade de pessoas e entidades usarem responsavelmente
recursos naturais locais;

16) Rejeicao a deficientes fisicos: forte resisténcia em admitir
profissional e socialmente, pessoa s com alguma deficiéncia fisica;

17) Posturas juridicas diferentes: envolve 0s aspetos culturais
da regulamentacédo juridica e condicOes legais, que devem ser
respeitadas;

18) Bullying: atos de violéncia fisica/psicoldgica, geralmente
acompanhados de escéarnio, praticados intencional e
repetitivamente por individuo/grupo, causando dor e angustia,
executados numa relagdo desigual de poder;

19) Barreira Financeira ou Tendéncia a Valorizacéo
Financeira versus Desvalorizacdo dos Pobres: discriminacoes,
ganhos ou expectativas a respeito da condicao financeira, levando
aos mais abastados, maiores vantagens que aos economicamente
desfavorecidos;

20) Barreira do Idioma: discriminacdo de quem n&do domine

o idioma no meio de convivéncia. Percebe -se quanto estas



situacbes podem interferir no comportamento humano, inclusive

nos campi universitarios, valorizando ou humilhando académicos,
professores, funcionarios e na repercussao que podem ter em
todos os graus de variagao entre os extremos. A forma como estes
aspectos sao vivenciados pode beneficiar ou ndo a vida nos campi
e inclusive a prépria aprendizagem, o que justifica a preocupacao

em saber mais a respeito deles, como no caso desta pesquisa.

Lembramos um aspecto que tem afinidade com as BCC,
abordado por Hedler et al. (2015), de que 0 sucesso ha criagao,
disseminacao e compartilhamento de informacdes nao depende
somente da existéncia de sistemas tecnologicos de informacéao,
mas sobretudo da percepcao e valores dos individuos envolvidos
na comunicacéo, que merecem atenca o, mesmo sendo dificeis de
monitorar.

Lembrando que as barreiras a comunicacdo dependem do
individual e do coletivo, como ja enunciava Penteado (1980), o
ambiente cultural de um campus universitario suscita muitas
reflexdes a respeito e ainda mais quando s e pensa em relacoes
entre universidades de diferentes paises e continentes, como
neste caso.

Se considerarmos que a comunicacdo e a alfabetizagcao
midiatica e informacional sdo as principais bandeiras de uma
Cidade MIL, partindo do conceito de MIL, promove ndo na
populacdo a capacidade de wusar critica e eticamente a
informacdo, encontramos talvez a maior barreira & comunicacao,

atualmente, que é a disseminacédo de noticias falsas.



Carvalho (2020) denuncia o jogo de forcas que se
estabelece entre incentivos ec ondmicos e interesses politicos e
incentivos provenientes da reputacdao e da regulacéo estatal. A
producdo de noticias estruturadas neste jogo de forcas sofre um
desequilibrio nas redes sociais, pela difusdo generalizada de
noticias falsas, levando a deterioracdo do espaco publico virtual e
real, impactando mundialmente a sociedade.

Tamanha a seriedade destas novas barreiras, tratadas pela
expressao em inglés, fake news, que medidas governamentais e
de tantas outras organizagdes tem sido implementadas em tod o0 o
mundo. Apresentamos alguns exemplos dos contextos sociais das
universidades pesquisadas, no Brasil e na Espanha.

Em 2016, a Comissdo Europeia criou um grupo de peritos
de alto nivel em finangas sustentaveis, o High-Level Expert Group
on sustainable finance (HLEG) para aconselhar sobre iniciativas
politicas para combate a divulgacdo de noticias falsas e
desinformacdo online. O relatério apresentado define
desinformacdo como fendmeno que vai muito além de meras
noticias falsas, que na verdade sao desagradaveis, imprecisas ou
enganosas, elaboradas intencionalmente, visando dano publico
ou retorno financeiro. Desinformacdo e midia digital se
entrelacam pelo uso manipulativo de infraestruturas de
comunicacdo para produzir, circular e amplificar desinforma ¢é&o
em maior escala que antes, de maneiras novas e ainda mal
compreendidas.

A comunicacdo em massa por cidaddos na era digital foi

anunciada como importante meio de oposi¢cdo a propaganda da



elite, porém, seguimos encontrando desinformac¢ao, manipulacao,
agressao e hostilidade. A propaganda, por exemplo, segundo
Sparkes-Vian (2018), deveria ser melhor compreendida, pois com
evolucdo de técnicas e mecanismos, veicula facilmente a
propagacdo de ideias e acdes questionaveis, a qual podemos
justapor a contrapropa ganda. Vemos que o0s problemas nao
desaparecem neste contexto tdo tecnoldgico, transformam -se e
seguimos com barreiras a superar.

Voltando a analise comparativa entre os campi da USP e
UAB, entende-se que conforme Matthes (1992) a experiéncia da
alteridade é um aspecto importante, pois o outro, diferente, ndo é
apenas uma medida de comparacao, pelo contrario, o familiar e o
estranho se encontram numa relacdo de referéncia mutua,
conforme Weller (2017).

A questdo do outro, das relagdes interculturais, ocupa lugar
central nas ciéncias sociais e projetos internacionais de
cooperacao, fundamentados em analogia e comparacao,
inerentes a vida humana, conforme Souza e Batista (2017). As
diferentes solugdes que outros paises/povos encontram par a seus
problemas, sempre auxiliaram no desenvolvimento. A relacéo
com o outro é consensual para a definicdo, propoésito e métodos
i A /i_g"hd~ +~{§/\a/\iA'|' é_«/\a N kﬂ§ka
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distanciam ento analitico do contexto, objeto e questdes relativas a
determinada realidade ou problema, facilitando compreenséo e

intervencgoes.



Buscando sempre o progresso da ciéncia, da educacéo e a
expansao universitaria, também encontramos o0 movimento de
Internacionalizagdo Universitaria, considerado e realizado
progressivamente pelas universidades, que segundo a descri¢cao
de Knight (2004), é um processo de integracdo das dimensdes
internacional, intercultural e global aos propdsitos e funcdes da
educacdo superior, visando alcance ou aprimoramento de
objetivos socioculturais, politicos, académicos, econbmicos,
mercadolbgicos, entre outros, suscitando muita reflexdo e
apresentando muitas dificuldades a superar. Conforme Maringe et
al. (2013), com a Internacionalizacdo as universidades podem
promover quatro tipos de valores importantes: estratégico e
simbdlico; criacdo de conhecimento (capital social e intelectual);
integracédo cultural e de mercado global.

Se as Cidades Universitarias se apresentarem com menos
barreiras a comunicacao e a diversidade, esses processos também
serao facilitados, onde quer que venham a acontecer, o que
constitui outro motivo para a identificacdo e abordagem das BCC
nos campi.

Outra questdo abordada por Kosztyan et al. (2021) diz
respeito as avaliacbes das universidades, que ainda se
concentram apenas nas propriedades (caracteristicas) das
universidades, deixando de analisar suas relac6es de rede, como
podem estabelecer as universidades de Sao Paulo e Barcelona,
visando estabelecer campi MIL ou as associacdes em rede entre
as universidades, como no caso da Associacao Internacional de

Universidades (IAU), vinculada a UNESCO e da qual a USP é um



dos membros. A unido para fortalecimento tem acontecido muito
entre as universidades.

Um exemplo de caso no Brasil, que busca ainda maior
evolucdo a partir de resultados muito bons ja alcancados é o da
FACENS - Faculdade de Engenharia de Sorocaba, relatado por
Romano (2020). Tendo como pilares inovacao,
empreendedorismo, internacionalizacdo e sustentabilid ade, com
diretrizes de flexibilidade, vivéncia digital, ecossistema de
inovacao, experiéncia em desafios, além de infraestrutura de
ponta, destaca-se no cenario do ensino superior. Esta alinhada
aos ODS da ONU e pretende transformar seu campus em Cidade
Universitaria MIL. Os varios nucleos e laboratorios, desenvolvendo
aprendizagens significativas pela integracdo teoria e pratica
aplicadas ao mercado, vem motivando estudantes e levando a

instituicdo a maiores inovacdes e avancos.

Metodologia e Caracterizag &o da Amostra

A USP - Universidade de S&o Paulo, Brasil, das mais
conceituadas universidades publicas brasileiras, teve realizada em
seu campus uma pesquisa sobre Barreiras Culturais a
Comunicacédo e Criatividade, na perspectiva das Cidades MIL
(Media and Information Literacy a Informacdo Midiatica e
Informacional), considerando a possibilidade de se pensar em
Cidade MIL num contexto menor, numa experiéncia piloto, em
Cidade Universitaria.

Os participantes da pesquisa no campus da USP, Brasil,

integram a FFLCH: Faculdade de Filosofia, Letras e Ciéncias



Humanas, a maior unidade de ensino da USP, distribuida em seis
prédios na capital paulista. Organizada em 11 departamentos,
com 27 programas de pos -graduacdo, dezenas de centros,
nucleos e laboratérios e uma co munidade de mais de 15 mil
pessoas, oferece cinco cursos de graduacdo: Ciéncias Sociais,
Filosofia, Geografia, Historia e Letras, contando atualmente com
11.871 alunos e acolhendo 1.669 novos alunos por ano. Com 85
anos de histéria € considerada o principa | centro de estudos em
humanidades do Brasil e tem por objetivo atender
integradamente a tripla vocacéo: ensino, pesquisa e extensao.

No periodo entre setembro e novembro de 2020, 204
académicos responderam ao questionario on -line. Participaram
da pesquisa académicos na faixa dos 18 aos 51 anos. Entre os
participantes, 58,4% sao mulheres e 41,6% sao homens.

A UAB - Universidade Autonoma de Barcelona € uma
universidade publica lider e um centro de referéncia na Espanha e
na Unido Europeia. Pioneira na implementacéo de diversos planos
de acdo focados no aumento da sustentabilidade e medidas
kg~z qsg”« |~ g*{8 «I i K« kPldnet ~ k §a@
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faculdades de Ciéncias da Comunicacédo, Veterinaria e Direito,
tendo como objetivo gerar consciéncia critica na comunidade
universitaria. Planeta UAB organiza uma série de acdes de
sensibilizacdo que partem da concepcdo do Campus como um
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de paz, sustentabilidade, meio ambiente, interculturalidade,
trocas e transformacao.

O projeto parte da necessidade de promover um espaco
para reflexdo e debate interdisciplinar entr e as faculdades, que
permita aos professores, pesquisadores e estudantes de
diferentes areas tematicas participarem com diferentes pontos de
vista, de iniciativas conjuntas de desenvolvimento de atividades e
projetos pela melhoria da universidade.

O campus da UAB conta com mais de 40.000 pessoas das
mais variadas origens, mais de 50 nacionalidades, culturas e
idiossincrasias, constitui-se um espago com uma mistura rica e
estimulante, uma grande oportunidade para reflexdo, debate e
desenvolvimento de acbes p ara combate a preconceito, excluséo,
desigualdades, degradacdo ambiental e discriminagdo em todas
as suas dimensoes.

Os dados da pesquisa na Espanha derivam de uma
investigacdo em que participaram estudantes da Universidade
Autdbnoma de Barcelona & UAB, dos cursos de Comunicagdo das
Organizacdes, Tecnologia de Alimentos, Direito, além dos
estudantes do Mestrado em Jornalismo de Viagens, Comunicacao
e Educacdo. Responderam ao questionario 221 académicos
destas faculdades da UAB, no periodo entre novembro de 2020 e
maio de 2021.

A maioria dos que responderam a pesquisa estdo na faixa
dos 18 aos 65 anos (94,6% tem entre 18 e 25 anos, 4,1% tem entre
26 e 35 anos). O restante das idades equivale a menos de 2% das

respostas. Dos participantes, 64,7% sdo mulheres e 35,3%



homens. Entre todos destacam -se os alunos das Faculdades de
Ciéncias da Comunicacéao e de Direito.

Em ambas as universidades, no Brasil e na Espanha, foi
utilizado o método qualiquantitativo e indutivo e o inventario das
20 Barreiras Culturais a Comunicacdo, recomendado pela
UNESCO, embora sem usarem a mesma nomenclatura na
pesquisa, 0 que nao impediu de relacionar os dados levantados e
as barreiras pesquisadas, baseado em Pesquisa Comparada.

Como aponta Carvalho (2013), a metodologia comparada €
um rico instrumento analitico dos sistemas educativos, pois auxilia
na identificacao de semelhancas e diferencas, amplia o campo de
analise e compreenséao da realidade nacional em relagdo a outros
paises, contribuindo especialmente no campo de politicas
publicas. Assim, alarga o campo de visdo sobre os efeitos da
globalizacdo na reformulacdo dos sistemas educativos em
diferentes paises, indicando o que é comum, além de alternativas
para possivel padronizacdo internacional das politicas publicas
para a educacéo.

Lima e Afonso (2002) comentam que apesar das diferencas
politicas, culturais e econdémicas de cada Estado -nacéo, encontra -
se uma relativa sintonia das reformas, semelhancas entre alguns
eixos estruturantes e estratégias adotadas. Isso tem mostrado que
a globalizacdo, por um processo de regulacédo transnacional, tem
promovido crescente integracao ou interdependéncia econémica
mundial. Gradualmente, como considera Ball (2001), em lugar de
politicas especificas, ocorre uma convergéncia de politicas ou de

paradigmas, uma invocacao de politicas com base em principios,



tecnologias e mecanismos operacionais comuns e efeitos
semelhantes.

Bereday (1968) percebe o estudo comparado nao como um
simples método, mas como uma ciéncia para distinguir
semelhancas e diferencas entre sistemas educacionais.

Esse movimento da histéria da educacdo comparada,
conforme Silva (2016), nos coloca diante de procedimentos de
pesquisa marcados pela identificacdo e analise de questbes
educativas geograficamente definidas, mas marcadas por
elementos de certos mercados simbdlicos, que transcendem
limites geogréficos.

Observou -se, também, que na UAB ndo houve pesquisa
paralela sobre Criatividade, como foi feito na USP, embora nao

apresentado neste artigo, para poder focar na comparacao.

Resultados

Apresentam -se comparativamente em tabelas os resultados
encontrados nas pesquisas realizadas nos dois campi, da USP e da
UAB. No Quadro 1, Comparativo Relacionando Temas das
Questdes Apresentadas nas Pesquisas e na Tabela 2, Comparativo
das BCC Identificadas.



Quadro 1 - Comparativo Relacionando Temas das Questdes

Apresentadas nas Pesquisas USP / UAB

Atributos ou Indicadores Brasil

auspP

Barreiras Culturais a Comunicacéo

Atributos ou Indicadores
Espanha aUAB
Planeta UAB: A viagem ao outro
Iguais nas diferengas

1.

Etnocentrismo

2. Origem dos estudantes

2.

Coletivismo / individualismo

1.Como definem a alteridade

3. A importancia do trabalho em grupo
INDIVIDUALISMO

3. Distancia hierarquica 4. Relacéo entre aluno e professor

4. Controle de incertezas 5. Planificacdo e desempenho no
trabalho

5. Sexismo
6. Aprendizagem ligada a género e

6. Sensualismo beleza

7. Religiocentrismo 7. Falemos de religides

8. Internalidade / externalidade 8. Reconhecemos nossos erros e

acertos
INTERNTERNALIDADE

. Urbano / rural

9. Influéncia do meio wurbano na
aprendizagem

10

. Relacao distorcida com a ética

10. Civismo no campus

11.

Supervalorizar ou ndo a idade

11. Contraste geracional
alunos/professores

12.

Estilo de comunicacao autocrético

12. Lideranca

13.

Imediato / mediato

13. Exigéncias e resultados dos estudos
IMEDIATISMO

14.

Barreira tecnoldgica

14.Tecnologia: ferramenta para o
estudo

15. Barreira ecologica 15. O uso de recursos naturais

16. Barreira com deficientes 16. Deficiéncias fisicas ou de outro tipo

17. Barreira juridica 17. Regras e direitos da educacéo

18. Bullying 18. Combater o bullying, uma
prioridade

19. Barreira financeira 19. A educacéo, meio para ascender de

classe social

20

. Barreira do Idioma

20. O idioma; barreira ou
oportunidade?

Fonte: arquivo dos autores.




Considerando as Barreiras Culturais a Comunicagdo, é
possivel ver no Quadro 1 que a relacdo ndo é biunivoca em todas
elas, mas em sua maioria. Temos a Barreira do Individualismo na
USP abordada em duas questbes da UAB (n°s 1 e 3) e duas
barreiras na USP, as Barreiras do Sexismo e Sensualismo,
condensadas em uma Unica questdo da UAB (n° 6).

Observa-se, também, que a sequéncia do questionamento
das Barreiras Culturais a Comunicacdo ndo € rigorosamente a
mesma nos questionarios dos dois campi, mas assim mesmo
existe correspondéncia entre elas (USP questao 1 / UAB questao
2), inclusive na mesma situacao descrita no paragrafo acima (USP
questdo 2 / UAB questdes 1 e 3; USP questbes 5 e 6 / UAB
guestao 6).

E possivel visualizar, no Quadro 2, que foram encontradas
oito BCC comuns, a saber: Individualismo, Controle de Incertezas,
Religiocentrismo, Internalidade, ldade, Bullying, Financeira e
Idioma. Estas também foram as oito BCC encontradas no campus
da USP. Além destas, apresentaram-se apenas na UAB, as BCC:
Distancia Hierarquica, Urbano/Rural, Lideranca e Imediatismo.
Assim, encontramos na USP oito BCC e na UAB 12, o que permite
entender que a UAB tem quatro Barreiras a mais do que a USP
para superar.

A seguir, apresenta-se o comparativo USP a UAB,
considerando as faculdades em que foram aplicados os
questionarios de pesquisa, de acordo com o apresentado na

Tabela 1, enumerado conforme a primeira coluna, das BCC/USP.



1. No Brasil, sobre a Barreira do Etnocentrismo, que nha
Espanha corresponde a questdao 2, referente a origem dos
estudantes, 78 % dos inquiridos na USP n&o consideram que
alunos de familias de origem europeia tenham melhor
desempenho escolar que os de familias de outras origens;
namero muito proximo do obtido na Espanha, 76,5%, para a
mesma questdo. Entre os que responderam a pesquisa no brasil,
86% n&o sentem nenhum tipo de desconforto em relacdo aos
alunos oriundos de outros bairros ou municipios, assim como,
98,2% entre os questionados na Espanha também néo.

Nesta pesquisa nos campi da UAB e USP néao foi percebida a
Barreira do Etnocentrismo e os dados da UAB parecem indicar
maior abertura em relacdo a pessoas de outros lugares,
contrariamente ao que se costuma o uvir sobre eurocentrismo.

2. Na pesquisa da USP, a segunda questdo, referente a
Barreira Individualismo / Coletivismo, corresponde ao que
investigou a UAB nas questbes 1 e 3. Na questéo 1, sobre como
cada pessoa definia a alteridade. Entre os estudantes d a USP,
existe uma tendéncia levemente maior pelo Individualismo 62%,
em relacdo ao Coletivismo 58%. Entre os estudantes da UAB, 23%
i k«g~| rkgs~{ ~ ®k2{~ é"rz®k?asi "I
errbnea. No entanto, 64,4% definiram corretamente o conceito.

Percebe-se na USP a Barreira do Individualismo, embora
haja um equilibrio entre individualismo e coletivismo, com uma
tendéncia maior ao individualismo, enquanto os percentuais das

respostas da UAB sugerem que haja mais abertura ao coletivismo,
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nao haja clareza a este respeito.

Ainda referente a Barreira Individualismo / Coletivismo, que
corresponde também a questdo 3 da UAB, sobre a importancia do
trabalho em grupo na Espanha, temos na UAB 83,7% que o
consideram uma ferramenta de avaliagcdo importante, enquanto
na USP, a preferéncia pelo coletivismo nesses trabalhos € de 58%.
Na universidade paulista percebe -se uma preferéncia um pouco
maior pela individualidade, 62% para a solicitacdo dos trabalh o0s
académicos, enquanto na Universidade de Barcelona 51,6% falam
sobre um encorajamento de trabalhos individuais.

Embora haja reconhecimento da importancia dos trabalhos
em grupo, encontramos nos dois campi a Barreira do
Individualismo, sendo que na UAB e xiste uma tendéncia maior ao
Coletivismo em relacio a USP. A tendéncia maior ao
Individualismo na USP, em relacdo a UAB, ja se encontra ilustrada
na questao anterior deste comparativo.

3. A respeito da Barreira Hierarquica, correspondente a
relacdo professor-aluno entre os alunos da universidade
espanhola, 56,1% dos alunos consultados na UAB consideram que
deve existir uma distancia entre professor e aluno. Na USP, apenas
16% também acreditam que deva haver distancia, 52% pensam
gue apenas as vezes e 26 % entendem que ndo deva haver
distancia entre professor e aluno. Na UAB 77,8% n&o sentem
incObmodo se os professores, 0s superiores ou os alunos nao

mantém essa distancia, enquanto na USP, 52% dos alunos



consultados também ndo sentem nenhum incébmodo e 32%
apenas as vezes.

Na UAB apresenta-se a Barreira Hierarquica, que na USP nédo
€ percebida. Estranhamente, contrastando com isso, na UAB néo
h4 incbmodo quando o distanciamento professor -aluno néo
ocorre, o que também é percebido na USP.

4.Quanto a Barreira de Controle de Incertezas no campus
brasileiro, correspondente ao planejamento e desempenho no
trabalho para o campus espanhol, 94,6% dos alunos consultados
no campus espanhol ddo importancia ao planejamento das tarefas
e 70,6% da& muita importancia. Dos alunos consultados no Brasil,
96% da muita importancia ao planejamento. Além disso, na UAB,
55,7% costumam perceber e lidar com imprevistos que surgem
g~{~ ~zq~ ég-~|«si kar"kz{k| ®eée | kg"®s"’
trabalho, enquanto na USP, 44% ndo vé maiores problemas na
existéncia de imprevistos.

Nos campi das duas universidades percebe -se a existéncia
em alto grau da Barreira do Controle de Incertezas, sendo que na
USP os imprevistos sdo percebidos com maior tranquilidade, o
gue pode suge rir maior flexibilidade do que na UAB.

5. Sobre a Barreira do Sexismo, que equivale a indagacao
sobre desempenho conforme o género, no Campus da UAB,
83,3% responderam que nao veem nenhuma diferenca no
desempenho de aprendizagem de meninos e meninas ou de
pessoas de diferentes géneros, enquanto no Campus da USP,
80% responderam que também ndo veem diferenca. Entre o0s

estudantes consultados na Espanha, 85,1% nao considera que o



género ou sexo do professor faca diferenca na aprendizagem dos
alunos, enquanto, entre os estudantes consultados no Brasil, 76%
também consideram que o0 sexo ou género do professor ndo
interfere na aprendizagem. N&o foi identificada Barreira de
Sexismo nos campi pesquisados.

6. Considerando a Barreira do Sensualismo, equivalente no
campus espanhol ao questionamento sobre a influéncia da beleza
Nno processo ensino -aprendizagem, temos na USP 54% dos
estudantes respondentes que nao acreditam na influéncia da
aparéncia atraente na aprendizagem, 28% apenas as vezes e 8%
acreditam que haja inte rferéncia. Na UAB 31,2% dos que
responderam acreditam que professor (a) ou estudante atraente
provoque interferéncia na aprendizagem e 8,1% responderam
gue influencia em alta medida a aprendizagem. Na UAB, 71,9%
dos estudantes envolvidos ndo acredita que h a algum tipo de
tratamento diferenciado no espaco académico quando um (a)
aluno (a) é classificado (a) como uma pessoa bonita. No campus
brasileiro, 40% também né&o acredita em tratamento diferenciado
por este motivo, 32% entende que as vezes possa acontece r e
22% acredita que haja algum tipo de tratamento diferenciado a
guem seja visto como uma pessoa bonita. Nos dois campi
considerados, nédo se identifica Barreira de Sensualismo, embora
na USP possa haver uma tendéncia maior.

7. Falando de Barreira Religiosa, equivalente ao
guestionamento sobre religibes na Universidade de Barcelona,
33,9% dos alunos participantes dizem que é permitido em
égar|i ke {kisi”" © k «k ®2""®k/{
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na Universidade de S&o Paulo 72% dos participantes ndo esp eram
que hajam manifestacOes religiosas em sala de aula. Na UAB
42,1% consideram ndo serem conhecedores de outras religioes,
em relacdo a 8% da USP, com 72% afirmando conhecerem outras
religides.

Na USP revelase muita informac&o a respeito de religides,
embora ndo esperem manifestagcdes religiosas em aula. Estas
informacdes parecem contraditorias e suscitam duvidas,
sugerindo a Existéncia da Barreira Religiosa na USP, que também
esta subentendida nos dados da UAB.

8. A respeito da Barreira de Internalidade / Externalidade,
equivalente na pesquisa espanhola ao reconhecimento dos
préprios erros e sucessos, 20% dos universitarios brasileiros que
participaram da pesquisa nao atribui a outros a causa de seus
insucessos e 36% o faz somente as vezes, enquanto 76% dos
estudantes no campus espanhol ndo atribui a causa de seus erros
a terceiros, como por exemplo, coordenacao, familia ou politicas.
Na USP, 54% dos participantes da pesquisa atribuem seu sucesso
académico a si mesmos, enquanto na UAB, 70,1% atribuem a si
mesmos as causas de seu desempenho bem -sucedido em sala de
aula. Nos dois campi encontramos a prevaléncia da Barreira da
Internalidade.

9. Considerando a Barreira Urbano / Rural, equivalente a
influéncia do entorno urbano na aprendizagem, entre o0s
académicos consultados na UAB, 81% considera que o entorno
urbano dos alunos traz beneficios para a aprendizagem, enquanto

apenas 20% dos académicos consultados na USP concordam com



isso, 30% entendem que as vezes pode trazer algum beneficio e
40% pensam que O meio urbano nao traz vantagens a
aprendizagem. Entre os alunos na Espanha, 67,9% consideram
gue a origem urbana influi positivamente na formacgao profissional

e na USP, 31% dos alunos pesquisados pensam que somente as
vezes. Na UAB 7,2% dos alunos consultados acredita que a
origem urbana influencia positivamente em grau "muito alto”, em
relacdo a 26% dos alunos no Brasil que acreditam que a origem
urbana influencie muito positivamente. Na UAB revela -se em grau
elevado a Barreira de Origem Urbana.

10. A questao sobre a Barreira de Relagcao Distorcida com a
Etica, entendida como civismo no campus espanhol, revelou que
78% dos académicos consultados na USP tendem a cumprir as
regras da universidade, mesmo quando discordam pessoalmente
delas, enquanto 92,8% dos académicos consultados na UAB
também o fazem. Entre os estudantes brasileiros, 90% geralmente
sao tao respeitosos com as regras e prazos administrativos,
guanto pedem que seus colegas também o sejam, sendo que
97,7% dos estudantes consultados na Espanha també m. Em
ambos os campi consultados percebe -se alto grau de respeito a
ética e cumprimento de regras.

11. A Barreira da ldade, que corresponde ao contraste
geracional entre alunos e professores na pesquisa espanhola,
mostra que na UAB, 76,9% dos participantes da pesquisa
acreditam que a idade é um elemento que facilita o
relacionamento com seus colegas e professores, sendo que na

USP, apenas 46% dos participantes entende assim, contra 54%



gue né&o percebe a idade como elemento facilitador das relagdes.
Entre os estudantes espanhais, 67% relatam que as vezes sentem
gue h& um contraste geracional entre eles e seus professores,
contra 56% dos estudantes brasileiros, que efetivamente
percebem o contraste geracional. Nos dois campi pesquisados
encontra-se a Barreira da Idade.

12. Investigando a Barreira do Estilo de Comunicacédo /
Lideranca, que corresponde a liderangca no campus espanhol,
77,4% dos alunos consultados na UAB declararam nao liderarem
as decisbes de seu grupo de amigos, para 30% no campus
brasileiro, com 46% declarando que lideram apenas as vezes. Na
USP, 48% acreditam que a tomada de decisbes deve quase
sempre ser conduzida pelo professor, mas com alguma consulta
aos alunos e na UAB, 62,9% concordam como mesmo.

E possivel supor que na UAB sejam mais liberais quanto &
lideranca do grupo de amigos do que na USP, que sugere um
controle maior. Nos dois campi a tomada de decisdo é esperada
dos professores, desde que haja consulta aos estudantes, sendo
gue neste aspecto ha uma predominancia do percentual na UAB ,
sugerindo maior controle em relacéo a tomada de decisao do que
na USP.

13. A respeito da Barreira Imediato / Mediato, equivalente a
exigéncias e resultados dos estudos na UAB, 84,2% dos
académicos no campus espanhol sentem -se pressionados,
diariamente, p ela necessidade de acompanhar e atender as
demandas de seus estudos; ja entre os estudantes da USP, 26%

sentem-se assim apenas as vezes e 34% ndo se sentem
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campus espanhol, 71,9% dos participantes acredita nos resultados

do seu trabalho, mesmo que ndo possa vé -los até o final do ano

letivo, enquanto no campus brasileiro séo 82%.

Na UAB verifica-se a Barreira do Imediatismo, embora haja
nocao de que as coisas levam tempo para darem resultados.

14. Sobre a Barreira Tecnoldgica, pesquisada na Espanha
considerando a tecnologia como ferramenta para o estudo, temos
99,1% dos entrevistados no campus espanhol utilizando novas
tecnologias em seu tra balho como estudante, sendo 41,6% deles
utilizando num grau "muito alto"; enquanto 35% dos entrevistados
no campus brasileiro declara que a tecnologia € muito utilizada.
Entre os entrevistados no campus espanhol, 82,8% néo considera
gue o uso desta tecnolo gia atrapalhe as aulas e entre o0s
entrevistados no campus brasileiro, 35% declaram que né&o
atrapalha, outros 35% que é muito utilizada e 30% consideram
que € utilizada sem muita seguranca . Nao se identifica Barreira
Tecnoldgica nos campi pesquisados.

15. Considerando a Barreira Ecoldgica, equivalente ao uso
de recursos naturais, 64% dos estudantes consultados na USP
acreditam que fazem uso responsavel dos recursos naturais no
campus da universidade, enquanto 92,3% dos alunos consultados
na UAB pensam o mesmo. Além disso, 64% no campus brasileiro,
atuam ou intervém em sala de aula ou fora dela, para educar seus

colegas e professores sobre o uso responsavel dos recursos



naturais, enquanto no campus espanhol, 36,7% dos alunos
participantes também dizem fazer o mesmo.

N&o se identifica a existéncia de Barreira Ecologica, embora
na UAB os estudantes se percebam mais responsaveis em suas
acOes e menos orientadores, enquanto na USP, orientadores em
maior percentual do que responsaveis em seu comportamento.

16. Em relacdo a Barreira de Deficiéncia Fisica, pesquisada
no campus espanhol como deficiéncias fisicas ou de outro tipo,
97,3% dos académicos consultados na UAB nao sentem nenhum
impacto negativo em compartilhar suas aulas com alunos ou
professores com deficiénci a fisica ou diversidade funcional,
enquanto 86% dos académicos brasileiros consultados também
ndo vé como negativo este convivio. Na UAB, 97,3% nao
desaprova profissionais ou alunos com deficiéncia fisica ou outras,
gue trabalhem em suas universidades, sen do que na USP, temos
94% dos entrevistados que também nao desaprovam o trabalho
de deficientes na universidade. Ambos o0s campi né&o
apresentaram Barreira de Deficiéncia Fisica.

17. A respeito da Barreira Juridica, investigada entre os
espanhodis como regras e direitos da educacdo, 85,5% dos
estudantes consultados no campus espanhol sente necessidade
de que sejam mais regulamentados legalmente os direitos e
deveres dos alunos, contra um percentual de 30% pensando
assim entre os estudantes consultados no Brasil e 34% deles nao
vendo necessidade de maior regulamentacao. Na UAB, 82,4% dos
entrevistados reconhece que a atual legislacdo espanhola para a

educacdo € burocréatica e dificulta o ensino e o trabalho para



alunos e professores. Na USP, apenas 28% dos entrevistados
concordam com isso, 40% percebe assim apenas as vezes e 26%
ndo concordam. Na UAB manifesta -se a Barreira Juridica, que nao
é identificada na USP.

18. Sobre o combate ao bullying ser uma prioridade, como
na Barreira do Bullying, 99,5% dos alunos consultados no campus
espanhol acreditam que o0s professores devem investir na
prevencao do bullying e 71,9% deles acreditam que € necessario
fazé-lo em grau "muito alto", sendo qu e entre os estudantes do
campus brasileiro consultados, 82% concordam com a atuacéo
dos professores no combate ao bullying .

Pela preocupacédo manifestada nos dois campi pesquisados,
entende -se que a Barreira do Bullying esteja presente em ambos,
porém, parece haver consciéncia sobre sua existéncia e
necessidade de abordagem e enfrentamento.

19. A Barreira Financeira, investigada na UAB como a
educagcdo como meio para ascender de classe social,
encontramos que 78,3% dos académicos consultados no campus
espanhol consideram que o nivel econémico da familia dos alunos
€ determinante para sua aprendizagem, enquanto apenas 56%
dos académicos consultados no Brasil pensa assim. No campus
brasileiro, 82% dos entrevistados cré que através da educacéo é
possivel que os estudantes ascendam de classe social, no que
concordam 90% dos entrevistados no campus espanhol.

A Barreira Financeira encontra -se presente nos dois campi
participantes, embora com percentuais um pouco maiores na UAB

do que na USP.



20. A Barreira do Idiom a, correspondente entre o0s
espanhdis a indagacao sobre o idioma ser uma barreira ou uma
oportunidade, 92,3% dos académicos da UAB que responderam
consideram que o aluno que ndo domina totalmente o idioma
falado no espaco de ensino pode ter seu desempenho | imitado,
enquanto 68% dos académicos da USP que participaram,
concordam. A respeito de sotaque, no entanto, 81,4% dos
consultados no campus espanhol nado acreditam que alunos ou
professores com sotaque diferente possam ter desempenho
limitado, assim como 78 % dos brasileiros consultados também
nao acreditam. Ambos os campi apresentam a Barreira do Idioma,
com percentuais mais elevados na UAB do que na USP.

No quadro 2, encontram -se as BCC que mais se destacaram,

comparativamente, nos campi.

Quadro 2 - Compar ativo das BCC ldentificadas na Pesquisa

USP UAB DESTACAM-SE
Individualismo Individualismo | ---——-----
Controle de Controle de Controle de Incertezas
Incerteza Incerteza (USP/UAB)

Religiocentrismo

Religiocentrismo

Religiocentrismo (+UAB/USP)

Internalidade

Internalidade

Internalidade (USP/UAB)

Idade

Idade

Idade (USP/UAB)

Bullying Bullying Bullying (USP/UAB)
Financeira Financeira Financeira (USP/UAB)
Idioma Idioma Idioma (USP/UAB)
---------- Distancia

Hierarquica
---------- Urbano/Rural Urbano/Rural (UAB)
---------- Lideranca
---------- Imediatismo Imediatismo (UAB)

Fonte: arquivo dos autores.




Entre todas as BCC encontradas, as que mais se destacam,
conforme apresentado no Quadro 2, considerando o percentual
mais elevado (observavel na descricdo do Quadro 1), sé&o:
Individualismo (USP/UAB), Controle de Incertezas (USP/UAB),
Origem Urbana (UAB), Religiosa (+tUAB/USP), Internalidade
(USP/UAB), Origem Urbana (UAB), Idade (USP/UAB), Imediatismo
(UAB), Bullying (USP/UAB), Financeira (USP/UAB), Idioma
(USP/UAB).

Conclusodes

Entre as 20 Barreiras Culturais a Comunicacao investigadas
em algumas faculdades nos campi da USP e da UAB, encontramos
oito BCC comuns, a saber: Individualismo, Controle de Incertezas,
Religiocentrismo, Internalidade, ldade, Bullying, Financeira e
Idioma. Estas também foram as oito BCC encontradas no Campus
da USP. Além destas, apresentaram-se apenas na UAB, as quatro
BCC: Distancia Hierarquica, Urbano/Rural, Lideranca e
Imediatismo (conforme Tabela 1). Assim, encontramos na amostra
da USP oito BCC e na amostra da UAB 12 a serem superadas, para
gue seja facilitado um possivel processo de tornarem -se Cidades
Universitarias MIL.

Considerando todas as Barreiras, no Brasil em faculdades da
USP e na Espanha em faculdades da UAB, podemos dizer que as
gque mais se destacam, por seus indicadores elevados, sao:
Individualismo (USP/UAB), Controle de Incertezas (USP/UAB),
Origem Urbana (UAB), Religiosa (+UAB/USP), Internalidade
(USP/UAB), Idade (USP/UAB), Imediatismo (UAB), Bullying



(USP/UAB), Financeira (USP/UAB), Idioma (USP/UAB) (conforme
Tabela 2).

Nos dois campi pesquisados nao foram detectadas as
Barreiras do Sexismo e Sensualismo, Tecnoldgica, Ecoldgica e da
Deficiéncia Fisica. Além disso, em ambos os campi consultados
percebe -se alto grau de respeito a ética e cumprimento de regras.

Havendo o conhecimento sobre estes aspectos limitadores e
também sobre a sinergia das intencbes entre as universidades
envolvidas nesta pesquisa, melhores s&o as condicoes de
conjuntamente buscarem reduzir ou eliminar as barreiras
identificadas.

Seria interessante, também, se na pesquisa na UAB estivesse
incluido, paralelamente ao levantamento das 20 Barreiras
Culturais a Comunicacao, o levantamento dos Indicadores de
Criatividade, da forma como costuma ser trabalhada a
metodologia das 20 Barreiras Culturais a Comunicacdo e 5
Dimensdes de Criatividade, para que ao m esmo tempo que se
tornam visiveis as BCC, também se possa visualizar os aspectos
criativos do grupo para enfrentd -las, o que pode ser um bom
elemento motivador e de autoconhecimento.

Uma Cidade Universitaria MIL n&o conseguird se
desenvolver ao maximo em s uas possibilidades se prevalecer o
Individualismo (USP/UAB), num contexto que demanda
justamente pela parceria e fomenta a integracao. A discriminagao
ou diferenciacdo de tratamento a pessoas de diferentes origens,
religides, idade e condi¢des financeiras [Origem Urbana (UAB),
Idioma (USP/UAB), Religiosa (+UAB/USP), Idade (USP/UAB),



Financeira (USP/UAB), Bullying (USP/UAB)] certamente provocara
atritos, impedird o desenvolvimento e enriquecimento cultural,
contrariando os objetivos dos espacos universitario , de abrirem
portas para 0 mundo e promoverem conhecimento e
desenvolvimento. Para o andamento de pesquisas, que tem nas
universidades seu local de exceléncia, é preciso saber que um
tempo de espera para que as coisas acontecam, se mostrem e se
resolvam é importante e até mesmo inevitavel. Nao € interessante
e recomendavel que prevaleca uma postura imediatista e
controladora, mas sim, também tolerante e observadora, para que
0S projetos possam se realizar [Imediatismo (UAB), Controle de
Incertezas (USP/UAB]J. Importante, de igual maneira, realizar uma
adequada leitura de situacdes e contextos, bem como feed-back
pessoal, para compreender se as medidas a serem tomadas
dizem respeito a0 meio ou a aspectos pessoais [Internalidade
(USP/UAB)].

Além do conheciment o das BCC é importante que o
conceito de MIL e Cidades MIL possa ser difundido entre os
académicos e comunidades universitarias, para que 0s ganhos
com interacdo social e virtual possam ser maiores e apoiados em
ética, equidade e respeito.

Muito além da pr eocupacdo com a realidade de cada
campus, individualmente, esta a questdo da internacionalizacdo
das universidades, da circulacédo de alunos entre diferentes meios
universitario, em seu préprio estado, pais e/ou em outros, como ja
ocorre na Unidao Europeia n o caso do Projeto Erasmus, com

abertura para associados pelo mundo; em Sao Paulo, na FACENS



ou com a Associacdo Internacional de Universidades (IAU),
vinculada a UNESCO, conforme ja comentado neste artigo.

A flexibilidade e a aceitacdo das diferencas cult urais, da
diversidade em todas as suas formas, sao fundamentais para que
se possa pensar e implementar projetos tdo ousados, promissores
e que abram canais de circulacéo real e virtual pelo mundo, como
para um convivio com tantas diferencas e infinitas opo rtunidades
de conhecimento, pesquisa e atuacdo. Aliado a isso, a
necessidade de conviver e sobreviver a avalanches de
informacdes, sabendo encontrar as necessarias e confiaveis, como
também, de gerar conteudos sérios, éticos e em prol do bem
comum.

As pautas do futuro ja se encontram entre nos, cabe
assumirmos as responsabilidades como cidaddos conscientes,
promotores de desenvolvimento e mudancas, em busca do saber,
de equidade, justica social e de uma vida melhor e de qualidade
para todos, num convivio de diversidades, com possibilidades

infinitas de comunicacao e avancos.
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Cidades MIL, educomunicacao e a necessidade dos

indicadores objetivos de impacto social

Marciel Corsani @

Introducéao

Nossas vivéncias com a Educomunicacdo remontam ao
longinquo ano de 2002, quando acompanhamos o projeto
Educom.radio, acdo que ambicionava reduzir os niveis de
violéncia nas escolas municipais de Sao Paulo em atendimento as
demandas propostas pelo Projeto V ida (HORTA ALVES, 2007).

Embora, na ocasido, tendo atuado como Assessor técnico
Educacional (ATE™) designado para, entre outras funcdes
acompanhar a implementacdo do Educom.radio, € forgoso
reconhecer a insuficiéncia de uma sistematica de avaliacao
consistente para contribuir com o desenho das politicas publicas,
notadamente daquelas voltas para a inclusdo e atendimento das
demandas relativas a vulnerabilidade social.

Em nosso texto apresentaremos 0S  pressupostos
metodologicos da Educomunicacdo (secdo 1) destacando os
diferenciais da praxis (Gutiérrez. 1988) educomunicativa. Na secéo
2, trataremos da questdo dos indicadores referenciados no

conceito de MIL Cities que dialogam com a abordagem
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educomunicativa, abrindo a possibilidade de se estabelecer
padrde s de métricas quantitativas comuns.

Na secdo 3 indicaremos alguns encaminhamentos
metodoldgicos possiveis visando operacionalizar as métricas da
Unesco no ambito das acBes educomunicativas, apresentando
ainda, as perspectivas de incorporacdo de tais medida s de
impacto nos projetos de intervencdo social que se apoiem na
matriz epistemoldgica da Educomunicacéao.

Na parte final deste artigo, elencaremos algumas
conclusbes, buscando apontar perspectivas e tendéncias em

relacdo aos topicos discutidos.

A Educomu nicagao, ontem e hoje

A Educomunicacgao pode ser descrita como uma abordagem
comunicacional na educacao consolidada numa praxis isto €, na
integracdo permanente entre a teoria e pratica, referenciada a
partir de suas interfaces sociais, descritas inicialmen te por
SOARES (1999) como um conjunto de quatro interfaces, sendo: (a)
Educacdo para a Comunicacdo, (b) Mediacdo Tecnoldgica na
Educacdo, (c) Gestdo da Comunicacdo em espacos educativos; (d)
Reflexdo Epistemoldgica (da relacdo Comunicacdo/Educacao).
Essa taxonomia inicial tinha carater prospectivo, isto €, se baseava
no levantamento de praticas junto a estudiosos e atores sociais
que se identificavam com ambos os campos de conhecimento,
quase que indistintamente. Desde entdo, ela passou por varias
retificac 6es de modo que, nas referéncias mais atuais, as praticas

educomunicativas englobam, hoje, um conjunto de oito vertentes



de atuacao, descritas como segue (Soares, Viana & Brasil Xavier,
2017):
a) Infancia e Juventude
b) Gestdo da Comunicacdo em Espacos Educativ os
c) Educacéo para a Comunicacao
d) Mediacdo Tecnoldgica na Educacao
e) Pedagogia da Comunicacéao
f) Expressao Comunicativa por meio das Artes
g) Educomunicacao Socioambiental
h) Reflexdo Epistemoldgica sobre a inter -relacdo Comunicacao/
Educacao

Varios autores nesta linha de estudo e pratica, vém
retrabalhando a Educomunicacdo, em sua propria ontologia no
gue diz respeito aquilo que a torna unica. Nao seria exagerado
afirmar que, em linhas gerais, a abordagem educomunicativa se
diferencia objetiva mente de outras correntes epistemoldgicas, tais
como a Media Education (Buchingham, 2007), a Literacia
Mediatica (Pereira, Pinto & Moura, 2015) e a Competencia
Mediatica (Aguaded, 2011), por priorizar a transformacao politica
como um objetivo programatico, relativizando (mas nao
desconsiderando) as mudancas pontuais inerentes a insercao das
tecnologias e midias nos contextos educacionais.

Um grande protagonista nesta linha de atuacédo foi, sem
davida, o radialista e educador popular argentino Mario Kaplun,
g x"N ~fan ¢é&/z +~{ |sg”ri~2 J~8§ znrnaeg [{
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referéncia permanente para os estudiosos da Educomunicacao.



Inicialmente, este trabalho era desenvolvido, majoritariamente,
em ambient es ndo-formais de aprendizagem, mas, nos ultimo
vinte anos, podemos constatar uma apropriacdo e
reconhecimento maiores da abordagem educomunicativa junto
ao Poder Publico, particularmente na educacdo formal. Esta
m| p”" «Kk éek«g~zn2eg 8~1i k «dHafivamente | « s i k 2
recente na cronologia histérica da Educomunicacdo, mas ela
revela uma convergéncia originada jaA no contexto da luta por
democratizagdo dos meios de comunicagdo, influenciada pelos
ideais defendidos por Freire (1997) em sua luta contra a Educa ¢ao
é*~| g _2s~él P~| ®~ 42ksak © ~| ®~ =78z
consisténcia epistemolégica para apoiar a abordagem a
educomunicativa seja, por seus escritos ou por suas respectivas
trajetorias de vida marcadas pela militancia em favor das classes
trabal hadoras e populares.

Por outro lado, podemos apontar que a mesma consisténcia
nao se construiu de forma tdo substancial no plano didatico da
Educomunicacdo e, particularmente em seus procedimentos
quantitativos e qualitativos para avaliagio de impacto d as acfes. E
neste sentido que o presente artigo se propde a introduzir uma
discussao necessaria, ainda que incipiente, sobre a pertinéncia de
guais indicadores sao cabiveis e podem ou devem ser adotados
para mensurar 0 impacto social das intervencdes
educo municativas.

Como hipotese de trabalho, apontamos os indicadores e

métricas pertinentes ao conceito MIL Cities (Chibas Ortiz et al,



2021), defendidos pelo Unesco e sobre os quais nos

debrucaremos na proxima sec¢ao.

MIL Cities e a questao das métricas

A Media Information Literacy, traduzida pelo acrénimo MIL
(ou AMI a Alfabetizacdo Mediatica e Informacional & em lingua
portuguesa) se consolidou como uma matriz epistemologica
ainda na primeira década dos nos 2000 (Wilson et al., 2013).
Naquela época, esta ab ordagem se oferecia como um referencial
consistente e coeso para orientar os professores nas atividades de
integracdo das midias e tecnologias correlatas em sala de aula.

O conceito de alfabetizacdo mediatica equivale, em grande
parte, ao de letramento di gital (Valente, 2008), bastante
disseminado no meio académico brasileiro pelo NIED &, e que
enfoca particularmente, as atividades desenvolvidas e, contextos
educacionais. Este era o enfoque apresentado pela Unesco no seu
q s e+ 2atg oz~ gnan p~2{~hd-~
2013) e que, mais recentemente se diversificou para atender
demandas de diversas naturezas em contexto urbano, passan do a
ser denominado de MIL Cities ou, como adotaremos em NOSso
ek T ®~1 8kz"Nr " kqa«d~ i k82 k««d-~

Segundo Chibas Ortiz et al:

YOP k«8"h~« ~2fAr] ~« © k 8 ~1 k{
Artificial, Aprendizagem das Maquinas, RoboOt ica, Internet das

8 O Ndcleo de Informatica Aplicada a Educacao (NIED) foi criado em 17/05/1983
junto a Reitoria da Universidade Estadual de Campinas e institucionalizado através
da Deliberacdo do Conselho Universitario de 27/11/1991. Constitui uma unidade
especial de pesquisa interdisciplinar, vinculada diretamente a Coordenadoria de

Centros e Nucleos Interdisciplinares de Pesquisa a COCEN/Unicamp.
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Coisas, Nanotecnologia e outras novas tecnologias, mas, com
ética, respeito pelas diversidades, empoderamento organico de
todos os cidaddos educando o pensamento critico e criativo,
valorizando a ecologia de forma sustentavel, nova afetiv idade,
estabelecendo a luta contra a infodemia que pode manifestar -se
como noticias falsas, fake news, deep fakes, pos-verdades e
discursos de 6dio. (Chibas et al., 2021, p.15).

Além de abranger um leque muito mais amplo de areas de
atuacdo, o MIL Cities se destaca pela preocupacdo com um
conjunto de meétricas avaliativas, que incidem sobre o conjunto de
politicas publicas comuns a diversos arranjos de conglomerados
urbanos , de bairros e distritos a comunidades e agrupamentos
populacionais, passando por campi universitarios que
reproduzem, em menor escala, toda a complexidade do modelo
urbano.

Por este viés, podemos recorrer ao conjunto de indicadores
denominado framework das Cidades MIL. O framework se traduz
num conjunto de treze indicadores objetivos que foram
compilados a partir de dois conceitos combinados: a MIL e as
Cidades Inteligentes e do Conhecimento. Este conjunto de
métricas € suficientemente flexivel para ser aplicado a diversas
instancias e esferas organizativas do Poder Publico nos ambitos da
administracdo direta e também nos regimes de parceria com as
entidades privadas e Organizacbes da Sociedade Civil,
independentemente de suas especificidades.

O Quadro -resumo desta pagina apresenta uma versao

consolidada de tais métricas.



QUADRO RESUMO 1: Framework de Métricas Aplicaveis ao enfoque Cidades

MIL
INDICADOR PARAMETRO
1. Bibliotecas Acdes e workshops com autores realizados
anualmente priorizando jovens e

adolescentes.

2. Vias, prédios, meios de
transporte e mobilidade

Presenca de uma proposta planejada de
comunicacdo sobre o aproveitamento
criativo do espaco para os modais de
transporte.

3. Prefeitura, instituicoes
publicas e cidadania

Presenca de uma Comissdo de Etica para
combate efetivo as Fake News; Existéncia de
levantamento diagndstico sobre as Barreiras
Culturais a Comunicacdo por bairros e
municipios.

4. Saude

Quantidade e percentual de equipamentos

de Saude publicos e privados veiculando
campanhas informativas confidveis sobre
medicamentos e saude, incluindo vacinagao.

5. Cultura, patriménio, arte,
esporte, turismo e lazer

Quantidade  de parques  realizando
campanhas de bem -estar e qualidade de
vida; quantidade e percentual de C inemas e
Teatros articulados como sistema escolar.

6. Educacéao

Quantidade e percentual de escolas que
incluem matérias relacionadas ao enfoque
MIL no curriculo; quantidade e percentual
de professores incluidos em formacao neste
enfoque.

7. Associagles, sindicatos,
ONGs, projetos sécio
culturais e outros atores nao
tradicionais

Quantidade e percentual de Organizacdes
da Sociedade Civil que se abrem para a
discussé&o com outros setores sociais.

8. Midias e meios de |Quantidade e per centual das agéncias de
comunicacgao Comunicagéo que operam no enfoque MIL.
9. Inteligéncia artificial, Quantidade e percentual de tecnologias

startups e canais digitais

como IA, RV e RA aproveitadas nas areas de
saude, cultura e educacdo; quantidade e

percentual de empresas e produtos
tecnologicos disponiveis.

10. Seguranca

Quantidade e percentual de aplicativos e
cameras dedicados a Defesa Civil; existéncia
de estratégias formativas voltadas para os
orgaos de Seguranca Publica.

11. Meio ambiente e
sustentabilidade

Quantidade e percentual de plataformas
web e aplicativos desenvolvidos para
discutir e resolver problemas ambientais.




12. Jovens, idosos, | Quantidade e percentual de liderancas

mulheres, LGBTi, negros, |representativas dos grupos vulneraveis no

indigenas, emigrantes, governo.

deficientes e outros grupos

vulneraveis

13. Métricas de Integracao Quantidade e percentual de solucdes
inovadoras sustentaveis implementadas pela
cidade.

Fonte: Yanaze & Chibas Ortiz, 2020 p.12 -13 (adaptado pelo autor)

Note -se que o framework acima pode ser considerado como
um trabalho em progresso, passivel de aperfeicoamentos no que
tange a delimitacdo dos objetos analisados e do escopo de
aplicabilidade das métricas de avali acdo. A inclusdo de novos
indicadores e a depuracdo daqueles ja propostos faz mais sentido
pelo viés de sua necessaria contextualizacdo aos objetivos e
matrizes de intervencdo social. Nossa modesta contribuicdo se
volta agora para estabelecer um dialogo pr oficuo entre o enfoque

Cidades MIL e a Educomunicacao.

Educomunicacdo e Cidades MIL: em busca de indicadores

contextualizados

Em complemento as classificacdes iniciais apresentadas em
nossa secéo 1 e, partindo do conjunto de agcdes encampadas nos
projetos educomunicativos, podemos organizar, mesmo de forma
incipiente, uma taxonomia alternativa alinhada com o enfoque
Cidades MIL. Ainda ndo € o caso, na brevidade pretendida para
este artigo, de atualizarmos um diretério de projetos e acodes

educomunicativas d istribuidas por setor de governanca, tal como




aquele apresentado em nossa tese de doutoramento (CONSANI,
2008).

N&o obstante, a vasta producdo académica e ndo académica
referenciada na Educomunicacdo e constituida por trabalhos
cientificos (TCCs, Dissertacbes e Teses), relatos de pratica,
matérias jornalisticas e guias de atividades, entre outros materiais
g&evem sendo mapeada e sistematizada por centros de pesquisa e
organizagcbes non-profit como a Associacdo Brasileira de
Pesquisadores e Profissionais da Educomunicacgéo &

Assim, dentro do nosso escopo, nos limitaremos a cruzar as
"k2®k| ®k« ik ~® ~hd~ Y~ é7|®k2p~rgk.
secdo 1 deste artigo com algumas das métricas sintetizadas no
guadro -resumo da secao 2. O resultado pode ser conferid o0 no
guadro -resumo desta pagina, que se limita a apontar as conexdes
diretamente relacionadas entre os enfoques da Educomunicacéo
e das Cidades MIL.

QUADRO-RESUMO 2: Cruzamento entre as Vertentes Sociais da

Educomunicacéo e as Métricas Cidades MIL

VERTENTES SOCIAIS DA

EDUCOMUNICACAO INDICADORES CIDADES MIL
(Soares, Viana & Brasil (Yanaze & Chibas Ortiz, 2020)

Xavier, 2017)

(a) Infancia e Juventude 1. Bibliotecas; 3. Prefeitura, instituicbes
publicas e cidadania; 5. Cultura, patriménio,
arte, esporte, turismo e lazer; 6. Educacao; 7.

sir v x J/j Tg~{ 8§~«« s &Y O btifigpditura® knterdidciplinag de®s © ~1 g s |
ambito nacional, sem fins lucrativos, com duracdo de tempo indeterminado, regida
§~2 zkgs«z”™hd-~ k K«®" ®V® ~ site:§& §2a s ~ ¢

https://abpeducom.org.br/abpeducom/quem  -somos/.



Associagdes, sindicatos, ONGs, projetos socio
culturais e outros atores nao tradicionais; 12.
Jovens, idosos, mulheres, LGBTi, negros,
indigenas, emigrantes, deficientes e outros
grupos vulneraveis.

(b) Gestédo da 1. Bibliotecas; 3. Prefeitura, instituicbes
Comunicagéo em publicas e cidadania; 4. Saude; 5. Cultura,
Espacos Educativos patrimonio, arte, esporte, turismo e | azer; 6.

Educacao; 7. Associagdes, sindicatos, ONGs,
projetos socio culturais e outros atores ndo
tradicionais; 8. Midias e meios de
comunicacao; 11. Meio ambiente e
sustentabilidade.

(c) Educacéao para a 3. Prefeitura, instituicdes publicas e cidadania;
Comunicacéo 4. Saude; 5. Cultura, patriménio, arte, esporte,
turismo e lazer; 6. Educacéo; 8. Midias e meios
de comunicacao.

(d) Mediacao 1. Bibliotecas; 5. Cultura, patrimonio, arte,
Tecnoldgica na Educacdo | esporte, turismo e lazer; 6. Educacéo; 8. Midias
e meios de comunicacao; 9. Inteligéncia
artificial, startups e canais digitais.

(e) Pedagogia da 7. Associag0es, sindicatos, ONGs, projetos
Comunicacéao sécio culturais e outros atores nao tradicionais;
6. Educacéo; 8. Midias e meios de
comunicacao.

(f) Expresséo 5. Cultura, patriménio, arte, esporte, turismo e

Comunicativa por meio lazer; 6. Educacao; 7. Associagdes, sindicatos,

das Artes ONGs, projetos socio culturais e outros atores
nao tradicionais.

(g) Educomunicacéao 3. Prefeitura, instituicdes publicas e cidadania;

Socioambiental 4. Saude; 5. Cultura, patrimbnio, arte, esporte,

turismo e lazer; 6. Educacéo; 7. Associacoes,
sindicatos, ONGs, projetos sécio culturais e
outros atores nao tradicionais; 11. Meio
ambiente e sustentabilida de.

Fonte: o proprio autor (2022)

Este exercicio de cruzamento de dados nos traz informacdes
significativas, a comecar pela proximidade programatica entre o
universo de interesses e protagonismo social critico,
caracteristicas compartilhadas entre a Educo municacao e Cidades
MIL.



Com base nos desenvolvimentos apresentados até aqui,
apresentaremos nossas consideracdes provisorias as quais, como
ja mencionado, se destinam a iniciar uma linha de estudos e
didlogo entre a expertise compartilhada pela Unesco e a praxis ja
exercitada pelos educomunicadores ha pelo menos quatro

décadas.

Conclusoes

A primeira vista, fica evidente que a aderéncia das vertentes
educomunicativas aos indicadores Cidades MIL se aplica, de
forma mais direta, e com mais propriedade, as a c¢bes inerentes
aos campos da Educacédo e da Comunicagao (como se pode ver
| ~« §ra { k®2~« é6A& k éfEebpl
Além dos parametros mais abrangentes & como 0s de
| °{ k2~ & A&é Teqéhgutinam @rrél éxtenso de sujeitos
sociais (ou stakeholders), contamos com outros mais especificos ae
g~{ ~ é¢él asduledsoknaiLperiaéntes a idiossincrasia da
administracao urbana. No primeiro caso dos primeiros, a
convergéncia entre os enfoques Educom/Cidades MIL favorece o
alinhamento de conceitos e praticas, 0 que | a ndo acontece com o
segundo grupo de parametros.
Por outro lado, o carater inter/transdisciplinar reivindicado
8kz” /i g~{ | sgrhd~ k«®*"fkzkgk é&8§8~]| ¢
gestdo urbana que se desdobram em areas muito distintas. Esta
caracteristica favore ce a mencionada convergéncia de principios e
~fxk®s ~« | ~« §ra [ k®2a~« &Ael eAel |

aferida, por exemplo, na correlacdo dos indicadores com o0s



marcos referenciais ja consolidados em Educom: respectivamente
com~« -sa2ks®~«A& K gAégbiver Ja -~
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entre a Integracdo das Meétricas e as solugdes inovadoras
sustentaveis, ndo parece, num primeiro momento, diretamente
conectadas. No minimo, poderiamos considerar a necessidade de
uma definicho mais aprofundada do indicador e de seus
respectivos parametros.

Ressalte-se ainda que esta aproximac ao entre a abordagem
Cidades MIL e a Educomunicacdo pode ser considerada como
uma via de mao dupla, ja que a praxis educomunicativa também
traz consigo uma grande expertise e repertorio de estratégias e
recursos validados com potencial para colaborar na proposicao
de novos parametros quantitativos e na integracdo dos mesmos
com metodologias qualitativas.

Longe de encerrar esta disc ussao, nossas conclusoes
se apresentam apenas como marco inicial na construcdo de uma
metodologia fiavel e eficaz aproximando as duas matrizes

epistemoldgicas que abordamos aqui.
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UNESCO MIL City Indicators and Innova tion: ISO
56002 standard, GRC approach and main ISO

Management Systems
Andrea Leonardi #

Introduction
The UNESCO® s | s®s*"®s  k é?2kis™ "~ 7|1 p
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and Information Literacy (MIL) Week 2018, which was celebrated
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empower more citizens with MIL competencies while connecting
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ISO® (International Organization fo r Standardization) is an
independent, non -governmental international organization with a
membership of 167 national standards bodies. As reported on the
B2qg~r| s°"®s~| 6« pkf«s®k éOPra~_—qr s®c
experts to share knowledge and develop voluntary, consensus-

based, market relevant International Standards that support
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Innovation is therefore a fundamental topic for both MIL
Cities and ISO.

MIL Cities Indicators and Innovation

627> +s®sk«é Y?2kis”™ ~|i 7| p~2{"®s-
proposed by UNESCO and the Global Alliance for Media and
Information Literacy Partnerships(GAPMIL), a group led by
UNESCO. The proposal is to develop cities t hat not only use new
technologies but also bring various stakeholders in an ethical,
sustainable, innovative way. At this scope a set of metrics based
on 13 indicators has been established (Chibas Ortiz, Grizzle et. al,
2021).

Each single indicator is in turn related to a series of aspects
such as: the quality of the services provided, the environment, the
occupational health and safety, the social responsibility of
Organizations, the IT Services, the Information Security and Data
Protection, the Business Continuity and Resilience, the Anti Bribery
and Transparency, etc.

An integrated approach to innovation in its various aspects,
based on a common GRC approach, makes it possible to
efficiently and effectively pursue innovation for all the MIL Cities
indicators.

In recent years, the theme of innovation has assumed
growing importance in all sectors, in all geographic areas and for
individual organizations of all kinds and sizes. It is therefore not
surprising that even the 1ISO (International Organizatio n

Standardization) has recognized the importance of this issue and



has therefore decided to release a specific standard. In 2019, 1SO
therefore released the ISO 56002: 2019 standard which
represented a milestone in the world of management systems

based on ISO standards.

MIL Cities Indicators, relations and stakeholders: the context

UNESCO developed the Global Framework for Media and
Information Literacy Cities (MIL Cities). Based on this UNESCO
Framework for MIL Cities, a proposal was drawn up by Chibas
Ortiz® (Chibas Ortiz, Grizzle et. al, 2021) to establish the
parameters and metr ics.

According to this proposal, 13 main indicators were

established:
1 Libraries;
2 Roads, buildings, means of transport and mobility;
3 City Hall, public institutions and citizenship;
4 Health
5 Culture, heritage, art, sport, tourism and leisure
6 Education
7 Associations, trade unions, NGOs, socio -cultural projects
and other non -traditional actors
8 Media

9 Artificial intelligence, startups and digital channels

10 Security

8Chibas Ortiz Felipe, Yamaze Mitsuru (2020), From Smart cities to MIL Cities, Metrics
inspired by the vision of UNESCO, Escola de Comunicacgdes e Artes a Universidade
de Séo Paulo



11 Environment and sustainability

12 Youth, the Elderly, Women, LGBT, Blacks, Indigenous,

Migrants, Disable d and Other Vulnerable Groups

13 Integration Metrics

The topics covered by these indicators are huge, articulated
and heterogeneous.

This despite the direct and indirect correlations that may
exist between them and which contribute to making the context
even more complex.

More. The indicators mentioned above involve a series of
stakeholders that are very different for nature, size and objectives
such as municipalities, universities and research centers, public
regulators, large companies (often with an international
dimension), small and medium -sized enterprises, innovative start -
ups, associations and non -profit organizations.

Finally, each of the MIL City indicators mentioned above is in
turn related to a series of transversal issues such as:

1 Quality (the degree of compliance and customer satisfaction
of product / services delivered by an Organization);
Environment;

Occupational Health and Safery;

IT Services and related IT infrastructures;
Information Security and personal data protection;
Business Continuity and Resilience;

Anti Bribery and Transparency;

o N O 0o b~ W DN

Corporate Social Responsibility.



Figure No. 1 aMIL City Indicators and main innovation topics
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MIL Cities Indicators, improvement objectives and innovation
management

The MIL Cities indicators therefore draw a very complex and
articulated context. In particular, there is evidence that each
individual indicator is correlated to a series of aspects that must be
managed simultaneously. Many of these aspects are addressed b y
the main ISO standards management systems. Each 1SO
management system in turn requires the definition of measurable
objectives and indicators also with a view to continuous

improvement.




In such a dynamic and interrelated context, any significant
improvem ent objective of the single indicators seems inevitably
correlated to innovative solutions, capable of creating added
value directly for the single indicator and indirectly also for other
indicators.
But what is innovation? In scientific literature, there are
several definitions of innovation. In this paper we will refer to the
i kps| s®s ~ | 88 ~"si ki f- ®rk «®"|in2aj
management &4 | i "{ k| ®"z« "N | i T ~gNMf oz nB L E
56000 standard provides the following definition:
é
3.1.1 innovation new or changed entity (3.2.5), realizing or
redistributing value (3.7.6)
Note 1 to entry: Novelty and value are relative to, and determined
by, the perception of the organization (3.2.2) and relevant
interested parties (3.2.4).
Note 2 to entry: An innovation can be a product, service, process

(3.1.5), model, method, etc.

@~®k A ®~ k| ®2.D 7||~ "®s~| s« N ~
sometimes refers to activities or processes resulting in, or aiming

p~2al s| |~ " ~"®s~|1 Wr k| thi®sense, it ShouBls ~| &€ s
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We are therefore faced with the great challenge: how to
manage innovation in such complex and heterogeneous contexts?
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Figure No. 2 aThe road to innovation
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Innovation does not happens... You have to make it happens!

Source: Author, 2020

In particular, each innovation process requires:

1 a strong commitment from top management;

2. resources and operations ("hard work");

3. managerial skills of both hard and soft skills.

How to face this challenge?

An approach based on ISO 56002 can help!

ISO 56002:2019 Innovation management & Innovation
management system & Guidance provides requirement for
establishing an effectiv e management systems in order to support
innovation.

A standard is essentially a repeatable and shared way of

doing something according to criteria of effectiveness and



efficiency. 1ISO standards are international standards and therefore
recognized all over the world. In essence, they represent the state
of the art of a particular issue, in this of innovation management.
The process of creating and releasing an ISO standard is a
collective process that involves various stakeholders, both public
and private. The process is quite complex and involves several
stages: from the formation of the committees, to the review of the
approval of various drafts, up to the validation and release of the
standard. All standard sli are periodically reviewed and subject to
upd ating.

ISO 56002 standard, like all ISO management systems
standard, is generic and, as the same standard points out, it is

intended to be applicable to:

a) all types of organizations, regardless of type, sector, or size
(start up organizations included).

b) all types of innovations, e.g. product, service, process,
model, and method, ranging from incremental to radical;

c) all types of approaches, e.qg. internal and open innovation,
user-, market-, technology -, and design -driven innovatio n

activities.



Figure No. 3 &The scope of ISO 56002 Innovation Management

System

Source: Author, 2020

More particularly, ISO 56002 standard is also applicable to
policy makers, aiming for higher effectiveness of support
programs  targeting the innovation  capabilities  and

competitiveness of organizations and the development of society.

4 MIL Cities Indicators, innovation management and GRC
approach

We first highlighted how the MILCity indicators (Chibas Ortiz,
Grizzle et. al, 2021). are related to a series of transversal topics.
These topics are in turn the subject of various management
systems, such as:

1 Quality according to ISO 9001 standard;

1 Environment according to ISO 14001 standard;

1 Occupational Health and Safety according to ISO 450 01
standard;

1 IT Services according to ISO 20000 -1 standard;

1 Information Security according to ISO 27001 standard;



Business Continuity according to 1ISO 22301 standard;
Antibribery according to ISO 37001 standard,;

Corporate Social Responsibility according to ISO 26000
standard.

The relationship between MIL City Indicators and the main

ISO management systems is very broad and would be interesting

to explore more fully. Unfortunately, the space limitations of this

paper do not allow u s to explore this topic further. We will limit

ourselves to giving a small example. Let's consider the "4. Health"

indicator.

It is immediately evident that improving this indicator implies

managing innovation in each of the following fundamental

aspects:

1 quality of health services provided

1 environmental aspects and impacts (energy consumption,
medical waste, etc.)

9 occupational health and safety of health personnel
(especially in times of pandemics)

1 social responsibility of public and private health
organi zations

1 transparency and integrity in supply relations and in relations
between private health organizations and public regulators

1 availability and accessibility of IT services (e.g. telemedicine
services)

1 security of information and personal data of patie nts

1 resilience and availability of health facilities and services



Figure No. 4 a MIL Cities Indicators, innovation management and

other management systems
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A well-structured innovation management system makes it
possible to support innovation for all these topics and,
consequently, to support innovation across the board for all MIL
City Indicators.

But how to integrate Innovation Management Systems with
other ISO Management Systems in order to support MIL Cities
indicators?

A common GRC approach may support integration of
different management systems.

A GRC (Governance, Risk Management, Compliance) model
can be build based on following ISO standards:

1 1SO 37000:2021 Governance of organizations aGuidance
1 1SO 31000:2018 Risk management aeGuidelines




1 ISO 37301:2021 Compliance management systems @&
Requirements with guidance for use.

Figure No. 5 a MIL Cities Indicators, innovation management and

GRC approach

Governance
1/
b@‘
I 1SO 37000

MIL Cities

I 1SO 37301

Risk Compliance
Management Digital Innovation Management

Source: Author, 2020

‘ ISO 31000

Strucure of an Innovation Management System (ISO 56002
standard)

ISO 56002 standard is based on ISO High Level Structure as

defined by ISO (the International Standardization Organization).

ISO HLS is a structure common to all the new ISO standards in
order to achieve the best interaction between multiple

management systems integrated with each other.



HLS is based on following items:
Purpose and field of application
Normative requirements

Terms and definitions

Context of the organization
Leadership

Planning

Support

Operating activities

© © N o gk~ w DR

Performance evaluation

10. Improvement

Figure No. 6 a Innovation Management System ISO 56002

framework
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The core of an ISM ISO 56002 are the innovation processes.
5 main innovation processes are individuated:
Identify Opportunities
Create concept
Validate concept

. Develops Solutions

I

. Deploy solutions

Figure No. 7 a Innovation processes according to 1ISO 56002

standard

| 1SO ] | "II ” | |
56002 8. Operations

N MIL Cities -\@-

SR AN > Innovation > =

process (8.3.1) Innovation valute

Opportunities intent

Develops
Solutions

Create
concept

Opportunities solutions

Source: Author, 2020



Here a synthetic illustration of the s cope of each innovation

processes:

Identify Opportunities process.
Wk g~ zi «N. ®r"*"® ®rk g~k ~p

innovation! We said that innovation does not happen, we have to
make it happens. And the starting point is monitoring the context.

A Smart City context continuously offers opportunities for
innovation. So it is important to continuously monitoring the
context in which the Organization live with with the specific inten t

of detecting every opportunity for improvement. We could say

®r s

®r "® és| ®kzzsqgk| gké "] eg~{{s®{ k]| ®é&

Management have so strongly commit the Organization for
innovation and B2 g™ | s° " ®s ~ | r~"k ®~ ~g®s

detecting i nnovation.

Create concept process.

Innovation is not just a brilliant idea or intuition. Every
opportunity of innovation need to be shaped in a sort of
structured concept. It is not so easy. It is a really delicate and
challenging intellectual activity wh ich requires a difficult balance of
visionary and realism, creativity and pragmatism. A concept can
take different forms depending on the object of innovation: for
example the concept of a new product (including a software or an
app) or service, of a new technology, of an organizational change
following digitization (digital innovation ), the business plan of a

new start up, etc. In any case, when creating the concept, it is also

C A @



necessary to define what the value generated by the innovation
will be. Econom ic value but also more generally a utility value for

the various stakeholders who are directly or indirectly involved.

Validate concept process.

We have said that innovation is not just vision but also
concreteness and pragmatism. And indeed it is. Each concept
must be validated and to be validated it must be challenged. Also
in this case the validation can take place in different ways: e.g.
feasibility studies, tests, trials, comparisons, pilot projects,
research, opinions, etc. The critical aspect, however, is not so
much the method chosen for the validation, although obviously
this has its importance. The real critical aspect is what we might
calz és| ®kzzkg® ~z r~| k«®-é1 Pr*"® s« ®

the real feasibility and usefulness of the concept.

Develops Solutions process.

A brilliant concept, even if validated, is little more than a
brilliant idea. Each concept must become a solution in order to be
then brought to reality. Specific design and development activities
are often required, where the requirements applicable to the
concept are transformed into the characteristics that the solution

to be developed must have.

Deploy solutions
é5k| s « s« ~] k 8k?agk]| @inespkreets @ " ®s ~
§ka«8sar®s~| &l ~«ki ®DBeploy ‘a -solufon ~ { » « /
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inevitably is based on errors and trials and on lessons learned
from errors. Even the most carefully designed solution will
inevitably be subject to modifications and variations during

deployment.

Conclusions

In an increasingly complex and interdependent world, the
role of standardization is increasingly important in all sectors and
in all geographical contexts. It can be observed that, also in the
MIL City context, standardization plays an increasingly important
role as a facilitating and enabling factor for all the stakeholders
involved. and also of communication, last but not least important
aspect. Technical standards perform in a certain sense the function
of a common language between actors of different origins,
natures, backgrounds and cultural backgrounds. A sort of "cultural
mediators" that allow the development o f synergies and
exchanges of value between all the different stakeholders.

The above is further confirmed if we try to identify some or
main trends concerning the management of innovation:

1.  professionalism. Innovation management  will
increasingly require sp ecific skills and specific professional figures
(innovation manager)

2.  structuring. Management for innovation increasingly
requires a structured approach within the individual organization,
independent of the nature, sector and size of the organization

itself.

~



The main conclusion of this paper is that Innovation
Management Sy stems according to 1ISO 56002 standard can really
support the improvement of MIL Cities Indicator by the integration
of knowledge, experiences, ideas, values of all stakeholders that
operate in a MIL City context (e.g. public administrations, business
compa nies, no profit organizations, etc.).

In particular, the implementation of an ISO 56002 Innovation
Management System through a GRC approach allows for the
integration and extension of innovation management also towards
a series of issues specific to other ISO management systems such
as quality, environment, occupational health and safety, IT
services, information security and data protection, resilience and
business continuity, transparency and antibribery, corporate social
responsibility.

An integrated a pproach to innovation empower an
integrated improvement for all MIL City indicators, allowing also to
better manage and align the interdependencies between the

different MIL City indicators.
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Puebla, territorio de  MIL posibilidades

Daniela Calderén Porter &7

PUEBLA DE LOS ANGELES

Un sitio de gran riqueza
arquitectonica y urbana, el cual,
mantiene la interrelacion con su
pasado, un gran testimonio vivo
para nuestras generaciones.

Nuestra ciudad nace como el

primer experimento para
congregar a los nuevos habitantes de Mesoameérica, qu e, gracias a
ello, crecio.

El 16 de abril de 1531 se funda la Ciudad de Puebla, como
un suefio que se convirtié en leyenda, el lugar es el corazon de un
"Nzzk k| ®2k {~]| ®"}rM«l at ~« - ganj kan
ik + 2" ®s|grnr| el « k ,ieklgtac@nugtl y 2I* 2?22 zs
Popocatépetl como una fortaleza, envolviendo a un lugar
denominado Cuetlaxcoapan, que en nahuatl significa "Lugar
i ~] ik gr{fs”|] ik 8skz z" "« “tf~anr«ol
mapa es un puente excepcional para comprender la cosmo vision

indigena del pasado, nos permite adentrarnos en el entorno

{k«~"{k@sg™|~ g~{~ { - 8&~g~« i~g {k|
en el Mapa de Cuauhtinchan 1l se representa al volcan La Malinche

87 Directora General de Patrimonio Cultural de la Secretaria de Cultura del Estado de Puebla .
dancalpor@gmail.com



Como un espacio sacro en el que se veneraba a distintas deidades
asociadas a la fertilidad agricola. Consideramos que este registro
permitid a las sociedades prehispanicas regular el ciclo del cultivo
del maiz en distintas areas del valle de Puebla -Tlaxcala (Tucker,
2008).

En el afio de 1558, recibio el titulo de Noble y Leal Ciudad

de Los Angeles, es por ello que se le suele llamar también

Aon

é
construidos en los siglos XVI y XVII, conservando el estilo barroco
y que poseen elementos arquitectonicos recurrentes como el
petatillo y el azulejo.

La traza de la ciudad, se realizé en
y damero, que, mediante el disefio de sus calles
X en angulo recto, proyectando manzanas
% equilibradas; el trabajo para delinear y formar
¢ las calles fue dirigido por el fraile franciscano
Toribio de Benavente, conocido por los

=2 indigenas como Motolinia, es asi como, se

convirtié en la segunda ciudad en importancia
de la Nueva Espafa después de la Ciudad de México.
El escudo de Puebla lleva a su alrededor una cinta con la
frase en latin del salmo 90 de David, versiculo 11 que dice:
" | gkz « « s« -k « {~]i" s® ik ®k
® s«é& k« ikgs?2 é-s~« ~2jk| Nk
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RECONOCIMIENTOS UNESCO

El patrimonio cultural es el legado de nuestro s antepasados,
gue vivimos en el presente y transmitiremos a las generaciones
futuras, constituye una serie de elementos asociados con las
raices, la identidad, la ubicacion espacial y la procedencia de las
personas. no se limita a monumentos y objetos, incluye,
expresiones heredadas de nuestros antepasados, practicas, asi
como saberes y técnicas vinculadas a la artesania tradicional.

México cuenta con 35 sitios inscritos en la lista de Patrimonio
Mundial realizada por la UNESCO, todos ellos repr esentan el
legado de riqueza cultural y natural de nuestro pais, de los cuales
6 bienes son naturales, 27 bienes son culturales y 2 son mixtos,
gue representan nuestra identidad cultural, una serie de
elementos asociados con las raices, la identidad, la ub icacion
espacial y la procedencia de las personas.

El Centro Historico de
Puebla, forma parte de la lista de
«s ®s ~ « k| ~{s| i ~«
# - isrzel k| ¢ CEA

reconocimiento por su enorme

rigueza  cultural, con una

extension de 391 manzanas Yy
4 ' : 2619 edificios catalogados, se
ubica en el Estado de Puebla a 129 kildmetros de distancia de la

capital del pais, es la cuarta ciudad mas grande de México , su

extension territorial es de 546 kilbmetros cuadrados.

éeJ
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Actualmente, se mantiene el nombramiento como
patrimonio cultural de la humanidad por parte de la UNESCO
gue, con base a los criterios de valor universal, ubicacién
estratégica, conservacion de integridad y autenticidad, lo han
hecho acreedor a este importante mérito, es cierto que é | ~ i k
los mas grandes retos a los que se enfrentan las ciudades
patrimonio mundial consiste en compatibilizar la conservacion de
los valores y personalidades propios de sus centros historicos, con
zN« | kgk«si ik« Tk « « r*"fs®™| ®k « k|
El Estado de Puebla, cuenta con dos sitios mas registrados
como Patrimonio Mundial, siendo estos los Primeros Monasterios
del siglo XVI en las faldas del Popocatépetl: Convento de San
Francisco de Asis, en San Andrés Calpan, Convento de San
Miguel Arcangel , en Huejotzingo y el Convento de la Asuncion
de Nuestra Sefora , en Tochimilco, los cuales fueron fundados en
lugares estratégicos, densamente poblados por indigenas,
inscritos el 17 de diciembre de 1994 y destacados por existir
como un testimonio de patron arq uitecténico disefiado para
lograr la evangelizacion de un extenso territorio, cuya

caracteristica principal era el uso de espacios abiertos, como los

grandes atrios.

Otro de ellos es la
denominada Reserva
del valle de Tehuacéan -
Cuicatlan, que abarca
20 municipios  del

Estado de Puebla, el 2




de Julio de 2018 fue declarado Bien Mixto de Patrimonio Mundial
por la UNESCO, considerado como la zona arida o semiarida con
mayor biodiversidad de América, se trata de un area de
diversificacién y especiacion de plantas, es un sitio clave para el
origen y desarrollo de la agricultura en Mesoamérica.

Del mismo modo, diversas
manifestaciones culturales originarias
del Estado de Puebla, han sido
consideras dentro de la lista de
Patrimonio Cultural Inmaterial, entre las
que se encuentran las Fiestas Indigenas
dedicadas a los muertos (4 de

noviembre de 200 8), La ceremonia ritual

de los voladores (30 de septiembre de

2009), La cocina tradicional mexicana: cultura comunitaria,

ancestral y viva (16 de noviembre de 2010), Procesos artesanales
para la elaboracién de Talavera de Puebla y Tlaxcala y la ceramica
de Talavera de la Reina y el Puente del Arzobispo Espafia (11 de
diciembre de 2019).

Como parte de los documentos inscritos en el programa
é?k{~2s~ ikz { |i~é& «k k|g k| ®a"]
(2005), Musica colonial americana (2007), Suplementos de cab ildo
1532-1686; memoria de la Fundacion de Puebla (2010),
Documentos primigenios de la ciudad de los Angeles (2010),
Coleccion de placas astrofotogréaficas (2014), Opera Medicinalia:

Primer impreso de medicina de América (1570), entre otros.



Cabe hacer mencion de la designacion de Puebla como
parte de la red de ciudades creativas de la UNESCO (2015), en el
ambito del disefio, para
promover la cooperacién
hacia y entre las ciudades
que identifiquen la
creatividad como factor
estratégico de desarrollo

urbano sostenible. Las 246

ciudades que actualmente “ 2 dstrdbes

forman la Red trabajan juntas hacia un objetivo comun: posicionar
la creatividad y las industrias culturales en el centro de su plan de
desarrollo local y cooperar activamente a nivel internacional en la
materia.

Igualmente, se declar6 a Puebla como ciudad de
aprendizaje (2020), convirtiéndose en la séptima ciudad mexicana
en integrarse a esta red, con un plan de accion encaminado a los
objetivos de Desarrrollo Sostenible (ODS) de la Agenda 2030,
formando parte d e una red dinAmica de practicas de todas las
regiones del mundo.

Es asi como Puebla trabaja constantemente por el desarrollo
sostenible, con un gran compromiso social, de la mano de nuestro
patrimonio cultural, promoviendo la igualdad para todas las
comunidades y la revaloracion de las manifestaciones y bienes

gue nos dan identidad.



PAISAJE URBANO HISTORICO: LA CIUDAD DE LOS CAMINOS
CORTOS

Enfrentando los nuevos desafios, entre ellos el crecimiento
exponencial de las ciudades y con ello las crecientes necesidades
de sus habitantes, donde tienden a dejarse de lado los espacios
publicos y las viviendas de uso comun, se debe entender a las
ciudades como contenedores de la historia, patrimonio e
identidad cultural y reconocerse por su valor universal
excepcional, en la actualidad, la
lista conformada por 300
ciudades alrededor del mundo
incluye a la Ciudad de Puebla,

gue trabaja en la proteccion de

‘ y en su integridad como
depositaria de una gran riqueza
cultural, adoptando la
recomendacion de UNESCO del

afio 2011, sobre el Paisaje Urbano Historico.

+ Moo~ | ~ « akpk2as{~« ~n ée>n
(teoria acufiada por el arquitecto Felipe Delmont) se propone un
cambio de paradigma en las formas de hacer ciudad, apostando a
una sinergia historica en sinergia con su paisaje como modelo
perfectible de solucion, reestableciendo la milenaria distribucion
de la ciudad a escala del ser humano.

El trabajo continuo en la importancia del Paisaje Urbano

Historico en la Ciudad de Puebla, ha perpetuado con actividades

las caracteristicas locales Unicas



continuas, como los talleres implementados en el afio 2016, del

cual se crea una publicacién y la partici pacion de Puebla en el
Foro sobre PUH en 2021, haciendo hincapié en proyectos
detonadores e incluyentes.

La ciudad de los flujos es la
extensibn y  separacion  de
funciones, contrario a aquella de
los caminos cortos es compacta,
densa y prioriza la calidad de vida
de sus habitantes, donde se vive,
se trabaja, se goza y se descansa,
sin la violencia de los grandes
flujos, es decir, una ciudad

sostenible.

Es, ante todo, la
racionalizacion del tejido urbano para apaciguar los flujos,
activando la ciudad en to das sus partes, la puesta en marcha de
esta iniciativa en Puebla, va de la mano con el Paisaje Urbano
Historico, siendo proyectos complementarios, que se han
trabajado de manera constante durante los ultimos afnos.

Este impacto se da, gracias a la diversidad social y funcional
en todas partes, haciendo publico lo privado, apostando por la
diversidad social y funcional, no solo en el espacio abierto sino en
las edificaciones, optimizando su uso, es por ello que se ha
trabajado en hacer de nuestra ciudad un territorio diversificado,
planteando nuevos modos de relacionarnos con la ciudad,

buscando ante todo la calidad de vida de las y los ciudadanos.



La ciudad del paisaje historico urbano, es ciudad en todas
Sus partes, porque satisface en el camino corto las necesidades de
sus habitantes y desarrolla la autonomia politica y econémica de
sus partes, sin segregacion, una ciudad transitable y compacta,

hiperconectada en red de caminos fisicos y virtuales.

MIL CITIES

Los modelos de habitabilidad de la ciudad contemporanea
han planteado importantes desafios, en una era donde todos
podemos estar conectados casi de forma inmediata, sin importar
la distancia adn resulta un reto el plantear soluciones que nos
inviten a vivir una ciudad mas integradora, donde sin importar
nuestra ubicacion geografica, condicion social y econdmica,
ocupacion o raza, funcionemos globalmente.

El proposito de toda ciudad (especialmente en tiempos de
crisis), debe ser funcionar adecuadamente para la s personas que
la habitan, es fundamental la suma de esfuerzos de los diversos
actores, tanto gubernamentales como sociales para construir
ciudades inclusivas, saludables, sostenibles y preparadas para el
futuro; emprender politicas que mejoren la calidad de vida tanto
de las zonas urbanas como de las rurales y asi fortalecer los
vinculos entre ellas.

La iniciativa MIL CITIES sobre alfabetizacion mediatica e
informacional ha sido creada por la UNESCO vy esta disefiada para
construir puentes entre varios actor es de la ciudad, en particular
las autoridades gubernamentales locales, bibliotecas de la ciudad,

museos, archivos, operadores de transporte publico, instalaciones



de salud, instituciones educativas formales, no formales e
informales, agencias de desarroll o urbano, ONGs y redes
relacionadas con MIL, proponiendo también nuevas politicas y
estrategias.

Vivimos en un mundo en el que
la calidad de la informacién que

recibimos determina en gran

medida nuestras elecciones y
acciones consiguientes, incluida
nuestra capacidad para disfrutar
de las libertades fundamentales
y la capacidad de
autodeterminacion y desarrollo.

Impulsada por las mejoras
tecnoldgicas en las
telecomunicaciones, también

hay una proliferacion de los @
medios de comunicaciéon y otro s
proveedores de informacion a
través de los cuales los ciudadanos acceden y comparten grandes
cantidades de informacién y conocimiento. A este fendmeno se

suma el desafio de evaluar la relevancia y la confiabilidad de la
informacion (UNESCO, 2011).

Ciudades MIL es una iniciativa con enfoques multifacéticos,
para la expansion del enfoque MIL se necesita un cambio que
propicie llegar a mas personas en una era de transformaciéon de
ciudades y espacios publicos, donde se dirija mas informaciéon a
través de la incorporacion de tecnologias, es decir, ensefiar a
todos los actores sociales a tener una lectura critica de la realidad
(fisica o digital) para realizar propuestas creativas, fomentando el
uso de la tecnologia de forma ética, ecoldgica y sostenible, pa ra
gue las organizaciones y habitantes de la ciudad tengan poder de

decision, desarrollando valores éticos, con respecto a la



diversidad y su capacidad de pensamiento independiente y
creativo. Una ciudad MIL también puede ser una ciudad que no
tiene una alta inversién tecnoldgica, pero aprovecha al maximo su
desarrollo (Chibas, 2020).

I | A%A%l 52s°°zk {k|gs~|" éz"r aki
de la UNESCO, ofrece una oportunidad para que las ciudades den
pasos mas audaces en esta direccidn mientras promueve n la
inclusion, la seguridad, la resiliencia, la interculturalidad y la
«~«®k| sfszsi”™~i k| z~ “si”™ ik z™ gs i

Toda comunidad ‘“inteligente", es aquella donde las
personas deben adquirir las competencias (es decir,
conocimientos, habilidades y actitudes) necesarias para navegar
en las complejas y cambiantes redes sociales y tecnoldgicas. Al
ayudar a las sociedades a pensar y actuar de una manera mas
critica y reflexiva, podemos encaminarnos hacia un cambio
positivo y sostenible.

Una aspiracion clave es la vinculaciéon de ciudades MIL en
todas las regiones del mundo para crear una red de apoyo, que
también puede ayudar a estimular la AMI como herramienta al
didlogo intercultural e interreligioso, fomentar la tolerancia,
contrarrestar el odio, la desinformacio n y permitir el desarrollo en
general.

Dicha relacion, apoyara en la formacion y motivacion de los
distintos colectivos de usuarios logrando asi una alfabetizacion
integral que nos capacite como ciudadanos activos y criticos del
siglo XXI. Es decir, crear politicas de informacion y / o estrategias

en los medios para comunicarse e informar a sus habitantes, estas



politicas y estrategias también deben incluir compromiso y
acciones creativas para transmitir la AMI.

El proyecto Ciudades MIL de la UNESCO, involucra una nueva

forma de ver la ciudad, a través del desarrollo de competencias de
alfabetizacion mediatica en los ciudadanos. Esto implica involucrar
a stakeholders, no solo | os relacionados con el sector educacion o
grupos comunitarios, sino también las empresas startups, agencias
de marketing 0 comunicacion, 6rganos gubernamentales como

actores importantes para el desarrollo del Media Information

Literacy (Chibas, 2020).

OBJETIVO MIL

En el Estado de Puebla nos encontramos desarrollando
proyectos multidisciplinarios, transformando el aprendizaje y
fomentando la cooperacion,
resaltando que no existen barreras
para aprender, con contenidos en
forma de distintos lenguajes, q ue, a
través de la innovacion nos logran
conmover y acercarnos a
experiencias y saberes.

Como lider de un gran equipo
de trabajo, se enunciardn a

continuacion los proyectos de mayor

alcance, entre ellos se encuentran el
i k| ~{ s |Plan Regudador San Francs « g ~él © k « s |

puntual compromiso con la sociedad y con la valorizacion de su


https://en.unesco.org/milcities

patrimonio cultural, dentro de éste se han establecido
paralelamente a las politicas publicas una serie de estrategias MIL
que establezcan un nuevo sistema de interacc i6n, por ejemplo, la
Red MIL de bibliotecas. é.a biblioteca publica de hoy dia es el
escenario adecuado para desarrollar programas y abrir nuevas
posibilidades de ensefianza y aprendizaje, nuevas formas de trabajar, y
nuevos modos de participacion e interac cion para la ciudadania. & (Pinto
M. y Uribe Tirado A. 2012)

Las bibliotecas publicas son espacios Optimos para
contribuir al desarrollo de la alfabetizacion informacional de los
ciudadanos y al fomento del aprendizaje a lo largo de la vida,
actuando como vaso comunicante que interrelaciona y
retroalimenta los distintos tipos de alfabetizaciones que una
persona necesita en todas las edades y circunstancias, como tal,
se debera asumir que ademas de afrontar los crecientes cambios
tecnologicos, su funcionamien to ha de cambiar e innovar en los
procesos, actitudes y la manera de ofrecer sus servicios a los
usuarios.

Otros de los proyectos detonadores son el Museo
Franciscano y el Museo de Sitio, asi como la escuela Taller de
Artes y Oficios, donde la insercién de estas instituciones culturales
en Internet permitird desligar las visitas del espectador de un
espacio/ tiempo definido y ha hecho patente la necesaria
utilizacion de nuevas estrategias de difusion, la creaciéon de
nuevos perfiles profesionales ligados al soporte tecnoldgico e
incluso la redefinicibn de los objetivos y concepcidn de estas

instituciones.
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gue apoya a 50 iniciativas presentadas por artesanas y artesanos,

emprendedores, ATZSANALLS

Organizaciones (o) grupos ¢Quieres vender en linea?

¢Conoces las distintas plataformas que existen?
¢Cual te conviene mas?

onomia del Estado

que deseen desarrollar

capacidades técnicas
A [¥) FECHA
empresariales y e e
_ 1030am. 12800
comerciales, que les Qwam ¢

Auditorio de San Pedro
Museo de Arte

permitan generar acciones
de innovacion y d isefio en

procesos y productos, y asi

resignificar la artesania, el trabajo colaborativo y la construccion
de ecosistemas, este programa facilita el conocimiento vy
herramientas en innovacion aplicada, gestion empresarial, ventas,
redes de colaboracion y liderazgo, que sirven para apoyar la
actividad comercial.

Ademas de proyectos constantes como Capacitaciones d e
comercio electrénico, donde la colaboracién con la plataforma de
ventas en linea mas importante a nivel mundial se ofrece a los

SEienees artesanos profundizar en los aspectos

clave del comercio online y persigue

I p—9 . . .
orientar y asesorar a los participantes en

COMERCIO

10 ¢ . .. . .
] | comercio digital; siendo estos un reflejo

la gestion con éxito de su web o su

de la constante creacion de planes que
1130 panes g

acerquen a los ciudadanos a la

e, o i, democratizacion alfabética de los

§a ~q



medios tecnologicos, y que transmiten el conocimiento y

herramientas en innovacion aplicada.
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fundamentalmente tecnolégicas y consumistas patologicas, que

se olviden de las personas con menos nivel de vida. Las nuevas
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Sin duda, otra estrategia fundamental es la existencia de las

Redes Sociales Oficiales, donde se comparten de manera plural

todas las actividades a realizar, es a través de estas que, las

personas pueden sostener diadlogos directos con politicos,

oficiales civicos e incluso con agencias del gobierno, siendo

utilizadas para acceder a la informacion y los medios, por lo tanto,

pueden funcionar como una forma de crear conciencia sobre la

importancia de la alfabetizacion mediatica e informacional en

todos los niveles de la sociedad, capacitando a las personas en su

contexto para ser mas competentes.

Programa anual Como parte del

LAARQUEO- acercamiento de los

de Puebla

habitantes de la

Evento ciudad al

"Observando los astros

desde un telescopio” ConOCimientO

20 de abril 2022, 19:30 h
Museo Regional de Cholula

continuo de nuestro

entorno, se ha creado
el programa Anual de Arqueoastronomia, que mediante

actividades académicas, cientificas y practicas a desarrollarse en
diferentes sedes y en linea, se presentan Especialistas en

arquitectura, arqueologia y antropologia impartiran una serie de



conferencias, talleres, observaciones con  telescopios,
exposiciones y un conversatorio, utilizando la tecnologia como un
medio de difusion cientifica ce rcana atoda la sociedad.
Los resultados de investigaciones recientes presentan la
alfabetizacibn mediatica como "un recurso importante para
cumplir la promesa de la ciudadania digital" (Martens & Hobbs,
2015). Desde esta perspectiva, la alfabetizacibn mediatica surge
Nno como una o pciodn, sino como una necesidad. Chibas menciona:
e/ « s{8§8§~2®"| ®k k z o« ~ ik z " ®k g |
ecolégica y sostenible, para que las organizaciones vy
habitantes de la ciudad tengan poder de decision,
desarrollando valores éticos, con respecto a la diversidad y su
capacidad de pensamiento independiente y creativo. Una
ciudad MIL también puede ser una ciudad que no tiene una
nz®" s| ka«s | ®kg| ~z gsg”é Y§T AAI
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Alrededor del mundo, Ilas
actividades industriales h an generado
una serie de conocimientos, sistemas y
espacios productivos que, con el paso
del tiempo fueron abandonados, en la
actualidad se han ido incorporado a
nuestra vida cotidiana.

La ex hidroeléctrica forma parte

\ de este patrimonio industrial, producto



de una reciente apropiacion que, mediante la rehabilitacion del
espacio, cumple con la finalidad de mantener y difundir la
herencia cultural de nuestro Estado.

Las instalaciones se cnvertirAn en un espacio museistico
gue garantice la promocion cultural y el conocimiento del uso del
agua como fuerza motriz para la generacion de energia, haciendo
énfasis en el desarrollo de la industria textil e hidroeléctrica de
Puebla.

Las estrategias a implementar son:

w Cine MIL: alfabetizaciéon mediatica a través del cine

Proyectos como CinElmotion, pretenden educar en valores a
través del cine, promover el dialogo intercultural entre Europa y
Latinoameérica y resaltar el poder del cine como recurso didactico
para abrir la alfabetizacion mediatica y la comprension critica de
los medios, resulta interesante ya que ofrece la exposicion de
varios cortometrajes realizados por jovenes de todo el mundo en
los que se habla de desigualdades sociales, migracié n o exclusion
social.

Se busca aprovechar la capacidad natural del cine para
captar la atencion, atraer e impactar audiencias, ademas de
conocer y comprender a la sociedad, la historia, los valores vy
cultura propia o ajena, por tanto, se propone un ciclo de cine
anual en el que se proyecte material relacionado al enfoque MIL,

dentro del espacio de usos mdltiples o al aire libre.



1 Talleres MIL
Como parte de los talleres a impartir, se brindaran talleres
de alfabetizacidon digital, en las instalaciones del Centro cultural,
destinados a nifios y jévenes de la zona, asi como a adultos
mayores y personas de escasos recursos que habiten en la zona,
teniendo como objetivo, el uso adecuado de las tecnologias
(teléfono celular) y el desarrollo de la capacidad de

discernimiento de la informacion.

PROGRAMAS MULTILINGUES
Plan de trabajo 2022 Alas y
MMt gk« €- k«n@d ~7 : ‘Aﬁi(ﬁ‘)elcarnto_m
infancias y adolescencias libres y doLeoneorlys
g2 k"®s "« 1 kz | «
Objetivo General: Impulsar la
agencia cultural de las infancias y
juventudes a partir del desarrollo

e instrumentacion de proyectos
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que fomenten la exploracion de

los lenguajes artisticos y la

diversidad  cultural con el
propésito de garantizar el cumplimiento de los derechos
culturales de nifas, nifios y adolescentes desde el Programa Alas y

Raices.



MEDIOS OFICIALES AREDES SOCIALES

Talleres MIL

) ., L. & oSe4chefar|a de Cultura Puebla @
Talleres de alfabetizacion digital NP s g —
- 11 Secretaria de Cultura Puebla lo retwitted
como parte de las actividades

En las 32 regiones del estado se implementan practicas naturales para

constantes de la SCP, enfocados en el

No te pierdas la Conferencia "Medicina Tradicional" para descubrir plantas
como el huichin, manzanilla, homequelite, yoloxdchitl o la yerba santa.

“Vocacién Poblona . RY
RS S/

. . @,“/ 1\\\‘ , Y

oportunidades que brindan y la Voedcing. P&l <

uso adecuado de las tecnologias, las

capacidad de discernimiento de la

informacion.

Sitio web y redes sociales
Tanto el sitio web como las redes sociales, son medios

oficiales por parte de la Secretaria de Cultura, que comparten

Secretaria de Cultura Puebla @ Seguir
8.345 Tweets

informacion verificada y actualizada, = "
se propone la creacion del apartado

dentro de los medios digitales, donde

26 de enero

se compartan fuentes bibliograficas vy

Dia Mundial dela

.. ) Educacion
enlaces a sitios con contenido de Ambiental

calidad, relacionado al ambito cultural
y educativo
Se han incorporado estrategias MIL en las acciones del

gobierno local relacionadas con el
?ﬁ?'}f?i"a de Cultura Puebla @

desarrollo sostenible, para hacer de

Secretarfa de Cultura Puebla @ @CulturaGobPue - 13 ene

nuestra ciudad una ciudad MIL, es
indispensable desarrollar  proyectos

entre gobierno y sociedad civil, crear

puentes que construyan una amplia



gama de competencias cognitivas, emocionales y sociales, como
las herramientas y tecnologias, las habilidades de pensamiento
critico y andlisis, la capacidad de participar en la reflexion y el
pensamiento ético, asi como la participacion activa a través del
trabajo en equipo y la colaboracién, es asi como Puebla marca el
camino para ser considerada un detonante en la red de MIL Cities

México.

IMAGENES

Cddice de Cuautinchan

Fuente: Instituto Nacional de

Antropologia e Historia

Escudo de Puebla de los Angeles

(,
¥ Fuente: Gobierno de México




Pasaje 5 de Mayo, Puebla.

Autor: Daniela Calderdon Porter

Reservadel valle de Tehuacan-
Cuicatlan

Fuente: Gobierno de México

Proceso de la Talavera

Autor: Daniela Calderdon Porter
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Carnaval en Puebla

Autor: Daniela Calderon Porter

Mujer indigena

Autor: Daniela Calderon Porter




- Mural en Barrio de Xanenetla
Autor; Daniela Calderén Porter
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Mural en Barrio de Xanenetla

.| Autor: Daniela Calderon Porter
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ARTESANALLS Material de difusién para Artesanialls

¢Quieres vender en linea?
¢Conoces las distintas plataformas que existen?

Fuente: Secretaria de Cultura, Puebla.

Comercio Electrénico

Material de difusion para capacitacion

. de comercio electréonico

ilo—’ 1te: Secretaria de Cultura, Puebla

- COMERC

Programa anual Material de difusién para
LAARQUEO

i evento sobre

Arqueoastronomia de Puebla

Evento

Pt Fuente: Secretaria de Cultura,

20 de abril 2022,19:30 h
Museo Regional de Cholula

Puebla
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del cenzontle

Autor: Daniela Calderon Porter

Amo ¢l canto del eenzonile

Biblioteca Palafoxiana
| Fuente: Secretaria de

M Cultura
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Os cartoons das Cidades MIL

Dorinho Bastos 88

Pela quarta vez, tenho a experiéncia de participar de um livro
com um capitulo com cartoons tematicos do Prof. Dr. Dorinho
Bastos, com base nas pesquisas atuais e o paradigma das Cidades
MIL (Media and Information Literacy ) da UNESCO.

O Dorinho, genial pr ofessor e cartunista, que generosamente
também assina a capa deste livro, nos presenteia mais uma vez com
seu olhar sobre este novo conceito de cidades.

A cada colaboracéo temos entendido muito mais o significado
desse novo paradigma que bebe dos demais, mas ndo € o mesmo
gue os ja mais conhecidos e antigos das Cidades Inteligentes,
Criativas, Sustentaveis, Educativas entre outros.

Descreve-se aqui sua visdo das cidades com Alfabetizacéo
Mediatica e Informal (AMI). Dessa forma, com uma narrativa mais
sutil, séo construidos alguns dos conceitos, esséncias, indicadores e
métricas das Cidades MIL. Busca-se, por meio da arte e do humor,
que os leitores tenham sua prépria intuicdo criativa e um maior
envolvimento emocional na causa da AMI.

E especialmente importante usar essa linguagem com criancas
e jovens, especialmente aqueles das geracfes atuais, que tém uma
certa tendéncia a rejeitar textos longos. Por esta e outras razoes,

como o0 longo confinamento durante a pandemia causada pelo

8 Professor livre docente pela Universidade de Séao Paulo, Professor no Programa de
Pés-graduacdo em Integracdo da América Latina (Prolam-USP) e na Escola de
Comunicacao e Artes (ECA-USP)chibas_f@yahoo.es felipe.chibas@usp.br
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Covid-19, que agora comeca a ser pos -pandemia, estes cartoons
com sentido critico e direcionamento criativo, tornaram -se uma
ferramenta magnifica para a Alfabetizacibon Mediatica e
Informacional ou MIL por sua sigla em inglés, correspondentes a
Media and Informa tion Literacy. Sem duvida, essas charges fardo
parte do curriculo da AMI em muitos paises.

O uso da caricatura como expressdo do pensamento acaba
gka”r|li~ { g"8t® z~ €is«?® 8§®s ~é& | k«®
o acompanhamento normal de um processo que normalmente é
feito com textos. Substitui -se a expressdo verbal recorrente, a
palavra, pela expressao visual, a imagem que é complementada
pela imaginacéo do leitor.

Assim, inspirados nos diversos temas que envolvem as
Cidades MIL, apresenta-se aqui uma série de insights que retratam
situacdes universais e atemporais, satirizando 0s costumes de
homens e mulheres vividos em seu habitat, no bairro, comunidade
ou na cidade onde vivem ou sobrevivem. Esses costumes cada vez
mais tecnoldgicos, que exigem novas ha bilidades criticas, criativas e
de inovacgédo cotidiana, sdo vistos aqui de forma leve e bem -
humorada, que n&o propde exatamente um riso aberto e
extrovertido, mas sim uma reflex&do intima sobre temas tdo caros a
nés, em este novo.

Segue aqui o trabalho do no sso Dorinho. Espero o disfrutem!

Felipe Chibas Ortiz &

8 Professor Associado na Faculdade de Comunicacdes e Artes da Universidade de

Sao Paulo. Pofessor na poOs-graduacdo: ECA-USP, FIA/Fundacdo Instituto de
Administracdo , INPG/Instituto Nacional de Pés -graduacdo e SUSTENTARE/Escola de
Negdcios. Sdcio-diretor do estudio Dorinho Bastos Comunicacao & Design
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GUANDO _
A INTELIGENCIA
ARTIFICIAL
ASSUSTA...

Cuando la Inteligencia Artificial asusta.
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